[image: image40.png]



[image: image2.jpg]



[image: image3.jpg]()'Clonnor




[image: image4.jpg]Better English
Pronunciation

NEW EDITION





•.... 

[image: image1.jpg]



CAMBRIDGE 

UNIVERSITY PRESS 

ISBN 0-521-23152-3 

\ 

Better English Pronunciation 

Second edition 

J. D. O'Connor 

Professor of Phonetics in the University of London 

.ooeoo. oeooo•a OO~lp~OO •• c .)~Q. oOt.,!l';ffJOO O~C\'; (') •. ~o .GO~'t.'000 

BRniSH COUNCil MOSCOW 

[image: image5.png]



CAMBRIDGE 

UNIVERSITY PRESS 

PUBLISHED BY THE PRESS SYNDICATE OF THE UNIVERSITY OF CAMBRIDGE The Pitt Building, Trumpmgton Street, Cambndge CB2 IRP, Umted Kingdom 

CAMBRIDGE UNIVERSITY PRESS 

The Edinburgh Building, Cambndge CB2 2RU, Umted Kmgdom 40 West zoth Street, New York, NY 1001 I 42 I I, USA 

10 Stamford Road, Oakleigh, Melbourne 3I66,Austraha 

© Cambndge Uruversity Press 1967, 1980 

ThIS book IS in copyright Subject to statutory exception 

and to the provisrons of relevant collective hcensmg agreements, no reproduction of any part may take place WIthout 

the wntten permIssIon of Cambndge Unrversiry Press. 

First pubhshed 1967 Second edition 1980 Twentieth pnntmg 1998 

Pnnted in the Umted Kmgdom at the Umversity Press, Cambndge 

A catalogue record [or this book IS aVailable from the Bnttsh Library 

LIbrary oj Congress Cataloguing In Publication data 

O'Connor, Joseph Desmond 

Better Enghsh pronunciation. znd ed 

I English language Textbooks for foreigners 

2 Enghsh language 
Pronuncianon 

I TItle II. Serres 

428' I PEl 128 79 41438 

ISBN 0 521 23152 3 Paperback 

ISBN 0521 281342 Low priced edmon ISBN 0 521 26349 2 Set of 2 cassettes 

Contents 


Acknowledgements 
Vll 


Foreword to the second edition 
IX 

1 Problems in pronunciation 
1 

I.I Introduction I 


1.2 'Lend me your ears' 


3 


1·3 Which English? 
5 


1.4 The basic sounds 
6 


1·5 Letters and sounds 

7 


1.6 Sounds and sound-groups 

9 


1·7 Words and utterances 
I I 


1.8 Exercises 
12 

2 

How the speech organs work in English 

2.1 The vocal cords 
13 

2.2 The palate 
IS 

2·3 The teeth 
17 

2.4 The tongue 

17 

2.5 The lips 
21 

2.6 Exercises 
22 

3 

The consonants of English 
24 

3· I Friction consonants: If, v, e, a, s, z, I, 3, hI 3.2 Stop consonants: Ip, b, t, d, k, g, t], d31 

3·3 Nasal consonants: [tt», n, r'J1 
48 

3·4 Lateral consonant: II/ 
53 

3·5 Gliding consonants: Ij. w. r'l 
57 

3·6 Exercises 
63 

4 

Consonant sequences 4. I Initial sequences 4.2 Final sequences 

[image: image6.png]64
67




13 

24 39 

Contents 

4.3 Longer consonant sequences 

4.4 Exercises 
78 

Acknowledgements 

5 The vowels of English 
79 

5.1 Simple vowels Ii:, I, e, z, A, ar, D, J:, u, U:, 3:, al 


5.2 Diphthongs lau, au, er, ar, JI, la, ea, uaf 
84 


5.3 Vowel sequences 
87 


5.4 Exercises 
88 

79 

6 

Every writer of a textbook owes a debt to his predecessors, to his teachers, to his colleagues and to his pupils; I gratefully acknowledge my deep indebtedness to all of these. In addition I wish to express particular thanks to Mrs M. Chan of Hong Kong, Miss AfafM. E. Elmenoufi of Cairo and Dr R. K. Bansal ofHyderabad for very 

kindly helping me with regard to the pronunciation difficulties of Cantonese, Arabic and Hindi speakers respectively. Last, but far from least, my very sincere thanks go to my friends Pauline Speller, who typed the whole of a by no means easy manuscript and did it admirably, and Dennis Speller, who drew for me the original illustrations. 

The responsibility for the book is mine; any credit I happily share with all those mentioned above. 

Words in company 
90 

6. 1 Word groups and stress 
90 

6.2 Stressed and unstressed syllables 
91 

6.3 Weak forms of words 
92 

6.4 The use of strong forms 
95 

6.5 Rhythm units 
95 

6.6 Fluency 
100 

6.7 Changing word shapes 
102 

6.8 Exercises 
105 

7 

Intonation 
108 

7.1 Tune shapes 
109 

7.2 The falling tune - the Glide-Down 
I II 

7.3 The first rising tune - the Glide-Up 
114 

7.4 The second rising tune - the Take-Off 
116 

7.5 The falling-rising tune - the Dive 
1 I 7 

7.6 How to use the tunes 
120 

7.7 Exercises 
125 

, 

J. D. 0 C. 

Conversational passages for practice 
128 

Answers to exercises 134 

Appendix 1 The difficulties of English pronunciation for speakers of Arabic, 


Cantonese, French, German, Hindi and Spanish 
138 

Glossary 
149 

Appendix 2 Useful m~teri~ls fOT further study 
147 

Foreword to the second edition 

Since this book was first published, in 1967, my attention has been drawn by users of it to various errors and omissions, and suggestions have been made for improving its usefulness. In this second edition I have now remedied the errors and omissions and I have adopted those suggestions which I think improve the book. To all those readers who were kind enough to write to me on these matters I offer my sincere thanks. 

Myoid readers will no doubt consider the greatest change in this edition to be the use of a different phonetic transcription, and I agree. The reason why I decided to change the transcription is this: when the book was first published I used the transcription ofDanielJones's English Pronouncing Dictionary (Dent). which I considered to be the best guide to English pronunciation for foreign learners (as I still do). The present editor of the dictionary, A. C. Gimson, decided, rightly in my opinion, to change his transcription for the 14th edition of 1977. This meant that my transcription no longer corresponded to any of those found in the major dictionaries commonly used by foreign learners. 

I have now rectified this quite unacceptable situation by adopting the Gimson transcription which is also used in the Longman Dictionary of Contemporary English (1978) and-the Oxford Advanced Learner's Dictionary of Current English (ath edition 1980). 

There have often been understandable complaints from students that different writers on English pronunciation used different transcriptions. It seems to me that there is at least a movement towards using a standard transcription, namely, the one now used in this book, and this is a wholly welcome development. 

The new transcription differs from the old only in the matter of symbols for the English vowels, and for the convenience of old readers I list both old and new forms below: 

	Oldform 
	Key word 
	New form 

	i: 
	feel 
	i~ 

	i 
	fill 
	I 

	e 
	fell 
	e 

	IX 
	
	


The purpose of this book is very simple: to help you, the reader, to pronounce English better than you do now. Millions of foreign students want to learn English as well as they can; for some It IS only a matter of reading and writing it, and they will find no help here. But many students want to be able to speak English welt with a pronunciation which can be easily understood both by. their fellow-students and by Enghsh people, and it is for them that this book is specially intended. 

Written English and spoken English are obviously very different things. Writing consists of marks on paper which make no noise and are taken in by the eye, whilst speaking IS organized sound, taken in by the ear. How can a book, which IS nothmg but marks on paper, help anyone to make their English sound better? The answer to this is that it can't, not by itself But if you will co-operate, and listen to English as much as you can, along the lines that I shall suggest to you, then you will find that the instructions given in the following pages will make your ears sharper for the sound of English and when you can hear English properly you can go on and improve your performance. 

Language starts with the ear. When a baby starts to talk he does it by hearing the sounds hts mother makes and imitating them. If a baby is born deaf he cannot hear these sounds and therefore cannot imitate them and WIll not speak. But normal babies can hear and can imitate; they are wonderful imitators, and this gift of imitation, which gives us the gift of speech, lasts for a number of years. It is well known that a child of ten years old or less can learn any language perfectly, ifit is brought up surrounded by that language, no matter where it was born or who its parents were. But after this age the ability to imitate perfectly becomes less, and we all know only too well that adults have great difficulty in mastering the pronunciation (as well as other parts) of foreign languages. S orne people are more talented than others; they fmd pronouncing other languages less difficult, but they never find them easy. Why is this? Why should this gift that we all have as 
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1 Problems in pronunciation 

	:>: 
	fall 
	:>: 

	u 
	full 
	u 

	u: 
	fool 
	u: 

	ei 
	fat! 
	eI 

	ou 
	foal 
	au 

	ai 
	file 
	aI 

	au 
	foul 
	au 

	:>i 
	foil 
	:>1 

	re 
	cat 
	re 

	:> 
	cot 
	0 

	A 
	cut 
	A 

	a: 
	curt 
	3: 

	a: 
	cart 
	a: 

	ia 
	tier 
	Ia 

	Ea 
	tear 
	ea 

	ua 
	tour 
	ua 

	a 
	banana 
	a 


1.1 

Introduction 

v owels which were previously differentiated only by the length mark (:) are now distinguished both by the length mark and by letter-shape, e.g. fi:ljfII. This makes for easier visual recognition and underlines the fact that the pairs of vowels differ not only in length but also in quality. 

A recording of all the practice material is available on cassettes. The symbol I"'" ~in the text indicates exactly what is recorded. 

The book has been entirely re-designed and re-set, and the diagrams have been re-drawn; for this and much other help my thanks are due to the Cambridge University Press. 

I hope that my book will continue to serve d. useful purpose for both teachers and learners of English in helping them towards a better English pronunciation. 

I 

x 

Problems in pronunciation 

children disappear in later life? Why can't grown-up people pick up the characteristic sound of a foreign language as a child can? 

The answer to this is that our native language won't let us. By the time we are grown up the habits of our own language are so i\trong 

that they are very difficult to break. In our own language we have a fairly small number of sound-units which we put together in many different combinations to form the words and sentences we use every day. And as we get older we are dominated by this small number of units. It is as if we had in our heads a certain fixed number of boxes for sounds; when we listen to our own language we hear the sounds and we put each into the right box, and when we speak we go to the boxes and take out the sounds we want in the order we want them. And as we do this over the years the boxes get stronger and stronger until every​thing we hear, whether it is our own language or another, has to be put into one of these boxes, and everything we say comes out of one of them. But every language has a different number ofboxes, and the boxes are arranged differently. For example, three of our English boxes contain the sounds at the beginning of the words fin, thin and sin, that is, 

1, th (this is one sound, of course) and s. Like this: 

I f I th I 
s I 

Now, many other languages have boxes which are similar to the English ones forf and 5, but they do not have a special box for the th-sound. And we can picture this in the following way: 

[image: image7.png]th





When the foreign listener hears the English th-sound he has to put it in one of his own boxes, his habits force him to do SOt and he has no special th box, so he puts it into either the fbox or the s box: 

In other words, he 'hearst the th-sound as either f or 5; a funny for a funny 5, no doubt, but he has nowhere else to put it. And in speaking the same thing happens: ifhe has to say thin, he has no th box to go to so he goes to the nearest box available to him, either the! or the s, and 
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Introduction 

he says eitherfin or sill (or it may be tin, if he has a t box in his language). 

The main problem of English pronunciation is to build a new set of boxes correspondmg to the sounds of English, and to break down the 

, arrangement of boxes which the habits of our native language have so strongly built up. We do this by establishmg new ways of hearing , new ways of using our speech organs, new speech habits. 

This may sound easy, but It isn't. Unfortunately, it is never easy to establish good habits, It is always the bad ones which come most naturally, and you WIll need to do a great deal of hard work if you want to build yourself a set of English boxes which are nearly as firm as those of your own language. Anyone who says that you can get a good Enghsh pronunciation without hard work is talking rubbish. unless you happen to be one of the very small number oflucky people to whom pronunciation comes fairly easily. Most of us need to work hard at it, and this book is for people who are prepared to work hard. If you work hard and regularly along the lines suggested in this book, you will improve. One of the most important things to remember is that every​one can improve, even If they have no great talent for language. Quite apart from anything else, there is great satisfaction to be got from the development of what talent you have. You may never sound like a native English speaker, but at least you will have got as close to it as 

you can. 

1.2 'Lend me your ears' 

If speech depends on hearing, and books don' t talk, what are you to do? Fortunately there is a lot of English spoken about the world. On filmst on the radio, on tapes, on gramophone records; most people can get the opportunity oflistening to English in some waYt and this is what you must do. You must hear English. But just hearing it is not enough; you must listen to it, and you must listen to it not for the meaning but for the sound of it. Obviously when you are listening to a radio pro​gramme you will be trying to understand it, trying to get the meaning from it; but you must try also for at least a short part of the time to forget about what the words mean and to listen to them SImply as sounds. Take one of the English sounds at a timet it might be the English t, and listen for it each time it comes; concentrate on catching it, on picking it out, on hearing what it sounds like. Don't just be satisfied to hear it vag uely, as if it were a sound of your own language; try and pick out the Englishness of it, what makes it different from the nearest sound in your language. And when you think you have got itt 
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then say it in some of the words that you have heard, and say it aloud. It is no use practising silently; all of us are much better at pronouncing if we do it silently, inside ourselves. But you can't talk English inside yourself, it has to come out, so practise aloud, even if it puzzles your family or your fnends, Later in the book you will find pronunciation exercises to be done; these too must be ,done aloud. 

Films or radio programmes have the disadvantage that you can't stop them and ask for something to be repeated. Gramophone records and tapes do not have this disadvantage. With them you can repeat any part of the text as often as you need, and you must do this: it is much better for your ear if you listen to the same passage six times than if you 11sten to six rtlffe-r:nt p:lssages; but be careful listen closely each time, don't relax after two or three hearings, try to keep your ears as closely concentrated on the sound of the passage at the sixth hearing as at the first. In this way you will build up a store of sound-memory which will form a firm base for your performance. 

Now, performance. When you practise (aloud, of course), you must listen carefully and accurately. If you have listened properly in the first place you will know what the English words and sentences sound like, and you must compare- a" clme-ly a" you can the sounds that come out of your mouth with the sounds that you are holding in your head, in 

your sound-memory. Don't be satisfied too easily, try to match your sounds exactly with the sounds that you have listened to. 

Some of you may be able to make use of a tape-recorder; if you can, you will be able to hear what you sound like to other people and this 

is very helpful. If you can, record on the tape-recorder a sentence or a longer passage with which you are familiar through hearing it said by an English speaker. Then listen to it, closely and carefully, and "ee where your performance does not match the original; mark the places where you are dissatisfied, and practise these bits until you think you have them right; then record the passage, listen critically again, and repeat the sequence. One word of warning a tape-recorder will not do the job for you; it is a useful instrument, but it is not a magic wand which will make your English perfect without any effort from you. It is useful only because it enables you to listen to yourselffrom the outside, which makes it easier for you to hear what is wrong, but it is you who have to put it right, and the machine cannot do this for you. In the end it is absolutely essential for you to be able to match what you say with your sound-memory of English. So although a tape​recorder is helpful, this does not mean that if you haven't got one your English will not improve, and,just as important, it does not mean that 
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if you have a tape-recorder your English will necessarily be better. Careful listening is the most important thing; and careful matching of performance with listening will bring you nearer to the ideal of a perfect English pronunciation. And make no mistake, your aim must 

be to acquire a perfect English pronunciation. You will almost certainly not succeed in this aim because it requires, as I have said, a very rare gift; but unless this is your aim you will not make all the progress of which you are capable; keep working towards perfection until you are quite sure that it is neither necessary nor profitable for you to continue. Then you will have done yourself justice. 

1.3 Which English? 

What do we mean by a perfect English pronunciation? In one sense there are as many different kinds of English as there are speakers of it; no two people speak exactly alike we can always hear differences between them and the pronunciation of English varies a great deal in different geographical areas. How do we decide what sort of English 

to use as a model? This is not a question which can be decided in the same way for all foreign learners of English. If yOll live in a part of the world like India or West Africa, where there is a tradition a f speaking English for general communication purposes, you. should aun to acquire a good variety of the pronunciation of this area; such varieties ofIndian English or African English and the like are to be respected and used as a model by all those who will need their English mainly for the purpose of communication with their fellows in these areas. It would be a mistake in these circumstances to use as a model B.B.C. English or anything of the sort. 

On the other hand, if you live in an area where there is no traditional use of English and no body of people who speak it for general com​munication purposes, then you must take as your model some form of native English pronunciation, and which form you choose does not very much matter. The most sensible thing to do is to take as your model the sort of English which you can hear most often. If you have gramophone records of English speech based on, let us say, an American pronnnciation, make American your model; if you can listen regularly to the B.B.C., use that kind ofEnghsh. But whatever you choose to do, remember this: all these different accents of English have a great deal 

in common, they have far more similarities than differences,]o don't worry too much what sort of English you are listening to provided it 

is English. 
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The basic sounds 

In this book I cannot describe all the possible pronunciations of English that might be useful to you so I shall concentrate on one, the sort of English used by educated native speakers in south-east England, often referred to as Received Pronunciation (R.P. for short), that is 'accepted' pronunciation. R.P. will be the basis; but I am less interested in making you speak with this particular accent of English than in helping you to make the necessary differences between the basic sounds which are found in all kinds of English : these are found in R.P. and because of this it is as useful to describe R.P. as to describe any other native pronunciation, and if you really want to speak with a British accent, then this is as good as any, in the sense that it is widely accep​table. 

position and those which are distinctive in final position you will find that there are twenty-four altogether. These twenty-four sounds which occur initially and finally, though they occur in other positions too, are called consonants. 

N ow look at these lists: 

The sounds at the beginning of each of the words in the following list are all different: the letters which stand for these sounds (usually one letter per sound, but sometimes two) are printed in italic type: 

feel fill fell fall full fool fail foal file foul foil 

cat cot cut curt cart 

tier tear tour 

1.4 The basic sounds 

	pIer 
	veer 
	near 

	beer 
	sheer 
	welf 

	tier 
	hear 
	year 

	deer 
	leer 
	cheer 

	gear 
	rear 
	Jeer 

	fear 
	mere 
	


Most of these sounds, represented again by letters in italic type, occur surrounded by consonants, and this is typical, although most of them can also occur mitially and finally too. These sounds are called vowels. 

It is the sound at the beginning of the word, the initial sound, which makes one word different from all the other words in the list. Since this is so, since these sounds are distinctive, it is obviously necessary to be able to make them sound different: they are basic sounds of English all kinds of English. So are the sounds of the letters in italic type in these lists: 

NOTICE 

I Five of these words, curt, cart, tier, tear, tour, have a letter r in them. 

In many English accents, e.g. American, Canadian, Scottish, Irish, this would be pronounced exactly like the consonant at the beginning of red, but in R.P. and various other accents the letter represents part of a basic vowel unit. There is more detail about this on p. 61. 

2 There is one other vowel, making twenty in all, which occurs in the word banana. This is a very special and very important vowel in English and it is discussed in full on pp. 82-4. 

1.5 Letters and sounds 

base baize bathe beige bake 

wrath wrong 

These must never be mixed up. Letters are written, sounds are spoken. It is very useful to have written letters to remind us of corresponding sounds, but this is all they do; they cannot make us pronounce sounds which we do not already know; they simply remind us. In ordinary English spelling it is not always easy to know what sounds the letters stand for; for example, in the words city, busy, women, pretty, village, the letters i, y, u, 0, e and a all stand for the same vowel sound, the one which occurs in sit. And in banana, bather, man, many the letter a stands 

In these lists the sounds at the end of the word are distinctive, the final sounds. If you count up the sounds which are distinctive in initial 
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for five different vowel sounds. In a book which is dealing with pro​nunciation this is inconvenient; it would be much more useful if the reader could always be certain that one letter represented one and only one sound, that when he saw a letter he would know at once how to pronounce it (or at least what to aim at !). That is why it is helpful to use letters in a consistent way when dealing with English. We have twenty-four consonants and twenty vowels to consider and we give to each of these forty-four units a letter (or sometimes two letters, if this is convenient). In that way we can show without any doubt what the student should be trying to say. 

Here again are the words listed on pp. 6-7 and this time beside each word is the letter of the International Phonetic Alphabet which will always be used to represent the sound to which that word is the key, however it may be spelt in other words. Most of the letters will be perfectly familiar to you, others will seem strange for a little while; but not for long. 

I a.J Jpier Ipl beer Ibl tier It I deer Idl gear Igl 

base lsI baize Izl bathe lal beige 131 

bake Ikl 

feel li:1 fill III fell leI fall 1):1 

full luI fool lu:1 

fear If I veer Ivl sheer IJI hear Ihl leer III 

wrath 181 wrong lal 

cheer ItSI Jeer Id31 

rear Irl mere Iml near Inl weir Iwl year iii 

fail leII foal laul file laII foul laul foil /":)11 

cat lrel cot {ol cut IA{ curt {3:1 cart 10:/ 

tier {Ial tear leal tour lual 

banana {al 

The use of the colon (r) with the vowels Ii:, ):, u:, a:, 3:/ is to show that they are in general longer than II, is] etc. They are also different in their actual sound, as the different letters indicate. 

Here are some examples of words written in this way: city SItI, busy bIZI, women wrmm, banana bana:na, bather beIaa, man rneen, many menr, wrong rOIJ, lhange tjerndy, house haus, thought8):t, could kud, cough kof, rough rAf, though 8au. 
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This way of writing or transcribing makes it possible to show that some words which are ordinarily spelt in the same way sound different; for example, lead, which is pronounced li:d in a phrase like lead the 

way, but led in lead pipE' It a1 .• 0 makes dear that some words whl("h are speIt differently sound the same, for example, rain, rein, reign, which are all pronounced rem. 

1.6 Sounds and sound .. groups 

A sound is made by definite movements of the organs of speech, and if those movements are exactly repeated the result will always be the same sound; it is easy to show that there are more than forty-four sounds in English even in the pronunciation of a single person, with​out worrying about differences between people. For instance, if you say tea and two tit, tu: you will notice that the lips are in a rather flat shape for ti: but are made rounder for tur, and this is true for both the consonant It I and for the two vowels. So the organs of speech are not making exactly the same movements for the It I of tea and the It 1 of two, and therefore the resulting sounds are not exactly the same. You can prove this to yourself by only saying the consonant sounds of these words: think of the word tea and pronounce the beginning of it but not the vowel. Then do the same for two; think of the word but stop before the vowel: you can hear and feel that the two sounds are different. Obviously most of the movements we make when pro​nouncing these two sounds are the same, and they therefore sound alike, but not identical. 

Take another example, Ih/. When we pronounce the words he, hat, who hi:, hzet, hu:, the Ih/-sounds are different: in pronouncing Ihl we put our mouth into the position needed for the following vowel and then push out air through this position, but since the three different vowels have three different mouth-positions it follows that the three Ih/-sounds must also be different. You can prove this again, as with the /t/-soul1ds, by saying the beginnings of these words whilst only think​ing the rest. 

Each of the letters we use to show pronunciation may stand for more than one sound; but each of the sounds represented by one letter has a great deal of similarity to the other sounds represented by the same letter; they have more similarities than differences: none of the Ih/​sounds could be mistaken for an /1/- or an Is/-sound, and none of the It/-sounds can be confused with a tvl- or a Ik/-sound. 

These groups of sounds, each represented by one letter of the 

9 

Problems in pronunciation 

phonetic alphabet, are called phonemes, and the method of representing each phoneme by one symbol is called phonemic transcriptIOn. Phonemic 

transcription may be enclosed in diagonal lines / 
[. It is neces- 

suy to distinguish carefully between phonemes and sounds: the 44 phonemes of English are the basic contrasts which make it possible for us to keep each word or longer utterance separate from every other, fi:1 from fII and pia from bra, etc. But each phoneme may be repre​sented by different sounds in different positions, so the different /t/​sounds in tea and two both represent the /t/ phoneme, and the three jh/-sounds in he, hat, who all represent the single /h/ phoneme. 

This suggests two stages in the learning of pronunciation: the first is to he ahle to produce 44 vowels and consonants which are different, so that the words and longer utterances of English do not at any rate 

sound the same, so that fi:1 and fII sound different, At this stage the learner will not worry about which of the possible /h/-sounds he is using; any of them will serve to distinguish heat hut fr om eat i rt. If the common feature of each phoneme is reproduced, all the necessary distinctions of words, etc., can be made. But obviously if the learner uses a particular sound in a word where an English speaker uses a different sound belonging to the same phoneme, the effect will be odd; he will not be misunderstood that could only happen ifhe used a sound belonging to a different phoneme but he will not be performing in an English way, and if this happens with many of the phonemes it will contribute to a foreign accent. So the second stage in learning pronunciation must be to learn to use as many different sounds as is necessary to represent a particular phoneme. In theory a single phoneme is represented by a different sound in every different position in which it occurs, but most of these differences will be made auto​matically by the learner without instruction. It is only in cases where this is unlikely to happen that it will be necessary to worry about particular sounds within a phoneme. 

There is one other relation between sound and phoneme which is likely to give trouble. Here is an example: in English (d/ and /0/ are different phonemes; in Spanish there are sounds which are similar to those used in English to represent these phonemes - we can write them /d/ and /8/; but in Spanish these two sounds belong to the same phoneme when the phoneme occurs between vowels it is repre​sented by 10/, as in nada 'nothing', but when it occurs in initial position it is represented by Id/, as in dos 'two'. This will cause difficulty for the Spanish speaker because although he has more or less the same sounds as in English he is not able to use them independently, and whenever 
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an English jdl occurs between vowels he will be in danger of using tal, and confusing breeding bri:dll) with breathing bri:aII), and whenever English ja/ occurs in initial position he will be in danger of using /d/, confusing they oel and day del In grner~l, if two sounds belong to one phoneme in your language, but to two different phonemes in English there will be danger of confusions until you have learnt to forget the ha~its of your language and use the sounds independently as in English. ThIS can be done by careful listening and accurate use of the speech organs and a great deal of practice. 

1.7 Words and utterances 

Most of what I have said so far has been about the pronunciation of short pieces of speech, sounds or single words; it is necessary at first to be sure that the basic sounds of the language are being properly pro​nounced and the best way of doing that is to practise single words or very short phrases; but we do not talk in single words, and certainly not in single sounds. The sounds and words are connected together with others to make up longer utterances, and these longer utterances have special difficulties of their own. 

First, they must be pronounced smoothly, without hesitations and without stumbling over the combinations of sounds. It may be quite easy to pronounce separately the words, llbrary, been, lately, you, to, the, have, but it is much more difficult to pronounce the question Have you been to the library lately? without hesitating and without making mistakes. 

Secondly, in a longer English utterance some of the words are treated as being more important to the meaning than others, and it is necessary to know which these words are and how they are treated in speech. And words which are not regarded as being particularly important often have a different pronunciation because of this; for example, the word can which is pronounced keen ifit is said by itself, is often pronounced kan in phrases like You can have it [u: kan heev It. 

Thirdly, the rhythm of English must be mastered. That is, the different lengths which the syllables of English are given and the reasons why these different lengths occur. An example of this would be the followmg : 

The c h air collapsed. The chairman collapsed. 

The word chair has the same length as the word chairman, and therefore 
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Problems in pronunciation 

each of the two syllables in chairman is shorter than the single syllable of chair, so that the chair of chairman is only half as long as the word chair by itself. 

Fourthly, and last, thE" tune of the voice, the melody of speech is different in different languages and it is necessary to learn something of the English way of using tune. For example, when we say thank you, the voice may go from a higher note to a lower one, or it may go from a lower note to a higher one and these two different tunes show two different attitudes: higher to lower means sincere gratitude; lower to higher means that the matter is purely routine. To confuse the two would clearly be dangerous and it is necessary to learn what tunes there are in English anrt whJ.t they mean. 

All these matters will be dealt with in the chapters which follow, and exercises will be given to help the reader to improve his perfor​mance at each stage. But the first important thing is to be sure that the basic sound-distinctions are right and this requires knowledge of the working of the speech organs; this is the subject of the second chapter. 

1.8 
Exercises 

(AmwE"r<; on p 134) 

I How many phonemes are there in the following words (the lists on p. 8 will help you here): write, through, measure, six, half, where, one, first, voice, castle, scissors, should,Judge,father, lamb? 

2 Bear and bare are spelt differently but pronounced the same, bee. 

Make a list of other words which are spelt diflerently but pro​nounced in the same way. 

3 Write the words in Exercise I above in phonemic transcription, and then memorize the forty-four symbols needed to transcribe English phonemic ally so that you can do it without looking at the lists. Now transcribe the following words phonemically: mat, met, meet, mate, might, cot, cut, caught, lick, look, bird, board, load, loud, boys, bars, bears, sheer, sure, copper, green, charge, sOl1g,five, with, truth, yellow, pleasure, halloo 

4 Try to make lists like those on p. 8 for your language, and see how many phonemes it uses. For some languages this will be quite easy, for some it will be difficult; if you have difficulty in finding words which are different only in one phoneme, fmd words which are as similar as you can. An English example of this kind is getting, cutting (which shows that Jg, kJ and Ie, "I are different phonemes). What phonemes does the pair mother,father separate? 
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2 How the speech organs work In English 

The air released by the lungs comes up through the wind-pipe and arrives first at the larynx. The larynx contains two small bands of elastic tissue, which can be thought of as two flat strips of rubber, lying opposite each other across the air passage. These are the vocal cords. 

The inner edges of the vocal cords can be moved towards each other so that they meet and completely cover the top of the wind-pipe, or they can be drawn apart so that there is a gap between them (known as the glottis) through which the air can pass freely: this is their usual position when we breathe quietly in and out. 

When the vocal cords are brought together tightly no air can pass 
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In all languages we speak with air from the lungs. We draw it into the lungs quickly and we release it slowly and then interfere with its passage in various ways and at various places. Figure 1 is a diagram showing a side view of the parts of the throat and mouth and nose which are important to recognize for English. 
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The speech organs 

through them and if the lungs are pushing air from below this air is compressed. If the vocal cords are then opened suddenly the compressed air bursts out with a sort of coughing noise. Try this: open your mouth wide, hold your breath, imagine that you are picking up a heavy weight, holding it for two seconds, then dropping it and suddenly let your breath out. This holding back of the compressed air followed by a sudden release is called the glottal stop, and what you feel as the air 

bursts out is the vocal cords springing apart. Do this ten times, and get used to the feeling of the' click' of the vocal cords as they release the air. The compression of the air may be very great, as when we do lift a heavy weight, or it may be quite slight, when the result is like a very gende cough. 

II H 

open 

closed 

Fig. 2 The vocal cords 

If the vocal cords are brought together quite gently, the air from the lungs will be able to force them apart for a moment, but then they will return to the closed position; then the air will force them apart again, and they will close again, and so on. This is a very rapid process and may take place as many as 800 times per second. It is obviously not possible to hear each individual' click' of the opening vocal cords, and what we do hear is a musical note. The height of the note depends on the speed of opening and closing of the vocal cords; if they open and close very quickly the note will be high, if they open and close slowly the note will be low. The note, whether high or low, produced by this rapid opening and closing of the vocal cords is called voice. 

Some of the English sounds have voice and some do not. Say a long /m/-sound and put your fingers on your neck by the side of the larynx. You will feel the vibration of the vocal cords. Now keep your lips closed still, but just breathe hard through your nose: no vibration. Repeat this several times, first Iml then breathe through the nose, and get used to the feeling of voice and 110 voice Now say the word more rnor, still with your fmgers on your neck. Does the vowel 1:>:1 have voice? Can you still feel the same vibration for 1:>:1 as for I m I? Yes, both sounds are voiced. Say a long lsI-sound. Is it voiced? No, it has no vibrations. Try other sounds of your own language and English and see which of them are voiced and which not. 
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The sounds which are not voiced voiceless sounds - are made with the vocal cords drawn apart so that the air can pass out freely between them and there is no vibration. The difference between voiced and voiceless C;Ln bf" used to distinguish between what are otherwise similar sounds. Say a long lsI-sound again, and in the middle ofit turn the voice on: this will give you a /z/-sound, buzzing rather than hissing. But not all the voiced sounds of English have similar voiceless sounds, for example the voiceless I m/-sound which you made just now does not occur in English, and even when there are pairs of similar sounds which are voiced and voiceless this may not be the only difference between them, as we shall see later. 

Immediately above the brynx is a ~p;Lce behind the tongue and reaching up towards the nasal cavity: this space is called the pharynx /fzrIrJks/. 

2.2 The palate 

The palate, as Figure I sho ws, forms the roof of the mouth and separates the mouth cavity from the nose (or nasal) cavity. Make the tip of your tongue touch as much of your own palate as you can: most of it is hard and fixed in position, but when your tongue-tip is as far back as it will go, away from your teeth, you will notice that the palate becomes soft. Figure 3 is a more detailed view of the palate. 
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o hard 

Fig. 3 The s~ft and hard parts of the palate 

You can easily see the soft part of the palate if you use a mirror: tum your back to the light, open your mouth wide and say the vowel/a:/, and move the mirror so that the light shines into your mouth. You will be able to see the soft palate curving down towards the tongue and becoming narrower as it does so until it ends in a point called t~e uvula /ju:vjul~/. Behind the soft palate you will be able to see part of the back wall of the pharynx. The s oft palate can move: it can be raised so that it makes.a firm contact with the back wall of the pharynx (as in Figure 3), and this stops the breath from going up into the nasal cavity and forces 
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it to go into the mouth only. You can see this raising of the soft palate in your mirror if you keep your mouth wide open in position for the vowel/a:/ and push out your breath very fast, as if you were trying to blowout a lll::l.tch, still with your mouth open wide. You will see the soft palate move quickly upwards so that the breath all comes out of the mouth and none of it goes up into the nasal cavity. And when you relax after this the soft palate will come down again into its lowered position, shown in Figure 4. 
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Fig. 4 The soft palate lowered 

In this lowered position, the soft palate allows the breath to pass behind itself and up into the nasal cavity and out through the nose, as the dotted line shows. This is the normal position of the soft palate when we are not speaking but breathing quietly through the nose, with our mouth closed. It is also the position for the Jm/-t /n/- and /fJ/​sounds; say a long /m/-sound and nip your nose; this will stop the breath moving, and when you release it, the breath will continue ?ut 

in a norrnal rrnj-sound. Keep your lips closed and blow breath (v:1th?ut voice) hard through your nose, then draw it in again sharply: this w111 give you the feeling of breath moving in and out behind the soft 

palate. 
. 

Now say a /pj but don't open your lips.just hold the breath behmd 

the lips: there is no sound at all; keep your lips firmly closed still and send all the breath sharply out of the nose. Do this several times without opening your lips at all. What you feel at the back of your mouth is the soft palate going up and down; it is raised whilst you hold the /p/ and lowered suddenly when you let the air rush out through your nose. 
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For most of the sounds of all languages the soft palate is raised, so that the air is forced to go out through the mouth only. 

A part from this important raising and lowering of the soft palate, the whole of the palate, including the soft palate, is used by the tongue to interfere with the air stream. Say the vowel/a:/ again and watch the tongue in your mirror: it is flat in the mouth. Now add a /k/ after the /a:1 and you will see the back part of your tongue rise up and touch the soft palate so that the breath is completely stopped; then when you lower your tongue the breath rushes out again. 
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Fig. 5 The parts of the palate 

The hard, fixed part of the palate is divided into two sections, shown in Figure 5, the alveolar ridge /celvlaula nd31 and the hard palate. The alveolar ridge is that part of the gums immediately behind the upper front teeth, and the hard palate is the highest part of the palate, between the alveolar ridge and the beginning of the soft palate. You can touch the whole of the alveolar ridge and the hard palate with your tongue-tip. The alveolar ridge is especially important in English because many of the consonant sounds like It d n Irs z J 3 t] d 31 are made with the tongue touching or close to the alveolar ridge. 

Finally the palate curve" rlownW::l.rds towards the teeth at each side. 

2.3 The teeth 

The lower front teeth are not important in speech except that if they 

are missing certain sounds, e.g./sl and [z], will be difficult to make. But the two upper front teeth are used in English to some extent. Put the 

tip of your tongue very close to the edge of these teeth and blow: this will produce a sound like the English /S/ in thin; if you turn on the voice during this /S/-sound you will get a sound like the English /al in this. 

2.4 The tongue 

The tongue is the most important of the organs of speech because it 

The speech organs 

has the greatest variety of movement. Although the tongue has no obvious natural divisions like the palate, it is useful to think of it as divided into four parts, as shown in Figure 6. 

blade 
front 
back 
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Fig. 6 The parts of the tongue 

The back of the tongue lies under the soft palate when the tongue is at rest; the front lies under the hard palate, the tip and the blade lie under the alveolar ridge, the tip being the most forward part of all and the blade between the tip and the front. The tip and blade are particularly mobile and, as we have seen, they can touch the whole of the lips, the teeth, the alveolar ridge and the hard palate. The front can be flat on the bottom of the mouth or it can be raised to touch the hard palate, 

or it can be raised to any extent between these two extremes. Say the vowel {a:{ again and look into your mirror: the front is flat on the bottom of the mouth; now say {tel as in cat: the front rises a little; now say {el as in met (still keep your mouth as wide open as you can): the front rises again; and if you go on to say {i:{ as in see you will see that the front rises to a very high position, "0 high that it is hidden behind the teeth. These positions are shown in Figure 7. For {i :{ the front of 
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Fig. 7 Tongue positions for !i:, e, te, 0:1 

the tongue comes very close to the hard palate. Put your mouth in this position, for li:/, and draw air inwards quickly; you will feel cold air on the front of the tongue and on the hard palate just above it. 
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The back of the tongue too can be flat in the mouth, or it can be raised to touch the soft palate, or it can be raised to any position between these two extremes. Say {a:k{ again, as you did earlier, and hold the Ik{-sound with your mouth wide open. You will see in your mirror that the back of the tongue rises from a very flat position for a: to a position actually touching the soft palate for the Ik{. Figure 8 shows these two extreme positions. The back of the tongue is in various positions between these two extremes for the vowels /0, :>:, u, u:/ in pot,fought, put, boot; say them in that order and feel the back of the tongue rise gradually towards the soft palate: you will not be able to 
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Fig. 8 Tongue positions for la:, kl 
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Fig. 9 Tongue positions for !u:, u, :>:, o{ 

see the movement in the mirror because the lips will be in the way, but the position of the hack of the tongue for each ofthe"e vowel" i" "hown in Figure 9. In lu:{ the back of the tongue is very close to the soft palate; put your mouth in position for /u:{ and draw air inwards quickly: you will feel cold air on the back of the tongue and the soft palate. Now do the same for /i:/ again and feel the difference when the front of the tongue is raised. Go from the {i:/ position to the {u:/ position several 
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times whilst drawing breath inwards, and get used to this difference between a high front and a high back position. 

The tongue can also change its shape in another way. Say the sound lsI, keep your mouth in the lsI position and draw breath inwards; you will feel cold air passing through a narrow passage between the blade 

of the tongue and the alveolar ridge, but no cold air at the sides of the tongue. Now sayan III-sound and draw air inwards. This time you will feel cold air passing between the sides of the tongue and the sides of the palate, but not down the centre of the tongue. This is because for lsI 

the sides of the tongue are pressed firmly against the sides of the palate, so that the breath is forced to pass down the narrow central passage between the blade of the tongue and the alveolar ridge In III the centre of the mouth is blocked by the tip and blade of the tongue pressed firmly against the alveolar ridge and the air passes instead between the sides of the tongue and the sides of the palate. So the sides of the tongue may be either curved upwards to meet the sides of the palate or left 

flat so that they do not touch the sides of the palate. Open your mouth wide, use your mirror and try to make your tongue take up a flat 

shape, as in Figure 10, and then a curved shape, with the sides raised but the centre line lower, as in Figure I I. This last position is very important 
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Fig. 10 Front view of flat tongue 
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Fig. 11 Front view of grooved tongue 

for English because many of the consonant sounds are pronounced with the sides of the tongue curved up in this way to meet the sides of the palate. 
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2.5 The lips 

It is obvious that the lips can take up various different positions. They can be brought firmly together as in Ipl or Ibl or Iml so that they C0111​pletely block the mouth; the lower lip can be drawn inward and slightly upwards to touch the upper front teeth as in the sounds If I and Iv/. And they can be kept apart either flat or with different amounts of rounding, and they can be pushed forward to a greater or lesser extent. 

Of course, the closed position for Ip, b, ml and the lip-teeth position for If I and lv] are used in English, but apart from this the English do 

not move their lips with very much energy: their lips are never very far apart. they do not take up very rounded shapes, they are rarely spread very much and almost never pushed forward or protruded. Watch English people talk either in real life or on [urns and notice how little the lips and the lower jaw move ~ some people make more lip​movement than others, but it is never necessary to exaggerate these movements. Watch people talking your language too, and see whether they move their lips more than the English. If so, you must remember when talking English to use your lips less than you do in your own language. The same is true for movements of the jaw: in normal speech there is rarely more than half an inch between the lips or a quarter of an inch between the teeth even when the mouth is at its widest open. No wonder English can be spoken quite easilywhilst holding a pipe between the teeth! 

In the chapters which follow we shall see how the movements of the organs of speech combine together in forming the sounds of English. You should study the descriptions of the movements very carefully, because what seems a quite small difference may in fact be very im​portant in producing and recognizing an English sound correctly, and the difference between an English sound and one in your language may seem quite small when it is described, but the small difference in the movement of the speech organs may make all the difference between a result which sounds English and one which does not. 

Suppose, for example, that in your language you have a It I-sound which is made by touching the upper front teeth with the tip of your tongue: this is quite often the case. The difference between this It I and the It/-sound of English is that the English It I is generally made with the tip of the tongue touchmg the alveolar ridge just behind the teeth. This may not seem much of a difference to you, but a It I which is made on the teeth sounds foreign to an English ear, and although it will be recognized as Itl, it will not sound correct in English. 
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When you study the movements of the speech organs for a certain sound of English. try to compare them with the movements for a similar sound in your language. Try to become conscious of what your speech organs are doing. The exercises which follow will help you to do this. 

2.6 Exercises 

(Answers, where appropriate, on p. 134) 

I Copy Figures I, 3 and 6. La bel all the different parts of the speech organs. Do this several times, until you can do it without looking at the book. 

2 Three different actions take place in the larynx. What are they? 

3 Which sounds in your language are voiced. and which are voice​less? Which of these sounds are similar except for a difference of voicing, like lsI and [z] in English? 

4 Can you sing a voiceless sound? And if not, why not? 

5 How does the soft palate affect the direction of the air stream? 6 What sounds in your language are made with the soft palate 

lowered? 

7 Make a Ip/-sound and hold it with the lips closed; then, still keeping the lips closed, let the air burst out through the nose. Do the same with It I and Ik/· Do the same with Ib, d/, and Ig{ and let voiced air burst out through the nose. 

8 Say several {k/-sounds quickly one after the other, Ik-k-k-k-k/, and feel the back of the tongue touching and leaving the soft palate. 

Do the same with ta- first with the tongue touching the alveolar ridge; then with the tongue-tip touching the upper front teeth. Can you do the same thing with the tongue-tip touching the centre of the hard palate? 

9 Make the vowels Ii:, I, e, zl and feel how the front of the tongue is lowered each time and the jaw opens gradually. Do the same with I ur, u, :> =, D, Q =1 and feel how the back of the tongue is lowered. 

10 What does the tongue do in making the sounds lal, :>1, au/? 

I I Make the flat and curved shapes of the tongue shown in Figures 10 and II. Use your mirror. 

12 Make a It/-sound and hold it with the tongue-tip in contact with the alveolar ridge. Now gently bring the teeth together. What happens to the sides of the tongue and why? 

13 Put your mouth in an III position and draw breath in and out. Feel 
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it on the sides of the tongue. Do the same with lsi and feel it on the centre of the tongue. Alternate the lsI and III positions and feel the sides of the tongue rise and lower as you go from one to the 

other. 

23 

Friction consonants 

J The consonants of English 

For all of them the lungs push air through a narrow opening where It causes friction of various kinds. 

If{ and {v{ 

For both {fl and {v{ the speech organs are in the position shown in Figure 12. 

There are two good reasons for beginning with consonants rather than vowels. First, consonants contribute more to making English under​stood than vowels do. Second, consonants are generally made by a definite interference of the vocal organs with the air stream, and so are easier to describe and understand. 

The sentence 'C-Id y- p-ss m- - p-c- -f str ng, pl-s-' is easy for an English reader to understand even though all of the vowel/etters have been left out. Similarly, if In actually speaking we could leave out all the vowel sounds and pronounce only the consonants most English would still be fairly easy to understand. But look at the same sentence with all the consonant letters left out: '-ou- -ou -a- -e a ie-e 0- -i- 

, 

-ea-e.' It is impossible to make any sense out of it, and the same would be true in speakmg, because the consonants form the bones, the skeleton of English words and gIve them their basic shape. 

Native speakers of English from different parts of the world have different accents, but the dIfferences of accent are mainly the result of drflerences In the sound of the vowels; the consonants are pronounced in very much the same way wherever English is spoken. So if the vowels you use are imperfect it will not prevent you rrom being under​stood, but if the consonants are imperfect there will be a gn~:lt Tl"k of misunderstanding. 

In dealing with the consonants you must first learn how each one is mainly distinguished from the others, the features which it must have so that it will not be mistaken for any other consonant. Then later you will learn about any special sounds of that phoneme which need small changes in their formation in different circumstances, changes which are not essential if you simply want to be understood, but which will make your Englj"h sound better. 
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Fig. 12 If! and Iv! 

There are nine consonant phonemes whose main sounds all have friction as their most important feature. They are If, v, 8, a, s, z, J, 3, hi. 

NOTICb 

I The soft palate is raised so that no air goes through the nose and it is 

all forced through the mouth. 

2 The bottom lip is very close to the upper front teeth: this forms the 

narrowing and when air is pushed through this narrowing it causes 

slight friction. 

3 The tongue is not directly concerned in making these sounds, but it 

does not lie idle; it takes up the position necessary for the following sound, so in fl: it will be in the Ii 'I pmltion whilst If I is being pro​nounced, and in frl: it will be in the Irl position, and so on. 

The difference between If I and [v] is mainly one of strength: If! is a strong consonant, Ivl is a weak one. Also If I is never voiced, but Ivl may be. And If I is rather longer than [v]. 

So If I is a strong, voiceless, long consonant, Ivl is a weak, perhaps 

voiced, short consonant. 

Put your lower lip and upper teeth close together and blow breath 

between them quite strongly: continue the sound and listen to the friction it is not very noisy but can be heard quite easily. Now blow the breath through very gently; the friction is much less and must always be much less for [v] than for If I· Alternate this strong and weak friction for If I and [v]; don't worry about voicing, it is not important. 

3.1 Friction consonants 
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< Now say the word fast fa:st with strong friction for the Iff. Now say 

vast va :st with very short weak friction for the Iv I. Alternate these: fa:st, va:st, and be sure that there is very little, very weak friction for the t-t. but also be sure that it is the lip and the teeth which are causing the friction, not the two lips. Keep the upper IIp out of the way alto​gether. 

If your language has both If I and t-t. the sounds that you use will probably do quite well in English, provided that you are quite sure 

that both of them have this hp-teeth action, especially the Iv I. Although there is very little friction for lv] there must always be some; it must not be completely frictionless. Now practise the following lists of words, with long, strong friction for If I and short, weak friction for 

tv]. 

	S 
	fa:st fast 
	va:st vast 
	fju: few 
	vju: view 

	
	f:1 
	feel 
	vi:1 
	veal 
	fra 
	fear 
	vIa 
	veer 

	
	fanl 
	foal 
	vaul 
	vole 
	fall file 
	vall vile 

	
	fen 
	ferry 
	vert 
	very 
	feet fat 
	veet 
	vat 

	
	feen 
	fan 
	veen 
	van 
	fell fail 
	verl 
	veil 


N ow try these sounds between vowels. In this position the Iv I will be voiced III English, but the important thing for you is to make it short and weak: if you do this the voicing can take care of Itself (If your language has voiced Ivl anyway, this is fine.) Take special care in this position that the Iv/ has some friction, though not too much, and that the friction is caused by lip-teeth action and not by the two lips. Use your mirror to make sure that the upper IIp is well clear of the lower one. 

	S 
	sAfa 
	suffer 
	kAva 
	cover 
	

	
	defo 
	deafer 
	neva 
	never 
	

	
	smfll) 
	sniffing 
	glVII) 
	glvmg 
	

	
	pru:fll) 
	proofing 
	pru:vII) provmg 
	

	
	rAfa 
	rougher 
	lAva 
	lover 
	

	
	saufa 
	sofa 
	auva 
	over 
	

	
	serfa 
	safer 
	selva 
	savour 
	

	
	ofa 
	offer 
	hova 
	hover 
	

	
	drfard 
	defied 
	drvard 
	divide 
	

	
	rrf'[urz 
	refuse 
	rxvju:z 
	reviews 
	


In phrases we do exactly the same, long strong friction for If 1 and short weak friction for [v]. Try these: 
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vert fa:st ax fi:1 farn fam f3:Z fa: feenz 

a gud Iju: 

very fast I feel fine fine furs four fans 

a good few 

vert va:st very vast ar f : I val I I feel vile farn V3:S fine verse f:>: veen z four vans 

a gud vju: a good view 

larf life strarf strife rerf Ralph werf waif self safe 

lalv 

live 

When If I and Ivl occur at the end of words, after a vowel, they have an effect on the length of the vowel. The strong consonant If I makes the vowel shorter, the weak consonant [v] makes the vowel longer. This is an important general rule which applies to many other pairs of con​sonants as well: strong consonants at the end of words shorten the preceding vowel, weak consonants lengthen it. In the words safe self and save seiv, the If I and the Ivl have the same features as before: Iff is stronger and longer, lv/is weaker and shorter, very short indeed in this position, but the vowels are of very different lengths; in serf the lell is quite short and in sexy it is really long. 

Say these words, serf and serv, and be particularly careful to lengthen out the vowel in sexy, drawl it, drag it out, and then add a very short weak Ivl friction at the very end. Don't shorten the [es] in self too much, but do be sure that the [es] in sex v is very much longer. Now do the 

same with the following words: 

li:f leaf 
Ii :v leave 

ha:f half 
ha:v halve 

ka:f calf 
ka:v carve 

pru:f proof 
pru:v prove 

sa.f surf 
S3:V serve 

strarv strive rexv rave welv wave 

sexy 

save 

These words all contain vowel phonemes which are naturally long, 

that is to say longer than the vowels II e ee 0 u AI in similar positions. The short vowels behave like the long ones when followed by If I or t-t. 

that is, they are shortest when followed by strong If I and rather longer when followed by weak [v], although they are never so long as the long vowels when these are followed by the weak consonant. 

Try this with the words below: before If I make the vowel quite short, and before Ivl make it a little longer, about as long as the long vowels before If I· And still make If/longer and stronger, and Iv I very short and weak in friction. 

strf stiff 
srv sieve 

khf cliff 
hv live 

snrf sniff 
gIV give 

gcef gaffe 
heev have 
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of off rAf rough blAf bluff flAf fluff 

nv of dAY dove IAV love glAV glove 

Consonants 

Friction consonants 

Now look at the phrases below, and decide which of the vowels have to be longer and which shorter. Remember that there are three lengths: (I) short vowels (/1 e <e 0 U AI) before the strong consonant, e.g. strf, (2) short vowels befure the weak. consonant, and long vowels before the strong consonant, e.g. glAV and werf, (3) long vowels before the weak consonant, e.g. serv. Now say them with good vowel length and good difference between /f/ and /v/. 


{~, a hc.f srnf 
a half sniff 
a brerv blxf a brave bluff 


a strf glAV 
a stiff glove 
a larv dAY 
a lrve dove 


a bri:f IAV 
a brieflove 
a self mu:v a safe move 


a rAf grerv 
a rough grave 
a grelv gri:f a grave grief 


a dwotf staov a dwarf stove 
a klrf drarv a cliff drive 

/8/ and /0/ 

NOTICE 

I The soft palate is raised so that all the breath is forced to go through 

the mouth. 

2 The tip of the tongue is close to the upper front teeth: this i •• the narrowing where the friction is made. 

3 The noise made by the friction for /8/ and /0/ is not very great, much 

less than for /s/ and [z]. 

Put the tip of your tongue close to the cutting-edge of your upper front teeth. In a mirror you will be able to see the tip. Blow air through this position so that you get some friction, but not too much, not so much as for lsI. Continue the sound and listen to it. /8/ should make the same amount of noise as Iff, not more. Try /f/ and /8/ alternately until you get the friction right for /8;' Now make less friction for /0/ by pushing the air more gently. The friction for /0/ when it is properly made can only just be heard Now alternate the stronger /8/ and the weaker /0/ not too much friction in /e/ and even less in /0/. 

All that I said about strong and weak consonants on p. 25 is true for /8/ and /0/./8/ is stronger and longer and always voiceless, /0/ is weaker and shorter and may be voiced. Confusing /8/ and /0/ will scarcely ever lead to misunderstanding became they ldlely occur in words which are otherwise similar, but if you do not make the difference properly it will be noticeable. 

Try the words given below, and be sure (r) that the air passes between the tongue tip and the teeth, and (2) that the friction is never too strong. 

'<Jo&»)
 Brn thin 
oen then 
S<elJk thank 
o<et that 


SllJk think 
OIS this 
S::>:t thought oauz those 


Si:f thief 
oi:z these 

Some of the most common English words which contain /f/ are: 

[an. i Iy, far,fat, father, fee l,few ,fried,first,for ,four,fi ve ,fro m,friend,front, before, after, afraid, different, difficult, left, office, perfect, prefer, suffer, awful, often, half, oj[, klllfe, life, laugh, self, wife, safe, cough, rough, stiff. 

Some of the most common English words which contain /v / are: very, valve, visit, voice, value, violent, vast, t'all, View, ever, never, over, river, seven, several, travel, even, every, heavy, live, oJ,gwe,love, move, prove, receive, believe, save, serve, twelve, wave,five, have. 

Sometimes when you are listenmg to English, listen especially for these words (and others contaming /f/ and /v/) and try to fix the sounds in your mind. 

/8/ and /0/ are also friction sounds, /8/ is strong and /0/ is weak. Hoth have the position of the speech organs shown in FIgure 13· 

Fig. I] 181 and lai 

Some people may confuse /B/ with /f/ and /0/ with [v]; this is not very important for understanding, since some English speakers do the same, but you should try not to make these confusions because they will be noticeable. Say these words, and be sure that for /f/ and /v / you are using a lip-teeth action, and for /8/ and /0/ a tongue-teeth action. 

[~ frn fm 
Brn thin 
fart fought 
S::>:t thought 


fri: free 
Sri: three 
frrl frill 
enl thrill 


farst first 
83:st thirst 
f::>:tI forty 
83:tI thirty 


O:Et that 
VCE:t vat 
aen then 
vent vent 


oel they 
vern vam 
oea there 
vra veer 


oi:z these 
vi:1 veal 
oau though 
vaut vote 
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Consonants 

Friction consonants 

Between vowels /a/ is voiced, but the important thing for you is to make it very short and weak, and let the voicing take care of itself. /9/ is always voiceless. Say these words: 

::>:9a author 
Aaa other 
ma:9a Martha 

a:9a Arthur 
ra:oa rather 
nA911) nothing 

3:91 earthy 
w3:ch worthy b3:9a Bertha 

mAoa mother brAoa brother f3:aa further 

words (and others containing /9/ and /a/) and try to fix the sounds in your mind. 

On p. 33 you will fmd more about /9/ and /0/ when they are close to /sl and [z], 

lsI and /z/ 

Now try to keep If, v, 9, 0/ separate in this position. 

::>:9a author 
ofa offer 
a:9a Arthur 

nA9II) nothing 
pAfII) puffing 
tU:91 toothy 

brAa~ brother 
lAva lover 
leoa leather 

fa:aa father 
ka:va carver 
hi:aan heathen 

tAfa tougher ru:fII) roofing neva never i:van even 

/s/ is a strong friction sound and /z/ is a weak one. The position of the speech organs for these sounds is shown in Figure 14· 

NOTICE 

I The soft palate is raised so that all the breath is forced to go through the mouth. 

2 The tip and blade of the tongue are very close to the alveolar ridge. 

There is a very considerable narrowing at this point, not near the teeth and not near the hard palate. 

3 The teeth are very close together. 

4 The friction for these sounds, especially for /s/, is much greater than 

for If, v, 91 and /aj. 

There will be a sound similar to /s/ in your language: make this sound, then keep your mouth in that posItIon and draw air inwards; make small changes in the position of the tip and blade of the tongue until you can feel that the cold air is hitting the tongue at the very centre of the alveolar ridge, not further forward and not further back./z/ is the weak sound, so when you are satisfied with the strong friction for lsi, push air through more slowly so that the friction is weaker. Alternate 

strong and weak friction. 
. 

Once again, as for the other consonants, the strong one, lsi, is longer and always VOIceless, the weak one, [z], is quite short and may be voiced, but again the gentleness of / z/ is the thing to concentrate on. 

At the end of words /9/ and /a/ affect a preceding vowel in the same way as /f/ and [v]. Try with some long vowels, and make the vowel specially long before /0/. 

grau9 growth tu:9 tooth bau9 both ri:9 wreath fel9 faith 

mau9 mouth (n.) 

laua loathe smu:a smooth klaua clothe bri:o breathe bela bathe 

maua mouth (vb.) 

The only word in which /a/ occurs finally after a short vowel is /WIO! unth, but try keeping the vowel at its shortest in the following: 


mo9 moth 
mI9 myth 
bree breath 

dee death 
roB wrath 

Some of the most common English words which contain /9/ are: thank, thick, thin, thing, thirsty, thousand, three, through, throw, Thursday, thought, thirty, healthy, wealthy, something, anything, both, bath, breath, cloth, earth,fourth, etc.,faith, health, month, north, south, path, worth, death. 

Some of the most common Fngli"h words which contain /a/ (and some of these are amongst the commonest in the language) are: the, this, that, these, those, there, their, then, they, them, though, than, other, mother,father, brother, either, neither,further, clothes, leather, together, weather, whether, breathe, with, smooth. 

Sometimes when you listen to English listen specially for these 

[image: image24.png]



Fig. 14 lsI and Izl 
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Consonants 

Friction consonants 

For the speakers of many languages (e.g. French, German, Italian, Chinese,Japanese, Russian, etc.) there are not separate phonemes /9/ and /s/ but only one which is usually more like the English /5/. So there is a danger that /5/ will be used instead of /9/. The difference between them is that /5/ is made with the tip and blade of the tongue close to 

the centre of the alveolar ridge and makes a strong friction, whereas 

/9/ IS made with the tongue up near the upper teeth and makes much less friction. 

Distinguish carefully between all these pairs: 

SIn sm 
9In thin 
sort sort 

511) smg 
911) thing 
SAm sum 

511) k sink 
911) k think 
sal sigh 

9:> .t 9Am 9al 

thought thumb thigh 

Now do them again, and be absolutely certain that you do n~t. repl~ce Is/ by {9{: there is always a danger of replacing the more familiar with the less familiar sound, as well as the reverse. 

Now try them at the end of words (the vowel length is the same all 

the time because both are strong consonants and shorten the vowel), 

but {s/ must still make much more noise than {9{. 

rnaos mouse 
mau8 mouth 
fers face 

mos moss 
mo8 moth 
po:s pass 

f:>:s force 
f:>:8 fourth 
W3:S worse 

Repeat-this exercise and be sure again that you are not replacing lsI by 


/9/. 
k 
d b 

The same difficulty applies to /z/ and /0/. Both are wea soun s ut 

fz/ makes more noise than /0/. Try these words: 


zu: 
zoo 
oau 
though 


bri:z 
breeze 
bri:o 
breathe 


rarz 
nse 
ralo 
writhe 


ti:ZII) teasmg 
ti:oll) teething 


rltzan reason 
hi:oan heathen 


zed 
Zed 
~en 
then 


klauz close 
klauo clothe 


lerz 
lays 
leIO 
lathe 


klauzll) closing 
klauou) clothing 


rnarza miser 
naIoa neither 

Go through these words again and be sure that you are not replacing /0/ by /z/ or /z/ by /0/. 

Those people who speak languages where /8/ and /5/ are not separate 

phonemes usually have a special difficulty when /s/ ••. nd /8/ occur close together in words like 9il)ks thinks. Because /s/ and /8/ are b~th made with the tongue-tip and because the teeth a.nd the .alveolar ridge are rather close together there is a danger of using /s/. m both place~, or . even /8/ in both places, giving si I)ks or 8i I)k9. ThIS must be avoided .If possible. /z/ and /0/ give exactly the same difficulty. Try the followmg words and be careful to make /s/ and /z/ noisy and 19/ and lo/less noisy: sau9 south, OIS this, oi:z these, oauz t~ose, 9aIZ thighs, smu:o smooth, 9II)Z things, sevan8 seventh, 93:stl thrrsty, mAoaz mothers, 


SAoan southern, oeaz theirs, 81s1 thistle. 
. 

Making /s, z/ and /9, 0/ sufficiently different from each other IS ev<:n 

more difficult when they are next to each other in a word or .phrase ~e bo:oz baths or bau8 sardz both sides. This happens very often 10 English 

feI8 faith pa:8 path. w3:8 worth 

[z] is not a common sound at the beginning of words, so confusing 

/5/ and /zl in irutial position WIll not generally lead to rrusunderstanding ; but English speakers do distinguish them, so you should try to do so too. Try the following words: 

Sl I) k sink 
Zl I) k zmc 

sed said 
zed Zed 

sorn sawn 

zaun zone 

su: Sue si:1 seal SISt cyst 

zu: zoo zi:1 zeal zest zest 

Between vowels [z] is voiced, and if you voice this sound naturally in that posltlon that is good; if not, the sound should be made very gently and very short. /5/ is always voiceless. Try these words: 

lursa looser 
lurza loser 
kotsa coarser 
k:>:za causer 

lersr lacy 
leIZI lazy 
fASI 
fussy 
fAZI 
fuzzy 

bASI z buses 
bAZIZ buzzes 
rersr I) racmg 
rei ZII) raising 

At the end of words, after a vowel, /51 makes the vowel rather shorter and [z] makes it longer, as with If, v, 9, 01, and in this position [z] is particularly short and gentle just the faintest touch of a /zl is sufficient, but the vowel must be good and long. Try the words below and make both the difference of vowel length and of consonant strength: 

plers place 
plerz plays 
nl:s mece 
ni:z knees 

kors coarse 
korz cause 
prars price 
prarz pnze 

lu:s loose 
u:z lose 
h3:S hearse 
h3:Z hers 

And now some more with short vowels: 

bAS bus zes ass 

bAZ buzz eez as 

hIS hiss 

hrz his 
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Consonants 

Friction consonants 

because /s/ and [z] are very common at the end of words and /0/ begins some very common words such as the, this, that, them, etc. 

Start with a long /8/-sound, not too much noise, then slide the tip of th~ tongue gently backwards to the alveolar ridge, which will give the nOlSY Is/-sound. Do this several times, and be sure that you start with a good /8/; then gra~~ally make the ~a/ shorter before you slide the tip back to the /s/ posltlon. Now practise these words and be careful to make a distinct difference each time: 

hi:z83:tl he's thirty bri:o softh breathe softly 

WIO serftr with safety oi: z 8 rl: these three 

mo8 moth ml8 myth f):8 fourth 

mos moss mrs miss f:>:s force 

mo8s moths ml8s myths f:> :8s fourths 

There are various tongue-twIsters sentences which are difficult to say _ based on the mixing of these four sounds; for example srks Brn 81s! strks six thin thistle sticks and oa 1i:8 pallts dIsmISa8 AS the Leith police dismisseth' us, but native EnglIsh speakers fmd these difficult to say, so there is no need to try to master them. It is much better to concentrate on words and phrases like those above which occur very often in normal conversation. 

Some of the very many common words containing lsi are: same, Sitlg, sit, Saturday, Sunday, save. see, say, second, seem, self, send, six, seven, side, since, sleep, slow, small, so, some, S011, sister, soon, start, stay, stop, still, against, almost, beside(s), least, lost, last, listen, message, mister, Mrs, t1se (n.), face, miss, across, advice, case, cats (etc.), takes (etc.), pass, less, -ness, nice, piece, perhaps, yes. 

Some of the very many common words containing /z/ are: noisy, 

busy, reason, easy, lazy, losing, as, his, hers, cause, use (vb.), has, is, lose, was, days, dogs (etc.), does, moves (etc.), noise, please. 

Now dO,the same with /0/ and [z]; start with a long quiet /0/ and gently slide the tongue back to give the noisier [z]. Gradually shorten the sounds (but be careful to make both, not /0/ or [z] alone) and then practise making a difference between these words: 

bri:e breathe 
bri:z breeze 
bri:oz breathes 

raIe writhe 
rarz rise 
raIOZ writhes 

klauo clothe 
klauz close 
klauoz clothn 

/II and /3/ 

Now try going from /s/ to /8/; this time gently slide the tongue forward towards the teeth until the noisy /s/ is replaced by the quiet /8/. Do this several times and be sure that both sounds are heard. Then practise these phrases: 

a nars 811) a nice thing d3eeks Brn Jack's thin j es 8rel) ks yes, thanks 

/S/ is a strong friction sound and /3/ is a weak one. The position of the speech organs for these sounds is shown in FIgure 15· 

Its 8Ik 
it's thick 

lets 8II]k let's think po:s 8ru: pass through 

NOTICE 

I The soft palate is raised so that all the breath is forced to go through 

the mouth. 

2 There is a narrowing between the tip of the tongue and the back of 

the alveolar ridge. 

3 The fiont of the tongue is higher than for /5/ and [z]. 4 The lips are very slightly rounded. 

Start from /s/: pull the tip of the tongue backwards a little so that the narrowing is at the back of the alveolar ridge (draw the breath inwards to check that you have the tongue in the right place). Keep this position and put the rest of the tongue in position to say the vowel /1/, slightly round the lips, and push the breath through strongly. III IS a much noisier sound than Iff and /e/ and only a little less noisy than lsi· For /3/ the friction is weaker, and shorter. 

/3/ does not occur at the beginning of English words but /f/ quite frequently does. Try these: [l: she, Sau show, fop shop, SIp shlp,Jed shed. 

Do the same with /z/ and /0/ and then practise these phrases: 

hu:z OIS who's this? 
[urz oeet 
use that 

az oau as though 
d30nz oea John's there 

lu:z oam lose them 
weaz ea ti: where's the tea? 

An~ fmally some more phrases in which /5, z, 8, 0/ come together in vanous orders. Always be careful to make one noisy sound (Is, z/) and one quiet one (fa, of): 

wots oeet what's that? 

ItS oeaz 
it's theirs 

baua sard z both sides warz a:> rts wise thoughts 
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Consonants 

Friction consonants 

Leaving out JhJ is the biggest danger, but a lesser error is to make JhJ-sounds too noisy. Some speakers (for instance, Spamards, Greeks, Poles) push the breath between the back of the tongue and the soft p:lbtt" and make a o;rr:lping noio;e:lt tkH POlllt. This sounds rather unpleasant to English people and you should avoid it if possible. For the words below, get your mouth ready for the vowel and push a little 

wi~:>:1 went haum ar hrt henrr In ai: ar 

ar crskt zn hao [l: hard abaut It 

we all went home 

I hit Henry in the eye 

I asked Ann how she heard about it 

Say each of those examples several times slowly with the jhJ in the right places before you speed up to a normal pace. 

Consonants 

Stop consonants 

t~s voiceless period like this: p "u :1, where the h represents a voiceless kind of lu:/. Try making this voiceless lu:1 by itself; it is rather like what you do when you blowout a light. Now put the (pi in front of ~t, still with no voice, only strong breath. Now put the vowel/u:1 Itself after the breath, p "ur. Do this several times and be sure that the period of breath is there before the lu:1 starts. Do the same thing with other vowels in the words ph) rt, p ha rt, p hzt, p "et, p "rt, phi it. It is very 

pt:k peak peek pack port port pratd pride 

blrk beak beek back bott bought brard bride 

prt pit pa:k park pul pull plerz plays 

brt bit ba:k bark bul bull blerz blaze 

When /p/ occurs between vowels the aspiration may be less noticeable or even absent, but it will never do any harm to keep the aspiration in this position too. Ibl is of course never aspirated, but in this position it is usually voiced. The most important thing, as with the other weak consonants, is to make it very gentle and short. Try these words: 

heepr happy 
Jzbl shabby 
SApa supper 
rAba 
rubber 

pelpa paper 
letba labour 
rrpel repel 
rrbel 
rebel 

(vb.) 

srmp] simple 
srmb] symbol splar apply' 
ablald3 oblige 

Some learners (e.g. Spaniards) have great difficulty in hearing and making a difference between /bl and /v/ in this position, so that the words marble and marvel sound the same. They must take great care to close the lips very firmly for Ib/, so that the sound makes an explosion 

and not a friction. Try these words: 

ma:bl marble 
ma:vl marvel 
rrban ribbon 


I 
I 


heebrt habit 
hZVIt have it 
rxba rubber 


lerba labour 
ferva favour 
berbi baby 

In final position (before a pause) Ipl is aspirated and shortens the vowel before it, whilst fbf is particularly weak and makes only very little noise, but lengthens the vowel before it. 

In some languages (e.g. Cantonese, Vietnamese) a fmal stop is not exploded or is replaced by a glottal stop (a stop consonant in which the breath is blocked by the vocal cords, see p. 14). Speakers of these languages must be very careful to form Ipf and fbf with the lips, and to open the lips and allow the breath to explode out of the mouth before 

a pause. Try these words: 

rrb rib raub robe teeb tab 
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Fig. 16 Ipl and fbi 

important that the period of breath (which is called aspiration) should be there each time. It is this aspiration which mainly separates Ipl from Ib/. 

Now try Ipl with a ~ollowing consonant, as in IpleII Keep the lips closed for tvt. ~nd behmd them put your tongue in position for III; then ~pen the hps.and let the breath flow through the I I position, with no :01~e bu~ considerable friction. This gives a voiceless III-sound, w~lch IS written I!! Do this several times p], p], p] still with no VOIce. Now put the ordinary voiced III after p! p!1 and then go on to the vowel. pjlel, Do the same thing with the words prel and pjoa, and s~e tha.t ~reath flows through the Irl and iii position, giving Irl and /J/. With friction, before the voiced Ir/ and Iii are heard. 

fbi is a we~k stop, and it never has aspiration. The vocal cords may or may not VIbrate whilst the lips are still closed, but they must vibrate for the following sound. whether vowel or consonant. Try the word buk, and make the fbI very gentle and without any aspiration. Do the same with bort, ba:, beek, bel, brt, bi:n. A following consonant is prepared for whilst the lips are closed and is voiced as soon as they open. Try brett, b U:, bjurtr with a gentle Ib/. 

~ ow try the following pairs of words, and make the tvt strong and aspirated and the Ib/ weak and unaspirated: 

rrp rIp raup rope teep tap 

keep cap trarp tripe rsep wrap 

rrva nver lAva lover nervr navy 

kzeb cab trarb tribe grzb grab 

Those who have difficulty with fbI and Iv I must again be sure to close the lips firmly for the Ibl and make a very light explosion but no 

friction. Try: 

4° 
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Consonants 

Stop consonants 

\~I
rrb rib trarb tribe 

glv 
give 

drarv drive 

kzeb cab klAb club 

hzev have glAv glove 
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When jpj or jbj are followed immediately by one of the other stop consonants It, d, k, gl or by Iml or jnl the sound is made a little differently; this is dealt with on p. 67. 

Some of the commonest words containing Ipl are: page, pair, paper, pardon, part, pass, pay, people, perhaps, piece, place, plate, play, please, plenty, poor, possible, post, pound, pretty, pnce, pull, push, put, appear, -,!pril, company, compare, complain, complete. copy, expect, happen, happy, Important, open. sleep, cheap, cup, drop, group, heap, help, hope, keep, map, rope, shape, sharp, shop, stop, step, top, up. wrap. 

Some of the commonest words contaimng Ibl are: back, bad, bag, bath, be, beautiful, because, become, bed, before, begin, behind, believe, belong. below, besides, best, between, big, black, blue, both, boy, bread, break, break​fast, bring, but, busy, buy, by, brown, able, about, above, September (etc.), February, habit, harbour, husband, neighbour, number, obey, possible, probable, public, remember, table,Job, rub. rob, club, slab, grab. 

Fig. 17 It! and !dl 

position of the tongue-tip and the aspiration. Then do the same thing with other vowels: t h):t, t hOp, thIn, t hi:, t h3:n, t hAn. Then try the word twrn, where the first part of {wI comes out voiceless and tju:n where Jj{ is also partly voiceless. 

{d I is short and weak and never aspirated; compare the following 

words: 

It I and IdJ 

tu: two ten ten tAn ton tjurn tune 

du: do den den dxn done dju:n dune 

torn tom tal tie taun town twm twin 

dorn 
dawn 

dar 
die 

daon 
down 

dwrnd I dwindle 

Itj is a strong stop consonant and Jdj is a weak one. The position of the organs of speech for these stops is shown m FIgure 17. 

NOTICE 

I The tip of the tongue (not the blade) is firmly against the middle of the alveolar ridge, not too near the teeth and not near the hard palate. 

2 The soft palate IS raised, so the breath cannot escape through either the nose or the mouth, but is trapped for a short time. 

3 The sides of the tongue are firmly against the sides of the palate. so that the breath cannot pass over the sides of the tongue. 

4 When the tongue-tip is lowered suddenly from the teeth ridge the 

breath rushes out with a slight explosion or popping noise. 

The strong stop It 1 is aspirated in the same way as jpl and this may be written in a similar way. e.g. t hU: too. Put the tongue tip on the very centre of the alveolar ridge; be sure that only the very point of the tongue is in contact, not the blade; then allow the air to burst out with a voiceless vowel [ui]; do this several times before adding the normal voiced vowel and be sure that when you do add the I u:J the voiceless period is still there. Do this several times and each time check the exact 

As with tvt. when It I occurs between vowels, the aspiration may be weaker or even absent, but it will never do any harm to keep the aspiration in this position too. Idl in this position is usually v?i~e~, but concentrate mainly on making it very gentle and short, and If It IS voiced as well so much the better. Try these words: 

I ~ ~rarta writer 
rarda rider 
wetlfJ wetting wedIfJ wedding 


Ireta latter 
lreda ladder 
w):ta water 
w):da warder 


wartr] whitish wardr] widish 
putlfJ putting pudlfJ pudding 

Speakers who find Ibl and {vi difficult in this pos~tion will.also fin~ {dl and lal hard to distinguish. Concentrate on makmg Idl With the tip of the tongue firmly against the alveolar ridge, and make sure it is a firm stop rather than a friction sound. Compare: 


L ~ 1raldlfJ riding 
ralalfJ writhing 


bri :dlfJ breeding 
bri:alfJ breathing 


laudlfJ loading 
laualfJ loathing 


lreda 
ladder 
Iz8a 
lather 
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Consonants 

Stop consonants 

In ~nal p~sition jtj is aspirated and shortens the vowel before it, whilst jdj IS particularly weak and makes only very little noise, but lengthens the vowel before it. However, speakers who tend not to allow JtJ and Jdj to explode in thi:'l pmition should be sure not only to make the difference of vowel length but also to allow the breath to explode out of the mouth. Try these words: 

the soft palate is raised, so that the breath is trapped for a short time. 2 When the tongue is lowered suddenly f~om the so~t palate, the. breath rushes out of the mouth with a slight explOSIOn or poppmg 

noise. 

The strong stop Ikl is aspirated in the same way as Ipl and It/, a~d this may be shown in a similar way, e.g. khu:\ c~ol. Put. the tongue in . 

burst out in a voiceless lu:/· Do this 

Consonants 

Nasal consonants 

rather than on the alveolar ridge, and this should be avoided if possible, but the use of a dental(nj in English is hardly noticeable. Speakers of some languages (e.g. Portuguese, Yoruba) may have difficulty with these consonants in final position or before other consonants, for example in the words can keen and camp keernp. Instead of making a firm closure with the lips or tongue-tip so that all the breath goes through the nose, they may only lower the soft palate and not make a closure, so that some of the breath goes through the nose but the remainder goes through the mouth. When this happens we have a nasalized vowel. The word can would then be pronounced kz, where z represents a= pronounced with the soft palate lowered, and camp would be keEp. These speakers must be careful to close the lips firmly for Imj and put the tongue-tip firmly in contact with the alveolar ridge for (nj and be sure that the closure is completed every time one of these consonants occurs. Practise these words and make Iml and (nl rather long if you have this difficulty: 

hrrn him 
Ia=m lamb 

lrrnp limp 
leernp lamp 

WAn one 
tm 
tin 

send send 
sent sent 



d  
. th a vowel between 


h 
h the word may also be pronounce esan, WI 

:h~/~ and the In I· :his is tr~ehof allhthe foll~~!r:t':edi~i.~~ ;~~ t::e 



ronounce them With or Wit out t e vowe e 
1 . 


P 
h 
1 the {nl will have the same length as the final vowe m 

out t evowe 

lesa. Try these: 

sxnz 

sons 


. 
son 
i:vn even 

p3:Sr;t person 
n:zr;t rea 

I 



sion ri:d3n, region 

fcerr;t fashion 
a eI3r;t occa 

In words such as written, garden a syllabic Ir:tl is almost ~lways.used immediately after the It I or Id/, that is rrtn, ga:dr;t: ~hls reqUires a 

special pronunciation of Itt and Idl and is de~\71t{ I~ P~~~ds like 


En hsh eople sumetimes pronounce a sy a lC JTI m 
d 

blosso~, rh~thm blosrp, rI8rp, but more often they are pronounce 

blosarn rI8am and that is what you should do. 

Som~ of the ~ommonest words containing 1 ml are: make, man, :any, 

matt matter may, me, mean, meat, middle, mind, money, mo~e, moul : 


y, 
h ~ust my almost, among, common, complete,famdy, promfi,se, 


move, muc , 
, 
, 
become come arm 


remember, simple, summer, tomorrow, woman, am, ~rm, 
.' wa;m ' 



 'm home room same, seem, some, swtm, them, time, 
, 


orm, r, 
, 
, 
, 


welcome. f h 


est words containing Inl are: name, near, nearly, 


Some 0 t e common 
.' 
. e nose north 

need, neither, never, new, next, nice, r: nine, no, ~o~~nd cou'ntry, dinner, 


notice now number, know, knee, an , answer, any, e" 
. 


" 
1 . 
er many penny Since, I-In-, 


enough,finish,funny,genera ,Journey, mann, 
, 
d ' 
. 

went Winter, again, alone, been, begtn, between, can, done, o~n, g;~en, tn, 

join, 'learn, on, one, rain, run, skin, son, soon, sun, -teen, ten, t an, en. 

ofn often kI~Jr;t kitchen 

rurm room lxrnp lump sum soon fond fond 

gelm game gerrnz games rnam mme 

When (mj or (n/ is found before another consonant, as in some of the examples above, the voiced or voiceless nature of the fmal consonant has an effect on the length of both the vowel and the nasal consonant: this is very similar to the lengthening or shortening of the vowel in examples like seedlseat. In the pairs of words below make the Iml or jnl quite long in the first word, before the gentle voiced consonant, and make it short in the second word, before the strong, voiceless con​sonant: 

I fJl 

This is the third English nasal consonant and the only one likel~ to cause trouble, because many languages do not have a con~o:~~wn in formed like 1 fJ/. The position of the speech organs for I fJ{IS 

Figure 22. 

	l:J 
	leemz 
	lambs 
	leernp 
	lamp 

	
	send 
	send 
	sent 
	sent 

	
	d3JInd 
	joined 
	d3:>mt 
	joint 

	
	hxrnz 
	hums 
	hxrnp 
	hump 

	
	SInZ 
	sms 
	sms 
	smce 

	
	kamplemd 
	complained 
	karnplemt complaint 


Inl is often syllabic: that is, it occupies the place at the centre of the syllable which usually is occupied by a vowel. Both the words lesser and lesson have two syllables: in lesser the second syllable is I-saj, and in lesson the second syllable is often l-sQI (/QI means that Inl is syllabic) 

~O;~~:ft palate is lowered and all the air passes out thro~gh t~e ~~~;. 2 The mouth is blocked by the back of the tungue presse ag:llns 

soft palate. 

3 The sound is voiced. 

Remember first of all that the letters ng in words like sing represent only 

50 

51 

I

k

f

i

f

i

o

m

h

,

Consonants 

Nasal consonants 

------- 

[~J sllJa 
singer 

hZIJ Ap hang up SI IJI IJ smgmg brllJ It bring it IOIJIIJ longing 

IOIJ agau 
long ago 

rDIJ agen wrong agam 

hZ1J11) 
hanging 

amAIJ Aaaz among others 

bZl)uJ 
banging 
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The most important thing is to keep Inl and IIJI separate and not to confuse them. Try the following pairs and be careful to keep the 

tongue-tip down for In/: 

Fig. 22 IIJI 

SIn sin reen ran tAnz tons 

SIIJ sing rZIJ rang 

tA I) z tongues 

SAn son sma sinner 

SAl) sung sll)a singer 

one sound for most English speakers: a few use two sounds and pro​nounce the word silJg, so if you do this it will be perfectly well under​stood and it is better to pronounce si I)g than to confuse this word with si n. But .it is bet.ter still to pronounce si IJ as most English speakers do. Your ~lrror will be useful: II)I has the same tongue pa sition as 1 gj, so start with jgj and hold this position with the mouth wide open. Notice that the tip of the tongue is low in the mouth and that the back of the tongue is high. Hold this mouth position and at the same time start the humming note that you get with Iml and [n]. Be sure that the mouth position does not change, and that the tip of the tongue does not rise at all. Continu~ the sound for three seconds, watching closely, then stop and start agam. Keep your mouth wide open each time so that you can see .tha.t the to~gue i~ in the right position. At the end a f the sound just le~ It dI~ away into silence with no suggestion of nt- When you can do this easily, do the same thing with the teeth closer together in a more nor~al position, but be sure that the tip of the tongue stays in its low pOSItiOn. Now try the following words: make the final I 'JI long and let it die away into silence: 

SII) sing 
szI) sang 
sOl) song 
SAl) sung 

rIlJ ring 
rZI) rang 
rOI) wrong 
rAIJ rung 

IIJI does not occur at the beginning of words in English, but it does occur .between vowels. where it is more difficult than in final position. ~he d~fficulty is to avoid putting in a IgI after the IIJ/, and pronouncing sllJga instead of sil)a. If you do pronounce sll)ga it does not matter very much because some English speakers also do it; but most do not. so the Ig/ should be avoided if possible. Go from the IIJI to the following vowel very smoothly, with no jerk or bang. Try these examples, slowly at first. then more quickly: 

In some words Igl is normally pronounced after IIJ/ before a following vowel, for example in zl)ga anger, fllJga finger. A useful general rule is that if the word is formed from a verb, no Ig/ is pronounced. as with SllJa. hZIJIlJ, but if not./gl is pronounced, as in strDlJga, formed from the adjective strol) strong, and zlJga anger, which is not formed out of a shorter word. Notice the difference between IDl)ga longer formed from the adjective long. and IDIJII) longing furmed from the verb long. /g/ is never pronounced before a following consonant, for example: SII)Z 

sings, bZl)d banged. 

If you have the tendency to nasalize the vowel instead of pronounc- 

ing /IJ/, mentioned on p. 50, you must be very careful to make a firm contact with the back of the tongue and force all the air to go through 

the nose. 

Some of the commonest words containing IIJI are: anger, anxious, 

drink,finger, hungry, language, sink, thank, think, among(st), bring, during, evening, hang, -ing, long. morning, ring, sing. song, spring, string, strong, 

thing, wrong. young. 

3.4 

Lateral consonant 

One English consonant /1/ - is formed laterally, that is, instead of the breath passing down the centre of the mouth, it passes round the sides of an ob~tnlction set up in the centre. The pmition of the organs of speech for /1/ as in hv live is shown in Figure 23· 

NOTICE 

I The soft palate is raised. 

2 The tongue-tip (and the sides of the tongue-blade which cannot be 

52 

53 

Consonants 

Lateral consonant 

III is very often syll~bic, like Inl (p. 50), that is, it occurs in a position more usually occupied by a vowel; in words such as parcel, level, puzzle, l~thal, ru.ffle most English people would pronounce po is], levi, pxz], 1I:8!, rAf!/ with syllabic III, but it is also possible to pronounce pcrsal, etc., so do whichever is easiest. 

After the sto consonants, however, as in trouble, apple, bottle, middle, 

lau low latt light let let 

nao no nart night net net 

llrd lead lerba labour 

IIp 
lip 

nlrd need nerba neighbour 

nrp 
mp 

Some of the commonest words containing III are: lady, land, language, last, late, laugh, lead, learn, leave, left, less, let, like, listen, little, live, long, 

n almost alread ,always, cold, colour, 

Consonants 

Gliding consonants 

NOTICE 

I The tongue has a curved shape with the tip pointing towards the hard palate at the back of the alveolar ridge, the front low and the back rather hIgh. 

2 The tongue-tip is not close enough to the palate to cause friction. 

3 The lips are rather rounded, especially when jrj is at the beginning of words. 

4 The soft palate is raised; and voiced air flows quietly between the 

tongue-tip and palate with no friction. 

Foreign learners often replace this sound by the sound which is repre​sented by the letter r in their own language. Sometimes they use a rolled sound in which the tip of the tongue taps very quickly several times against the alveolar ridge (Italian, Arabic, Russian) or the uvula taps against the back of the tongue in a similar way (Dutch, French, German). Sometimes they use a friction sound with the back of the tongue close to the soft palate and uvula (Danish, French, German). Such sounds are perfectly well understood by English people, but of course they sound foreign. 

sound altogether. Try these words and be sure that the tongue-tip is well back in the mouth at the beginning of the ghde: 


'ai&1 ,rlrd read 
red red 
rxn 
run 
ro: raw 


rurd rude 
rers race 
raund round 
rea ran: 

of the English vowels as jjf and jwj do. The position of the speech organs for [r] is shown in Figure 24· 

Between vowels the sound is the same except that the lips are not rounded. Try the following, and concentrate on getting the tongue-tip up and back, then smoothly down and forward again: 

, QoK) Jvert very 
mzerr marry berao borrow hArI hurry 


ararv arnve 
kerekt correct aracnd around arest arrest 
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In R.P. jrj only occurs before vowels, never before consonants, so words like learn, sort,farm do not contain jrj (lain, sort, fa:m). Other varieties ofEnghsh pronounce jrj in these words (e.g. American, Irish, Scottish), so if your model is one of these, you will pronounce Irj before consonants; if it is R.P. you will not. At the end of words R.P. has Irl only if the immediately following word begins with a vowel; so the word never, if it occurs before a pause or before a word beginning with a consonant (as in never better), is pronounced neva with no Irl in R.P. But in never again where it is immediately followed by a vowel/rl is pronounced, nevar agen. This is called the linking Ir/; some R.P. speakers do not use it (and say neva sgen), so you may do this if you fmd it easier, but most people do use it. 

Try these phrases. either with or without the [r]: 

! ~,betar of better off 
hrar It IZ 
here it is 


6:r): farv four or five 
puar auld tom poor old Tom 

Try approaching the English sound from a {wI. Get the speech organs ready for {wI (remember rhar thi •• i •• a short ju/-or lu:{-sound). and then curl the tip of the tongue back until it is pointing at the hard palate, quite a long way behind the alveolar ridge. Now change smoothly and without friction to the following vowel, as in red red. Be careful, If you have an Ir/-sound in your language, not to make it at the same time as the English sound: try to think of English Irl as a new 

It is quite usual to hear this linking Irl following the vowel ja{ even when there is no letter r in the spelling, as in Africa and Asia cefrzkar an ella, Linda and Ann hndar an ;en. Some English speakers dislike this so​called 'intrusive [t]', so it is perhaps best for you not to use it. You may also hear it after the vowel /':>:1 as in I saw a man at sorr a mzen, but here very many English speakers disapprove of it, and you should not use it. 

There is danger of confusing Irl with III (e.g. for Cantonese and Japanese speakers) and also with Inl (Cantonese). Remember that for 

Inl and III there is a very firm contact of the tongue-tip with the alveolar ridge (/n{ being nasal, and III oral, see p. 56), but for Irl the tongue-tip does not touch the palate at all it is purely a gliding sound, with no sudden change. Try the following, and concentrate on the very firm contact for Ilj and In/, and a smooth glide (like Iw/) for [r]: 

Fig. 24 JrJ 

60 
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(;onsonantsequenceJ 

Initial sequences 

(Qa)1
 swlrt sweet sjurt suit 

swer sway sju: sue 

swon swan 
swu:p swoop 

osjurrn assume 
p3SjU: pursue 


r~Jspred 
spread 


strert 
straight 


skru: 
screw 

S.pju3rI3S spurious 

The sequence Ispil is rare. 

stjutprd stupid 

SkjU3 
skewer 

splendrd splendid 

skwea 
square 

In Is wi the lips become rounded during the lsI (be careful not to pronounce Isv/) and in Isj/ the li:/, which is the beginning of the Ijf​glide, is reached during the lsI, so that in both cases the glide starts as soon as lsI ends. Try. 

4.2 Final sequences 

In the second group of sequences, the second consonant is most often formed whilst the first one is being pronounced. For example, in Iprl or Ipll the tongue is placed in the exact position for Irl or III whilst the lips are snll closed for the Ip/. so that as soon as they are open the /r/ or III is heard. In the following examples start with a long first consonant, and during it place the tongue (and for Iwl the lips) in position for the second consonant; then, and only then, release the first consonant: 

Sequences of consonants at the ends of words are more varied than at the beginning mainly because lsI or Izl have to be added to most 

nouns to give their plural forms, as in kzets cats, dogz dogs, frekts facts, fi:ldzfields, etc., and It/ or Idl have to be added to most verh •• to form their past tense, as in WIJt wished, rerzd raised, rrskt risked, plAnd3d plunged, etc. Also 191 is used to form n5mns like strel)9 strength and bred9 breadth and numerals like fIf9 fifth (and all these can have plurals- 

strel)9s, bred9s, fIfBs !). 

	= 
	pleI 
	play 
	preI 
	pray 
	pjua 
	pure 
	trar 
	try 

	
	twars twice 
	tju:n 
	tune 
	klarrn 
	climb 
	krar 
	cry 

	
	kwart quite 
	kjua 
	cure 
	bloc 
	blow 
	bred 
	bread 

	
	bju.tr beauty 
	dres 
	dress 
	dwel 
	dwell 
	djurtr duty 

	
	gla:s 
	glass 
	gri:n green 
	flat 
	fly 
	from 
	from 

	
	fju: 
	few 
	vju: 
	VIew 
	rnjurzrk music 
	nju: 
	new 


Stop+stop 

In 19r1 and IJrl the second consonant cannot be prepared during the first. Be sure first of all that you can pronounce each one separately; 

say one, then the other, several times. Then smoothly and continuously make the tongue glide from one to the other so that there is no sudden change between them; try the following, very slowly at first, then gradually quicker: 

When one stup consonant is immediately followe-d by another, as in kept kept and zekt act, the closure of the speech organs for the second consonant is made whilst the closure for the first consonant is still in position. In the sequence Jptl this is what happens: the lips are closed 

L Qa) I9 ran throw [rlrk shriek 

Brl: three Jred shred 

Bred thread [rrl shrill 

Bru: threw [rurd shrewd 
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Sequences ofthree consonants initially 

These are Ispr, str, skr, sp], st], sk], spl, skwl and are a combination of the Ispl type of sequence- :mrt the Iprl type. The lsi at the beginning is cut offby the following stop, and during the stop the following consonant is fully prepared. Try the followmg examples very slowly at first; cut off the lsi by the tongue or lips and, whilst holding this stop, get the third consonant ready, then release the stop straight into the third consonant: 

Fig. 25 Double closure in Iptl 

for Ipl and air is compressed as usual by pressure from the lungs; then, with the lips still closed, the tongue-tip is placed on the alveolar ridge ready for Itl, so that there are two closures, see Figure 25· Then, and only then, the lips are opened, but there is no explosion of air because the tongue closure prevents the compressed air from bursting out of 

66 

Consonant sequences 

Final sequences 

mtarxpts interrupts knntzekts contacts 

rreekts 
reacts 

ado pts adopts pratekts protects 

exercise described on p. 16) whilst still holding the tongue-tip firmly against the alveolar ridge. Do this several time.s without a~owing the tongue-tip to move at all and feel the air burstmg out behmd the soft palate. Now start the voice vibrating for In/.as the soft palate.lowers 

and again do this several times without movmg the tongue-up. Now 

do the same thing for Idn/, with the voice vibrating through both Idl and Inl but the tongue-tip firmly on the alveolar ridge all the time. 

The effect in both Itnl and Idnl is to make the explosion of the stop much less clear than when it bursts out of the mouth; if you do make the explosion by taking the tongue-tip away from the alveol~r ri~ge 

or if you put the vowel la/ between the It/ or Idl and the jnj It will sOUlld rather strange to English ears, but you will not be misunderstood. 

Try these other similar words: 

at slept beedlr hi: leegd brharnd kalakt peruz eel robd ka:z 

I slept badly 

he lagged behind collect pennies they robbed cars 

Iptl and Ikt/ can be followed immediately by lsi in words like aksepts accepts and feekts facts. In these sequences Ipl and Ikl are not exploded but the /tj explodes straight into the lsi. Be sure to form the first stop firmly. Other examples are: 

Stop-]- nasal 

rrtn written 

I 

hrdn hidden 

I 

brrtn Britain 

I 

bsrdn burden 

I 

frartn frighten 

wudn wooden 

I 

When It I or Idl are followed by a syllabic 11;1/, as in bAtl;1 button and ga:d 1;1 garden, the explosion of the stop takes place through the nose. This nasal explosion happens in this way: the vocal organs form It I or Idl in the usual way, with the soft palate raised to shut off the nasal cavity and the tongue-tip on the alveolar ndge, but Instead oftakmg the tongue-tip away from the alveolar ridge to give the explosion we leave it in the same position and lower the soft palate, so that the breath explodes out of the nose rather than out of the mouth. Figure 27 shows 

S3:t n certain 

I 

pa:dl;1 pardon 
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Both Itl;1l and Id~1 may be followed by lsI or Izl or It I or Id{, in words like rrnpcrtns importance, ksrtnz curtains, rrnpo rtnt important and frartnd frightened. When the third consonant is It{ or jd{ the tongue does not 

move at all the soft palate is simply raised again to make the stop complete. For lsI or [z] the tongue-tip is lowered very slight~y from the alveolar ridge to make the necessary friction. Try the followmg: 


PItl;1S pittance 
:>:t~t oughtn't 


pcrdnd pardoned 
rrdns riddance 


wudnt wouldn't 
bxtnz buttons 


ga:d~z gardens 
I:>:t~d shortened 

In words where the In{ is not syllabic, such as brattnts brighttless and 

gud nrs goodness, the explosion is also nasal, and this is also true. w~en 

the stop is found at the end of one word and the Inl at the begmnmg of the next, as in lett natt late night and beed nju:z bad news. Try the follow​ing examples, and be sure that the tongue-tip stays firmly on the alveolar ridge through both It I and jn/: 

Fig. 27 Nasal explosion in Itn! 

that this is the simplest way of passing from It/ or Idl to Inl, since the tongue position is the same for all three consonants and the only difference is in the raised or lowered position of the soft palate. 

Make a It/-sound and hold the breath in the mouth, don't let it out; then send all the breath out sharply through the nose (just as in the 

W3Itms seednrs at nart gud nart 

whiteness sadness 

at night good night 

wrtnrs 
witness 

krd m 
kidney 

wot nekst what next? red nacz red nose 

7° 
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[~ Ilsepst lapsed teekst taxed rests rests bendz bends 

Consonant sequences 

Try also the following: r ~,peenlz panels 

t I ren! d channeled 

Consonant +/s, z, t, d/ 

txnlz tunnels 

• 

tA n I d tunneled 

bronzd bronzed 

lrfts 
lifts 

fl: I d z fields 

Because of the way in which regular plurals are formed in English there are very many sequences of a consonant followed by /s/ or [z], for example lrps lips, bardz birds, snerks snakes, henz hens. And because of the way in which regular past tenses are formed there are also very many sequences of a consonant followed by It/ or /d/, for example, krst kissed, IAVd lOVf·d, lctft laughPd, [urzd u~pd 

When you make these sequences, be sure always to form the first consonant firmly and then to put the tongue into position for the /sl or [z! or the /t/ or Idl whilst you are still contmuing the first consonant. For example, in kxps cups the lips are closed firmly for /p/ and then behind them the tongue-tip is placed in position for [s], so that when the lips are opened for the release of /pl the Is/ is heard immediately. The sounds flow into each other; there must never be an interval or hesitation or vowel between them. Try the following: 

kxps cups 
keets cats 

wi:ks weeks 
lo:fs laughs 

d30bz jobs 
gudz goods 

deernz dams 
tamz turns 

egz 
eggs 
d raIVZ drives 

sOIJZ 
songs 
welz wells 

lo:ft 
laughed 
rnrst 
missed 

wojt washed 
wotjc watched 

pru:vd proved 
bri~od breathed 

si:md seemed 
aond owned 

gerzd gazed 
d3Ad3d judged 

brelJd banged 
frld 
filled 

The sequence /kstsl occurs in the word teksts texts; th~ l~st /sl iS,again added by lowering the tongue slightly from the /t/ pOSitiOn to g1ve the 

/s/ friction. 
. 

Also, the more common word SIksB sixth has /B/ added to /ks/. This 

needs a smooth but definite movement of the tongue-tip from its position close to the alveolar ridge to a position close to the upper teeth; this will not be difficult if you have mastered the exercises on pp. 33-4· 

Seven of these sequences /ps, ks, nz, ft, st, nd, Id/ occur in words which are not plurals or past forms; these sequences may then have yet another consonant added to them to form plurals and past forms, for example fIkstfixed or gests guests. For these the tongue-tip must be either raised to make contact with the alveolar ridge to make /t/ or /d/, or it must be lowered slightly from the alveolar ridge to make the friction of /s/ or [z}. Be sure that the first two consonants are firmly but smoothly formed before adding the third. Try the following: 

Consonant + /B/ 

The consonants It, d, n, 1/ are followed by /B/ in the words eItB eighth, bredB breadth, tenB tenth and helB health. Normally It, d, nl and /1/ are made with the tongue-tip on the alveolar ridge, but when followed by /B/ they are made with the tongue-tip touching the back of the upper teeth. It 1'\ then pulled away slightly to give the dental friction of /B/. 

In the words flfB fifth and lelJB length the tongue-tip is placed in position for /B/ during the previous consonant, so that again there is no gap between them. There are only a few other words like these 

WIdB WIdth, hxndradf hundredth, namf ninth, B3:ti:nB thirteenth, etc., welB wealth, strelJB strength. Practise these and those given above until you can go smoothly from the first consonant to the /B/. 

All of these words may then have a plural Is/ added, giving eItBs eighths, bredBs breadths, etc. The added /5/ should not be difficult if yo.u have mastered the exercises on p. 34. The secret is a smooth but definite movement of the tongue-tip from the dental position of /BI to the alveolar position of /s/. Practise the plurals of all the wo:ds giv~n above. 

Notice also the word twelfB twelfth, where /f8/ has /1/ before it. 

Make sure that the /11 is properly formed, and then during the /11 raise the lower lip up to the upper teeth for /f/ and then go on to /B/. This . word also has the plural form twelf8s. Once again move the tongue-up smoothly but firmly from the /BI to the /5/ position. 

/1/ + consonant 

Various consonants may follow /1/; we have already dealt with /1 z/, 

/IB/ and /Idl on p. 74 and the remainder are not very difficult if you have 
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Consonant sequences 

4.4 Exercises 

I Does your language have sequences of two, three, four or more consonants? If so, list the ones which are similar to English sequences. 2 Does your language have stop-l-stop sequences? Practise again the examples on p. 69. 

3 Be sure that you can distinguish the following: spy, espy; state, estate; scape, escape; support, sport; succumb, scum; polite, plight; terrain, train; below, blow; strange, estrange; ascribe, scribe; esquire, squire; astute, stewed; ticket, ticked; wrapped, rapid, wrap it. 

4 Does your language have nasal explosion (p. 70) or lateral explosion (p. 72)? Practise those examples again. 

5 Practise again all the other examples in this chapter, being very careful to follow the instructions given. Finish with the longer sequences on p. 77. 

5 

The yowels of English 

Vowels are made by voiced air passing through different mouth​shapes; the differences in the shape of the mouth are caused by different positions of the tongue and of the lips. It is easy to see and to feel the 

lip diffelences, but it is very difficult to see or to ft't>l the tongue 
.. 

differences, and that is why a detailed description of the tongue posloon for a certain vowel does not really help us to pronounce it well. 

Vowels must be learned by listening and imitating: I could tell you that the English vowel I):{ as in saw is made by rounding the lips and by placing the back of the tongue in a position mid-way between the highest possible and the lowest possible position, but it would be much more helpful if! could simply say the sound for you and get you to imitate me. Since I cannot do this I must leave the listening and imitating to you. So spend some of your listening time on the vo,:"els. 

As I said at the beginning of chapter 3 English speaker~ vary qwte a. lot in their vowel sounds; the vowels used by an Australian, an Amen​can and a Scotsman in the word see are all different, but they are all recognized quite easily as li:/. So the actual sounds that you me for the English vowels are not so important as the differences that you make between them. There must be differences between the vowels, and that is 

what we will concentrate on 

5.1 

Si mple vowels 

Ii:, I, el 

In your language you will have a vowel which is like the English li.:1 

in see, and one which is like the English 1/\1 in sun, and almost certainly one which to; like the English leI inget. They may not be exactly the same as the English vowels you hear in listening to English, but they will do for a starting-point. Say the words bi:d bead and bed bed several times and listen carefully to the sound of the vowels; then try to say 

a vowel which is between the other two, and different from both, not bi:d and not bed, but ... brd - that will be the vowel in bid. You need 
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three different vowels for the three words bead, bid and bed. Be sure tha~ the ~iddle vowel is ~if[eren~ and between the other two: one thing which WIll help yo~ to dlst.mgmsh /i:1 from 11/ is that /i:1 is longer than III as well as different m the quality of the sound. Practise those three words (and listen for them in English) until you are sure that you can keep them separate. The most likely difficulty is that you will 

Ji:, I, e, 3:, AI 

Now try all five of these vowels in the sets given below: you will see that there are gaps in some of the sets, where no word exists, for instance there IS no word lek; but for practice you can fill in the gaps too. Some of the words are rather uncommon, but don't worry about 

s . ust be sure that the vowel sounds are different: 

Vowels 

Simple vowels 

The vowel /3:/ as m /h3:/ her is a long vowel which is not very close in ~u~lit! to any ofthe.other vowels and usually sounds rather vague and indistinct to the for~Ig~ learner: y ~u. must listen to the vowel especially care~ully.and tr~ to mutate the indistinctness oflt (rhough to an 

English lIsten~r It sounds quite distinct !). Two things will help: keep yo~r teeth qUlte close together and do not round your lips at all- 

smile when yo~ say it ! The two commonest mistakes with /3:/ are, 

firs~, to rep~ace It by !er/ or by some vowel in your own language which has ~Ip-roundmg but which is not likely to be confused with any other English vowel, and second, and more important, it is replaced by /0:/ by Japanese speakers and speakers of many African languages and others In th~ first case there is ?o danger of misunderstanding although the vowel ",:,ill s~und strange.; in the second case there is danger of mis​understanding, since words like hare hurt and hcrt heart will be confused. 

In your .listening-time pay special attention to /3:/ and experiment (always WIth t~eth close. together and a smile on your face) until you approach the ~ght quality; then make sure that you can distinguish it from /0:/ which has the teeth further apart in the following pairs: 

P3:5 purse 
pO:5 pass 
ba: n burn 
be: n bam 

hard heard 
herd hard 
farm firm 
farm farm 

partjt perched 
po:tJt parched larks lurks 
10:k5 larks 

vowels and is a short version of /3:/. It is particularly short and indistinct when it is not final, e.g. in agen again, kantem contain, paustman post​man. In final position, that is before a pause, as in beta better, elJa Asia, kol a collar, the vowel sounds more like {AI t though it is not usually so 

clear. 

There are two main difficulties with this vowel: first, to identify it, 

that is, to know when it is this vowel you should be aiming at; and second, to get the right qualiry. In the first case, do not be deceived.by English spelling: there is no single letter which always stand~ for this vowel, so rely on your ear listen very carefully and you will hear dozens of examples of tal in every bit of EnglIsh you listen to. In the second case, it is often useful to think ofleaving out the vowel alto​gether in words such as kandem condemn, sOEti3dl Saturday, d3ent\man gentleman, where tal comes between consonants. Of course, you will not really leave out the vowel, but you will have a minimum vowel and that is what la{ is. Then in initial position, as in atempt attempt, akaunt account, abzsrv observe, you must again keep it very short and very obscure. But in fmal position it need not be so sh?rt and it m~~ be more like {A/, with the mouth a little more open than mother posltlons. 

Try the following examples: 

/u:/ in two. The /u:/ in English, like /i:/ and /0:/, is always longer than the other vowels. Between /0/ and / u:/ you need to make two other vowels, /':/, a long one, as in /b:/ law, and /u/, a short one, as in put put. For /,:/ the mouth is less open than for /0/ and the lips are more rounded, but /,:/ is nearer in quality to /0/ than to [ui]. For /u/ the lips are also rounded, but the sound is nearer in quality to [ui]. All four vowels, /0, ':, u, lJ i], must be kept separate, and the differences of length will help in this. Try the following sets: 

Jod shod 
J,:d shored 
Jud should 
jurd shoed 

kod cod 
kord cord 
kud could 
kurd cooed 

wod wad 
word ward 
wud would 
wurd wooed 

10k lock 

luk look 
lu:k Luke 

pol Poll 
p,:1 Paul 
pol pull 
purl pool 

/3:, 0:/ 

tal 

	
	In medial position 
	
	

	S 
	pahzeps 
	
	perhaps 
	kantem 
	contain 

	
	entatem 
	
	entertam 
	Imbceras 
	embarrass 

	
	drnez 
	
	dinners 
	hmdad 
	hindered 

	
	OEmat3: 
	
	amateur 
	glcemaras 
	glamorous 

	
	kAmfatabl 
	comfortable 
	kampaunant component 

	
	
	I 
	
	
	characters 

	
	Ignarant 
	
	ignorant 
	kceraktaz 
	

	
	Andastcend understand 
	menas 
	menace 

	
	parl at 
	
	pilot 
	terab] 
	terrible 

	
	parrnanant permanent 
	kareld3as 
	courageous. 

	
	In initial position 
	
	

	S 
	abel 
	obey 
	atend 
	attend 

	
	alau 
	allow 
	abstr.A.kt obstruct 

	
	amaunt amount 
	atJi:v 
	achieve 

	
	ado; 
	adore 
	akaunt 
	account 

	
	anor 
	annoy 
	asald 
	aside 

	
	aprurv 
	approve 
	agri: 
	agree 


The vowel /a{ in bancrna banana is the commonest of the English 82 

Vowels 

Exercises 

bi:uJ being 
si:X1) 
seeing 

d U:I I) doing 
stj U:I I) stewing 

alaorq allowing 
b3U11) bowing 

dran I) drawing 
S':I I) sa wmg 

gauII) going 
nauII) knowing 

In words like saying, enjoying,flying, where -ing follows a word ending :"lth [ei], I'JII or iss], it 1S common to pronounce sell), md3'11), flaIl), if you find this easier. 

In words like carrying, pitying, etc., where a word which ends with III h.as /11)/ a~ded to it, it is usual (and best for you) to pronounce kzn:ll), pltl:ll), etc., although keen and prtr are the normal forms. 

Other vowel sequences are found both within words and between words. These also should be performed with a smooth glide between the vowels. (See also p. 101.) Here are some examples: 

kerns chaos brond beyond blun] bluish 5i:end theend 

3 Go back and practise all the examples given in this chapter, and concentrate on making ddferences between the different vowels. 

4 Is the length of vowels important in your language? Practise making the difference between the long vowels (mcluding the diphthongs) and the short vowels of English. Don't forget that vowel length is affected by following strong and weak consonants; complete the following list for all the vowels and practise it, thinking about vowel 

length: 


bi:d 
bi:t 


hlz 
hIS 


sed 
set 

5 Make a list of phrases like the ones on P: 88, where a vowel or diphthong at the end of one word is immediately followed by another at the beginning of the next. Practise saying them smoothly, 

with no break between the vowels. 

li:/ and lu:/ are also followed by lal in words like freer and bluer which may be pronounced fri:a or frra, and blure or blua, as we have seen. 

The verb ending -ing /11)/ gives various sequences in words like the following: 

rom rreekt grel ard mal sen 

rum 

react grey-eyed my own 

barogrsfr biography ksunparert co-operate 

ju: a:nt 
you aren't 

gau aut 
go out 

tu: auaz 
two hours 

mel ar au It tu: [u: may lowe it to you? 

5.4 Exercises 

(Answers, where appropriate, on p. 135) 

I Wh~t vowels and diphthongs do you have in your language? 

Wh~ch of the English ones cause you difficulty? 

2 Dunng your listening-time listen carefully to one of the difficult v~wels at a time and try to get the sound of it into your head. Make a list of twenty words containing each difficult vowel and practise them. 
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6.1 Word groups and stress 

When we talk we do not talk in single words but in groups of words spoken continuously, with no break or p::m<;('; we may pause after a group, but not during it. These groups may be long, for example, However did yOlt ~Hanage to do it so neatly and tjdzly ? , or they may be short, as when we say simply Yes or No, or they may be of intermediate length, like How dId you do It? or Come over here a minute. When we have l~nger things to say we break them up into manageable groups like this: Last Wednesday I wanted to get lip to London early so I 

caught a train abo ut half an hour before my usual olle and I got to work about half past elghl . 

When one group is very closely connected grammatically to the next, there is a very slight pause, marked by ( ). When two groups are not so closely connected, there is a longer pause, marked by ( ), and this double bar IS also used to mark the end of a complete utterance. It is not usually difhcult to sec how a long utterance can be broken up into sho.rter gr~ups, b~t when.you listen to English notice how the speakers do It both in readmg and in conversation. 

In the group T (nuld hardly believe my eyes the words hardly, believe and eyes are stress~d: this means that one of the syllables of the word (the only syllable m eyes !) IS said with greater force, with greater effort, than the others; in hardly it is the first syllable fha:d-f, and in believe it is th.e second syllable fli:vf. All the remaining syllables in the group are said more weakly, they are unstressed; only fha:d-f,f-li:vf and faIZI ?ave th~ extra effort or stress. We can show this by placing the mark * immediately before the syllables which have stress, for example: 

[~, ar kud *ha:dh bl*li:V mal It'alZ 

Hardly always has stress on the first syllable, never on the second, and belie~e always has stress on the second syllable, never on the first; every English word has a definite place for the stress and we are not allowed 
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to change it. The first syllable is the most common place for the stress, 

as in father, allY, steadzly, gathering, excellently, obstinacy, reasonableness; many words are stressed on the second syllable, like about, before, attractive, be~inning, intellIgent, magnificently. Some words have two stressed syllables, for examp1e,fourteen *fj:*ti .n, half-hearted *ha:f *ha:ud, disbelieve *dlSbl*li:v, contradIctIOn *kDntr~*dlkJan, qualification *kwohfI*keIJan, examinatlo'l Ig*z<emI*neIJan, terrified*terx*fald, 

indicate *mdt*kelt. 

6.2 

Stressed and unstressed syllables 

There is no simple way of knowing which syllable or syllables in an Enghsh word must be stressed, but every time you lear~ a~other word you must be sure to learn haw it is stressed: any ::;ood dlCtlOnary of English will give you this information. If you stress the wrong syllable it spoils the shape of the word for an English hearer and he may have 

difficulty in recognizing the word. 

As we saw in the group I could hardly believe my eyes not all words are 

stressed; I and could and my are unstressed. What sort of words arc stressed, then, and what sort are unstressed? First, all words of more 

than one syllable are stressed. In some circumstances English speakers 

do not stress such words, but it is always possible to stress them and 

you should do so. Next, words of one syllable are generally not stressed if they are purely grammatical words like pronouns (I, 1I1e, you, he, she, etc.), prepOSItions (toJor, atJrorll, by, etc.), articles (the, a, an, sOllie). Other words are stressed, for example, full verbs (eat, love, take, try, 

etc.), nouns (head, chair, book, pell, etc.), adjectives (good, blue, long, cold, etc.), adverbs (well, just, quite, not) and the hke. In general it is the picture words which are stressed, the words which give us the picture or pro​vide most of the information. We shall see later that for special purposes it is possible to stress any English word, even the purely grammatical 

ones, but usually they are unstressed. 

Syllables which are not stressed often contain the vowel/al instead 

of any clearer vowel, and this vowel/al only occurs in unstressed syllables, never in stressed ones. For instance, in all the examples on 

P: 83 the la/ is in an unstressed syllable. In the word co~taill kan*tem the second syllable is "tressed and the first has I a [, but In the n Dun contents *kontents the first syllable is stressed and has the clearer vowel 10/. Here are some examples of the same kind; say them with the effort 

on the correct syllable and with the right vowels: 


ab*tem 
obtain 
*obd3lkt 
object (n.) 
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pa*mlt 
permit (v.) 

pra*vald 
provide 

*fauta*gra:f photograph 

pn*pea 
prepare 

kam*bam 
combine (v.) 

*konvant 
convent 

*p3:flkt *praugres fa*tografl *prepa*reIJan *kombI*neIJan m*vent 

perfect (adj.) progress (n.) photography preparation combination invent 

Ban oat 

(The word that in phrases like that man, thot's good is always pronounced 03:t and never weakened.) 

he l: him rm his IZ her 3: 

than that 

But it is not true, as you can sec, that jaj is the only vowel which occurs 111 unstressed syllables; all the other vowels can occur there too and II{ is commonly found there, the remaining vowels less commonly so. Here are examples of other vowels in unstressed syllables; say them as before: 

(At the beginning of word group" the forms htr, hrrn, hIZ, ha: should be used: h : *laIks It, ha: *feIs IZ *red) Bam 

5 (only in let's) as 

da 

(da is only used before consonants. Before vowels, use the strong form d u: : 

*hau du: *aI*nau?) 

does daz 

am m (after I) 

am (elsewhere) 


are 
a (before consonants) ar (before vowels) 

be bi 


IS 
5 (after Ip, t, k, f,8{) Z (after vowels and voiced consonants except [z, 3, d3f) 

(After Is, z, J, 3, t], d31 the strong fonn IZ is always used: *WItJ IZ *ralt?) 

was waz 


has 
az (after Is, z.], 3, tJ, d 3/) 5 (after Ip, t, k, f, af) 

Z (elsewhere) 


have 
v (after I, we, you, they) av (elsewhere) 

	L:J 
	*plentl 
	plenty 
	*em811J 
	anything 
	

	
	*hIkAp 
	hiccough 
	jU:*tIIItI 
	utility 
	

	
	*83:1) kju 
	thank yOll 
	*wmdau 
	window 
	them 

	
	trl:enz*leIt translate 
	mexn*tem 
	maintain 
	us 

	
	dI*saId 
	decide 
	vaI*brelt 
	vibrate 
	

	
	:>:*spIJas 
	auspICIOUS 
	*gl:era:3 
	garage 
	do 

	6.3 
	Weak forms of words 
	
	
	


In It was too eXpel1SIVe for them to bllY the words too, expensive and buy 

are stressed, gIving It waz *tu: Ik*spensIv fa oam ta *baI. Notice the pronunciation of the words was,for, then: and to; all of them have the vowel /al. If those words are pronounced alone, they have the pro​nunciations woz, b:, oem and tu:, but usually they are not pronounced alone and usually they are not stressed, and then the forms WIth tal are used; we call these the weak forms of those words. 

English people often think that when they use these weak forms they are being rather careless 111 their speech and believe that it would be more correct always to usc the strong forms, like woz, tur, etc. This is not true, and English spoken with only strong forms sounds wrong. The use of weak forms is an essential part of English speech and you must learn to use the weak forms of 35 English words if you want your Enghsh to sound Enghsh. Some words have more than one weak form and the following list tells you when to me one and when the other: 


Word Weak form 
Examples 


{<loa! J and an 
*blrek an *walt 


as oz 
az *gud az *gauld 


but bot 
bat *wal *not? 
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*beta oan *eva 

at ad*mlt oat ar *dId It 

*dId i: *wm? *glv rrn *tu: 

at *Ialk IZ *taI *teIk 3: *haum 

*send oam bar *poust *Iets *du: It *nau 

hi: *waunt *Iet as *du:lt *hau do oel *nau? 

*wen daz oa *treln *li:v? ar m *talad. 

*wen am al ta *bi: *oea? oa *g3:lz a *bju:taf! 

oa *men ar * Agh 

*daunt br *ru:d 

* ocet s *fam 

*wea Z *d30n? 

*d30n z *hIa 

oa *weBa waz *terabl ! oa *plels az *tJeInd3d *d3cek s *gon 

*d30n Z blm *sIk 

[u: v *braukan It 

oa *men av *gon 

Words in company 


had 
d (after I, he, she, we, you, they) ad (elsewhere) 

(At the beginning of word groups the forms heez, 

hzev, heed should be used: heez *emWAn *faund? When has, have, had are full verbs they should always be pronounced heez,heev,heed:aIheev 

*tu~ *brAoaz) 

can kan shall I! 


will 
I (after I, he, she, we, you, they) ! (after consonants, 

except /1/) 

al (after vowels and /1/) 

would 
d (after I, he, she, we, you, they) ad (elsewhere) 

must mast 

a a (before consonants) an an (before vowels) 


the 
oa (before consonants) (Before vowels the strong form oi: should be used: oi~ *a:nts an oi: *AlJklz) 

some sam 

(When some means' a certain quantity' it is always stressed and there​fore pronounced SAm: *SAm av mal *frendz) 

at at 

for fa (before consonants) far (before vowels) from frarn 

of av 


to 
ta (before consonants) (Before vowels the strong form tu ~ should be used: ar *wontId tu: *a~sk ju:) 
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oeId *Ieft *haum 

oa *deI ad blrn *fam 

6.4 

*hau kan ar *help? ar JI br *kros 

oeI I * gIV It a *weI *chs I *du: 

I 

oa *b:>I al *Iu:z an oa *g3:1 al *WIn 

*aI d *du: It *d30n ad *du: It ai mast *tel rrn a *paund a *del *heev an *eepl 

oa *m:>: oa *merla 
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at *ni:d sam *peI pa 

*kAm at *wAns *kAm fa *ti: *kAm far a *mi:1 

at *sent It frarn *IAndan ea *kwi:n av *IlJgland ta *steI:>: ta *gau 

Weak/orms of words 

The word not has the weak forms Inti (after vowels) and jf'}t/ (after consonants) when it follows are, is, should, would, has, have, cou.ld, dare, might. Examples: eel *a:nt *kAmIIJ; hi: *heezf'}t a*raIvd. Notice especially the forms can't kc: n t, shan't [cmt, don't daunt, won't waunt, mustn't rnxsnt in which can, shall, do, will, must are changed when they 

, ' 

combine with not. Practise all the examples given here and be sure that 

the weak forms are really weak, then make up similar examples for 

yourself and practise those too. 

The use of strong forms 

As 1 have said, the 35 common words which have weak forms also have strong forms, which must be used in the following cases . 

I Whenever the word is stressed, as it may be: *keen aI?, *du: eel?, *heev [u; *fIOXJt?, [u: mast *tJu:z *AS:>: *eem, *hi: *laIks *h3: bat 

daz *Ji~ *laIk *hIm? 

2 Whenever the word isfil1al in the group: *d30n hzez, *mean wI1, 

*iu~ o r, ar *daunt *wont tui, *wots *ecet f:>:? 

Exceptions: he, him, hIS, her, them, us have their weak forms in fmal position (unless they are stressed of course): at *tauld 3:, [l: *laIks oam, 

wi: *k:>:ld far rm, eel *Ia:ft at as. 

not has its weak form fmally when attached to can, have, is, etc.: 

*d3on *ka:nt, *mean *IZf'}t; but never otherwise: at *haup n~t. 

Some of the 35 words are very rarely either stressed or fmal in the group and so very rarely have their strong form, for exa~ple, than, a, the. But occasionally they are stressed for reasons of meanmg and then they naturally have their strong form: ai sed *el *SAn, *not *ei: *sAn 

(I said a son, not the sun). 

Practise all these examples and then make up others for yourself and 

practise those too. 

6.5 

Rhythm units 

Within the word group there is at least one stressed syllable (l\*wen?\I 11* s u: n * n au? * j es ). The length of the syllable in a very short 'group' of this kind depends on the natural length of the vowel and the 

following consonant(s), if any. 

jnauj is a very long syllable because it has a diphthong and no follow- 

ing consonant we stretch it out. 

jsu:nl is also very long because it has a long vowel followed by a 

weak consonant. 
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jwenj is a little shorter because it has a short vowel, but not very short because of the slight lengthening effect of the followmg weak consonant. 

fjesj is the shortest of these syllables because it has a short vowel followed by a strong consonant, but notice that even this kind of syllable is not very short in English. 

The stressed sylla ble may have one or more unstressed syllables before it: 


Its *kauld 
at a*gri: 
ar I! kam*plem 

These unstressed syllables before the stress are said very quickly, so they are all very short, as short as you can make them; but the stressed syllable is as long as before, so there is a great difference oflength between the unstressed syllables and the stressed one. Say those examples with very quick, very short unstressed syllables, and then stretch out the stressed one. Do the same with these: 

*wIl *Wlt *dfll)k *mi:t 

*wIlII) *wltms *dfllJkllJ *mi:tll) 

*wIlll)nIS *WltnISIZ *dfll)kIIJ It *mi:tIl) eam 

In the group It waz *beta there are two unstressed syllables before the stress and one after it. The first two are said quickly, the last one not so quickly, takmg the same amount of time as /be-j. Practise that group, with the first two syllables very short and the next two longer. 

Do the same with the following: 

[u: kan *si: earn eel m*d3:l1d It 

hi: ked av a *v:>ldld It It waz an *ceksIdant 

bat eea wa *plentI av earn 

at waz In *IAndan [I: Ik*sppkttd It It waz a *mlrakl 

. 

mal a*polad3Iz 

j:>:r Im*posabJ 

ar m *hla [Irz *haum eel *w3:k wi:1 *si: 

at waz *hla [l.z at *haum eel kan *w3:k wi:I1*'ii: 

at waz m *hIa bat [liz at *haum del war at *w3:k an wi:JI *si: 

The group *waI *not? has two stresses and the two syllables are given the same length. In *waI *not *gau? the three stressed syllables are also equal in length. But III *waI *not *teIk It? the first two syllables *waI *not are equal in length hut the following two syllables *teIk It are said in the same time as *waI, so they are both only half the length of*waI and *not. This IS exactly what happens with *nam and *namtI as we saw on p. 96. We could show this as follows: 

The stressed syllable may also be followed by one or more unstressed syllables: 


*telkIt 
*:>:1 av It? 
*ncetIaralI 

But these unstressed syllables are not said specially quickly; what happens is that the stressed syllable and the following unstressed syllable(s) share the amount of time which a single stressed syllable would have; so 

-- 
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*wal *not *teIk It I 

---- 

*wal *not 

Similarly in *dcets *kwaIt *plez~t the two syllables of*plez~t have the same amount of time as the single syllable *ecets or *kwalt and are 

therefore only half as long. 

*e~ts *kwalt *plezF;ltl\ 

-- -- 

*nam 

*namtI 

*namtIa8 

In *d30nz *eldlst *SAn the stressed syllables *d30nz and *SAn which are not followed by an unstressed syllable are of the same length, and the two syllables of*eldlst share this same length of time between 

them. 

*d3nnz *eldIst *sAn. 

----- -- - 

all take about the same time to say; nam is stretched out, but the nam in narntr is only half as long and the narn in namtIa8 is shorter still, and the unstressed syllables are of the same length as the stressed ones; these unstressed syllables after the stress must not be rushed, as the ones before the stress are, but must be gIven the same amount of time as the stressed syllable. Say those examples, and be sure that the three words all take about the same time to say. Then try these: 

*gud 
*beta 
*eksalant 

*fam 
*faInl 
*famalI 

, 

In *bau8 av eam *kelm *bo:ek the three syllables *bau8 av dam are said in the same amount of time as *keIm or *bcek. 

l*bau8 av dam *kelm *bcek 

----- -- 
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In *bau8 av aam *Ieft *3:h the three syllables of*bau8 av aam and the two syllables of*3:11 are said in the same amount of time as the ~n.gle syllable *Ieft, so *Ieft is the longest syllable, the two syllables of 

arh are shorter and the three of*bau8 av aam are shorter srill. 

, ~ ~
 *bau8 av aam *Ieft *3:11 

- -- --- 

saw earlier, quicker than the unstressed syllable in the stress group * gaOl IJ . We can show thi s as follows: 

I ~ Iarm *gaUIIJ *haum 


v 
- 

A stress.ed syllable together with any unstressed syllables which may ~ollow It form; stre~s group. So *bau8 av aam is one stress group, *Ieft IS anoth~r an.d srlr IS another. The fundamental rule of English rhythm IS this: each stress group within a word group is gIVen the same amount of time. 

If we leav: ou~ any s~aces between syllables belonging to the same stress group It ~I~l remind us ~hat they belong to a single stress group and must be said m the same time as other stress grollpi in the same word group: 

~ *bau8avaam *Ieft *3:h 

In the group arm *gaUII) *h;mm ta*deI the unstressed syllable /ta-j 

in ta*deI behaves exactly like arm, it is said very quickly, and the stressed syllable *haum is still just as long as the two syllables of*gaullJ, 

not reduced in length as you might expect: 

P' arm *gaUIIJ *haum ta*deI 


v 
-v- 

So we say that Ita-I does Hot belong to the s::tme stress group as haum but that it is outside any stress group, like arm. Exactly the same is true for fa in arm *gaUIIJ *haum fa *knsmas 

r ~ ~
 arm *gaUIIJ *haum fa *knsmas 


v 
-v 

Now practise those examples; the best way is to beat the rhythm with your hand, one beat for each stressed syllable and with exactly the same time between each pair of beats. I find it useful to bang rhythmi​cally on the table with my pen, and at each bang comes a stressed syllable; y.ou try it too. And don't forget that each stress group gets ~he same time as the others in that word group, and that each syllable m the stress group gets the same time as the others in that stress group. 

In the group arm *gaUIIJ *haum there are two stress groups *gaUIIJ ~nd ~haum. The syllable arm does not belong to any stress group smce It comes before the stress, and it is •• aid very quickly, as we 

We say that these very quick, very short syllables come before the stress, and we might write these examples like this: 

I aIm*gaUIIJ *haum ta*deI 

aIm*gaUIIJ *haum fa*knsmas 

In this sort of arrangement any unstressed syllable before the stressed syllable is said very quickly and docs not affect the length of syllables before it. We say them as quickly as we can so that they interfere as little as possible with the regular return of the stressed syllables. Any unstressed syllable after the stress is of course part of the stress group 

and shares the available time with the other syllables of the stress group. 

A unit of this kmd, with a stressed syllable as its centre and any unstressed syllables which may come before it and after it, is called a rhythm Unit. So aIm*gauII) is a rhythm unit, and so is *haum and so is 

fa*knsmas. 

How do you decide what words or syllables go together in a rhythm 

unit? Here are the rules: 

I Any unstressed syllables at the beginning of a word group must go 

together with the following stress group: 


I ~ IaIwazxn*IAndan 
maIa*polad3Iz\ 

2 If the unstressed syll able (s) is part of the same word as the stressed syllable they belong to the same rhythm group: 


I ~ ,
*tJi:pa *feaz *tJi:p a*feaz (cheaper fares, cheap affairs) 

Do this for the foHowing examples: 

r ~ 1 *letIm *teIkIt *teIkj::>: *hcetof 

*dauntteIk *tu:mAtf *taIm 

*Izfi: *gauil)on *mAndI? *WOZ~tIt *wAndafh *kamdaVIm? *sendaam *leIta 

*nAnavas *laIktIt *aea 

*mexaI *boramt *nau? 

*h~vju: *h3:dhau *d30nIZ? *breIkxtxnta *sevral *pi :SIZ 

99 

Words in company 

Rhythm units 

*telklt *haum 
*telklt ta*d30n 

*Ialt Ba*fala 
*L:.ltll) oa*fala 

hi:waz*maust a*mju:zII) hi:waz*ven a*mju:zII) 

*d30n waz*lelt 
*d3enI waz*lelt 

hi:z*d3Ast *ten 
hi:z*d3Ast *sevan 

Itsa*ha:d *d30b 
Itsa*trtkl *d30b 

Itwaza*rtall *gud *mi:1 Itwaza*rtall *plezr;Jt *mi:1 

Itwaza*nall *eksalant *mi: 

hi:*plelz *ven *wel 
hi :z*pleul) *verr *wel 
hi:z*pleul)lt *verr *weJ 

ju:*dldlt *ra:oa *wel 
j u:*dldlt *ro:Ba *beta 
j U:*dldIt *ro:oa *klavall 

*telklt ta*d30nsan hi :waz*1 aItll) oa*fala 

tions in the middle. When you know what words you have to say you should be capable of saying them without stumbling over the sounds and sequences of sounds. In English, as we have seen, one word is not separated from another by pausing or hesitating ~ the end of one word flows straight on to the beginning of the next. To improve your fluency try the method oflengthening word groups. Here is an example: 

I went home on the Sunday morning train. 

First you say the short group I went home smoothly; if you stumble, say it again, until you are sure that you can do it. Then add the next three words and say I went home on the Sunday, also without stumbling. Now add morning and say the whole thing from the beginning; and finally add train. Don't be satisfied until you can say it without hesitation and with your best English sounds and rhythm. Other examples for practice are on p. 106. 

One difficulty which often affects foreign learners is connected with 

a vowel at the beginning of words, especially ifit begins a stressed syllable. An example is: He's always asking awkward questions where *:dWIZ, *o:skllJ and *:>:kwad all begin with a stressed vowel English speakers glide smoothly from the fmal sound of the word before to the initial vowel of the following word With no break, no hesitation. Many speakers of other languages separate the two words by a glottal stop (see p. 14) and this gLves a very jerky effect m English. You must try to go smoothly and continuously from one word to the other, with 

no glottal stop, no break. 

! ~ lhi:z *:>:Iwlz *o:skll) *:>:kwad *kwestJanz 

When the fmal sound of the word before is a consonant it will help if you imagine that it belongs to the following word, and we might transcribe our example: hi: *z:>:lwI *za:skl *lJj:kwad *kwestJanz\. This will stop you making a gap before the vowel. 

If the fmal sound of the word before is a vowel there are various ways of avoiding the gap. In Bi: *ABa it may help to write a little IiI before the 1"1: Bi: *i"Ba. The glide from li:1 to 1"1 is very like a Iii but a very gentle one. The same trick can be used after III and the diph​thongs [et, ar, »t] which end in III. Bel *'0:, mal *ia:nt, Ba boi *iet It (they are, my aunt, the boy ate it). However, we do distmgmsh between my ears and Illy years, etc.., mai *'Iaz and mal *jlaz, where [raz has a longer and stronger Iii than the short and gentle glide before raz, 

Similarly, after lu:1 and the diphthongs lau, aul which end in lui, we can use a little Iw/-sound as the lmk, for example two others, *tu: 

3 If the unstressed syllable(s) is closely connected grammatically to the stressed word, although not a part of that word, they belong to the same rhythm unit: 


*glVIt ta*d30n 
*telkoam fara*wj:k 

*hau dIdju:*mCEnId3 tabI*oear m*talm? 

4 Whenever you are in doubt as to which rhythm unit unstressed syllables belong to, put them after a stress rather than before it. So in He was older th.an me, if you are doubtful about oan, put it with aulda and not WIth mi:: 

hi:waz*auldaBan *mi:. 

In many languages the rhythm unit is the syllable: each syllable has the same length as every other syllable and there are not the constant changes of syllable length which occur in English word groups. Some such languages are French, Spanish, Hmdi, Y oruba. Speakers of these languages and others in which all the syllables have the same length will fin.d English rhythm rather difficult, and they will need to work hard 

at It. If every syllable is made the same length in English it gives the effect of a machine gun firing and makes the utterances very hard to ~nderst~nd. Some good work on English rhythm will help greatly in Improvmg the sound of your speech. 

Practise the following examples, beating the rhythm of the stressed syllables as you go and varying the lengths of the syllables so as to keep the stress groups equal in length: 

*d3enIfa waz*lelt hi:z*d3A5t *sevantl Itsa*dlfak!t *d30b 

6.6 Fluency 

One ot~er thing which you must pay attention to in saying word groups is that you say themfiuelltly, smoothly, with no gaps or hesita- 
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/stj + stop: 


last time lo:s tarrn 
fast bus fa:s bAS 

+ nasal: 


best man bes meen 
first night f3:S nart 

+ friction: 


West side wes said 
best friend bes frend 

1ft/ + stop: 


hft boy hf bar 
stuffed chicken stxf tjrkrn 

+ nasal: 


soft mattress sof rneetras 
left knee lef nl: 

+ friction: 


left shoe ef [u: 
soft snow sof snau 

The jt/ in jst, ftj may also disappear when other consonants follow, but this is less common. Examples are: last lap la:s Ia=p, next week neks wi:k, best road bes raud, left leg lef leg, soft rain sof rem, soft water sof worta. 

The /dl in Indl or jmdj often disappears if the following word begins with a nasal or weak stop consonant: 

jnd/ + nasal: blind man blarn rneen 

kind nurse kam n3:S 

+ weak stop: tinned beans trn bi:nz stand guard steen ga:d jmdj + nasal: skimmed milk skrrn rnrlk he seemed nice hi: si:m nars 

+ weak stop: it seemed good It s i : m gud 

he climbed back hi: klatrn beek 

The Idl in Ind, mdl may also disappear when other consonants follow. but this is less common. Examples: blind chance blarn tJa:ns, send seven sen sevan, hand-woven heen wauvan, he blamed them hi: bleim aam, she seemed wellJi: si:m wei, a framed pIcture a frerrn prkt]a. 

When It I or jdj occur between two other stop consonants they are never heard and you should leave them out, for example: locked car 10k ka:, strict parents strrk pearants, he stopped behind hi: stop brhamd, dragged back drceg beek, rubbed dOWIl rAb daun. It is not recessary for you to use any of the other reduced forms mentioned above, but if you find it easier to do so you may use the more common ones. 

Similar disappearances have taken place in the past inside English words, leaving them with a shape which is now normal. Examples are: grandmother gra=nmAaa, handsome heensarn, castle kcrs], postman paus​man, draughtsnian dra:fsman. In all these cases you should use this 

1°4 
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normal form. There are other cases where two forms may be heard: often ofn, of tan ; killdness kam nrs, kamdnrs ; asked erst, a.:skt; clothes klauz, klau8z; and you can use whichever you fmd easiest. 

Vowels have often disappeared from Engli<\h words in the past, leav​ing a form which is the normal one, for example:famdy fa=ml~,garden go:d':l, Edinburgh ednbra, awful :>:fl, evil i tv], interest rntrast, hIstory hrstrr. You should naturally use these normal forms. In other cases there are two possibilities, for example: generous d3enras, d3enaras; pattern peetan, pa=t':l; deliberate drlrbrat, drlrbarat ; probably p robbh, probabh; properly proph, propalr. In these and similar cases it is best 

for you to use the longer form. 

All these examples of changes amI disappearances of sounds s~ould 

encourage you to listen most carefully to the real shapes. of Enghsh. words, which are so often different from the shapes which the ordinary spelling might suggest. You can always fmd the normal ~hape of a word by looking for it in a pronouncing dictionary, for mstance Daniel jones's English Pronouncing D/(.tiol1~ry, which is ~ost useful for. any foreign user ofEnghsh, but the most Important thing, as always, IS to use your ears and really listen to English as it is. 

6.8 

Exercises 

(Answers, where appropriate, on p. 135) 

I Divide the following passage into word groups (p. 90). 

I have needed some new bookshelves for a long time. So during my holiday I decided to tackle the job myself. Not that I am very clever WIth my hands but it did not seem too difficult and a~ I had already ,,;lid. that we could not afford to go away I tho~ght It would be prudent not to spend money having it done profeSSIOnally. I bought the wood at the local handicraft shop and I had plent~ of screws, but I found that myoid saw (which had been left behmd ?y the previous owner of the hous~ was not good enough and I decided to buy a new one. That was my first mistake, my second was to go 

to the bIggest ironmonger in London and ask for a sa~ .. You wo~ld think it was simple, wouldn't you, to buy a saw. But It IS not. I said to the man behind the counter, 'I want a saw.' He was a nice man and did his best for me. 'Yes, sir, what kmd of saw?' 'Oh, a saw for cutting wood.' 'Yes sir, but we have fifteen different kinds for differenrjobs. What did you want it for?' I explained about my bookshelveaand felt like an ignorant fo~l in a world of ex~erts, which was true! He saw that I was a nOVICe and was very kmd. He 
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grateful. You may have made an honest mistake but it is difficult for him to realize that; he will think that you are being impolite. 

7.1 Tune shapes 

Eve~y language has melody in it; no language is spoken on the same musical note all the time. The voice goes up and down and the different not.es of the voice combine to make tunes. In some languages the tune mainly belongs to the word, being part of its shape, and If the tune of th~ word is wrong its shape IS spoiled, The Chinese languages are hke this and so are many others in south-east Asia, Africa and America. In these languages the same sounds said with different tunes may make quite different words: in Mandarin Chinese rna: said with a level tune ~eans mother but rna: with a rising tune means horse, an important dIfference! In many other languages, of which English is one, the tune belongs not. to t~e word but to the word group. If you say the English word No with diflerent tunes it is still the same word, but nevertheless tune ~lays an Important part in English. We can say a word group defimte~y o~ w~ can say It hesitantly, we can say it angrily or kindly, we can say It with interest or without mterest, and these differences are ~argely made by the tunes we use: the words do not change their mean​~ng but the tune we use adds something to the words, and what it adds IS the speaker's feelings at that moment; this way of using tunes is 

called intonation. 

Engli~h irrtonatiori is Ellgli~l,: it is not the same as the intonation of any other language. Some people imagine that intonation is the same for a~llanguages, but this is not true. You must learn the shapes of the Enghsh tunes, and these may be quite different from the normal tunes of your own language; and you must learn the mealllflgs of the English tu?es too, because.they arc Important. For example, thanl: you may be said in two ways: in the first the voice starts high and ends low, and this shows .real gratitude; in the second the voice starts low and ends high, ~nd this shows a rather casual acknowledgement of something not very 'mportant. A bus conductor WIll say thank you in this second way when he collects your money and this is quite reasonable since he does not feel great grati.tude. But if an Enghsh friend invites YDU to spend a week-end at hIS home and you reply with the second thank you instead of the first your friend WIll be offended because you don't sound really 

roB 

The shape of a tune is decided partly by the number of important words in the group and partly by the e~act attitude you wish to express. What do we mean by 'important words'? These are the words which carry most of the meaning in a word group: for example, suppose that in answer to the question How was John? you say He was in an appallingly bad temper. The first four words are not specially help​ful to the meaning, not important, but the last three words are impor​tant; each of them adds quite a lot to the picture you are giving of John. Let's see how it might be said. 

••• 

• 

\..

• 

• • • • 

He was in an ap*pallingly *bad *temper. 

This diagram shows the approximate height of the voice on each 

syllable: the first five syllables have low pitch; then there is ajump to the stressed syllable of appallingly and the next two syllables are on the same rather high pitch; then bad is a little lower and temper glides down​wards from the stressed to the unstressed syllable. 

Notice that there are three changes of pitch connected with stressed syllables. This shows that these words are important. An important word always has a stressed. syllable and usually has a change of pitch 

connected to it. 

N ow suppose that the question is Was John in a good temper? In this 

case temper occurs in the quesuon so that in the answer it is not specially important, it doesn't add anything to the picture, it gives little informa- 

tion; and the tune shows this: 

• 

• • • 

. . . ~ 

•

• 

He was in an ap*pallingly *bad *temper 

Now there are only two changes of pitch, connected with the stressed 

syllables of appalllllgly and bad. So the~e two words are still marked ::l'~ important, but temper is not. Although it still has the first syllable stressed, the fact that there is no change of pitch shows that the speaker 

is not treating it as important. 

Lastly, suppose that the question is Was John ill a bad temper? Bad and 
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temper are not important in the answer because both are already in the questioner's mind so the speaker says: 

• 

• 

*Wh ' * h ? 

*What's *that? 
at stat. 

In both these examples the words what and that are marked as . important; what is stressed and on a high pitch a~~ that has a fall in pitch in the first case and a rise in the second. So It IS not only th~ 

number of important words which affects the tune-shape. The ~lfference here is a difference of attitude in the speaker; the first example IS a rather serious, business-like question, the second shows rather ~ore interest and friendliness. So the attitude of the speaker, his feelmgs as he says the group, affects the tune-shape, and affects it very much, as we 

shall see. 

Before we think about the speaker's attitudes let's see what tunes you 

must learn to use in speaking Enghsh: I cannot teach you all the tunes that English speakers use, but I shall describe the ones you must know to make your English sound hke English . 

• 

• 

. . . \ .. 

• 

•

He was in an ap*pallingly *bad *temper. 

Both bad and temper are still stressed, but they are shown to be unimportant because they have no change of pitch. Important words are not the same as stressed words. Stressed words may not be impor​tant, though important words must be stressed. It is not only the normally stressed words, like appallingly and bad and temper in our example, which may be felt to be important by the speaker; any word may be important if the situation makes it important. For example, if the first speaker refuses to believe inJohn's bad temper and says He ~an't have been in an appallingly bad temper, then our example would be: 


\ 
. 

• 

• 

• 

• 

He *was in an ap*pallingly *bad *temper. 

Here the word was which is not usually stressed at all has both the stress and change of pitch which mark it as important, indeed as the only really important word in the group; and remember that when it is stressed it has its strong form. 

In answer to the question What is John like? we might reply: He seems very nice and the usual way of saying this is: 

7.2 

The falling tune - the Glide-Down 

• • 

[image: image33.png]



In the shortest word-groups, where we use just one i~por~ant ~ord, the falling tune consists of a fall in the voice from a fairly high pitch to a very low one. The fall is on the stressed syllable or from the stressed 

syllable to a following one:

\ 

•

I (ME) , He *seems *very *nice. 

Here seems is not marked as important; even though it is stressed it is on a low pitch like the unimportant initial words in our first example; the meaning of the group is approximately the same as He's very nice. But ifit is: 

[QK> \ *No 

*Two 

*Tenpence 

• 

• 

. . 

• • • 

*Definitely 

*Excellent 

• 

.. \. 

NOTICE 

I On a single syllable the voice falls within the sylla~le: 

2 On more than one syllable the voice either falls within the stressed 

syllable or it jumps down from that syllable to the next. 3 Unstressed syllables at the end art" all very low. 

Start with * Tenpence and start by singing it it doesn' t ~att~r if your singing is not very good, it will be good en~ugh for this ! Sing the first syllable on a fairly high note, but not very high. I cannot tell you exactly what note to smg because I don't know whether you have a 

I (ME) IHe *seems *very *nice. 

there is much more weight on seems because of the jump in pitch, and we understand that the speaker considers it important: he does so in order to emphasize that he is talking a bout the seeming I the appearance, and is not saying that John really is very nice. So the important words in a group affect the shape of a tune. 

Now look at the following: 

lID 

III 
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The Glide-Down 

• 

• 

Start with * What's said on a rather high pitch in your voice; keep the voice level, don't let it lise or fall. Then add *that with the same fall as before. Then put was between the two, at the same level as * What and the beginning of*that}· don't let it be higher or lower than * What. If necessary start by singing it. Then try * What was the * matter with 

* that in three parts: * What was the all on the high note, then * matter with all a little lower; put them together: * What was the * matter with to form a high step followed by a lower step. Then add *that, falling as before from the same pitch as with. Similarly practise the longest example in parts, each part a little lower than the one before, and the fall at the end from the pitch of the syllable before. Try to keep the unstressed syllables on the same pitch as the stressed ones, and not to let them jump either up or down. This treatment of the important words in downward 'steps' occurs also in other tunes, as we shall see 

later. 

If there are any unstressed syllables before the stressed syllable of the 

first important word, these are all said on a rather low pitch: 

naturally high voice or a naturally low one, but sing a note rather above the ~iddle of your voice. Then sing the second syllable on the lowest possible note growl it ! Do this several times and hear the fall in pitch, then gradually go more quickly and stop singing. Say it, but with the same tune as before. Do the same with *Excellent and *Dtifinitely and 

be sure that the unstressed syllables are as low as possible. Don't let them rise at the end; keep growling! 

If there are other words following the fall they may still have stress 

as in our previous example: 
' 

• 

... \ .. 

He was in an ap*pallingly *bad *temper. 

But they are still said on that very low pitch,just like the unstressed syllables. Keep them right down. 

~?w try *No. Sing it on two notes, the high one, then the low one, as If It had two syllables, and again increase your speed and-stop singing, but keeP.the same ~une. Be sure that you finish with the pitch as low as you possibly can, right down in your boots! 

When there is more than one important word in the group, the last one has the fall but the others are treated differently:

e\ 

• 

[image: image34.png]



• 

• 

• 

I was *glad. 

I was * very * glad. 

• 

e 

. .. .. 

r ~ ~*What's *that? 

*What was *that? 

But it was ri*diculous . 

• 

• •• 

Also, any stressed syllable near the beginning which belongs to a word which is not important is said on this same rather low pitch: 

*What was the *matter with *that? 

NOTICE 

I The stressed syllable of the first important word is high and any unstressed syllables following it are on the same pitch. 

2 The stressed syllable of the second important word is a little lower 

and any unstressed syllables following it are on the same pitch. 3 The fall starts at the same pitch as the syllable just before it. 

In groups w.ith more than three important words the stressed syllable of each one IS lower than the one before; this is why we call the tune the Glide-Down: 

• • 
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• • 
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He *seems *very *nice. 

1 *taught him *alll *know. 

• • • 

• • 

• 

NOTICE 

These low syllables at the beginning are not at the lowest possible pitch 

like the ones at the end, but they must be lower than the high pitch 

which follows. 

Practise these examples and be sure that the voice jumps upwards 

from the low syllables at the beginning to the first high-pitched stress. 

We have a way of showing the Glide-Down which is simpler and quicker than the dots and lines used up to now. Before the stressed syllable where the voice falls we put ('). So: 'No 'Two 'Ten​pence 'Excellent 'Definitely. Notice that no other mark is needed 

• 

.. ~ *How can I *p05sibly *pay him *two *hundred *pounds? 

II2 
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to show the very low unstressed syllables at the end - any unstressed syllables after a fall are always low. 

Before the stressed syllable of each other important word we put ('). 

So: 'What's 'that 'What was 'that 'What was the 'matter with 'that How can I 'possibly 'pay him 'two 'hundred 'pounds. Each of these marks shows a step, beginning with a high one and gradually coming lower until the fall is reached. 

Unstressed syllables at the beginning have no mark before them: I was 'glad I was I very 'glad 1 But it was ridiculous . If there is a low​pitched stress near the beginning (as in He *seems *very *nice) it is marked by (.); so: He .seems Ivery 'nice I ,taught him 'all I 'know. And the same mark is used for stressed syllables which come after the fall. So: He was in an a p 'pallingly .bad , tern per . 

So with these few marks we can show all the features of the Glide​Down. In the following examples, first write them out in the longer way with dots and lines, to make sure you understand what the simpler system means, then practise them carefully: 

'Take it 'Have them 'Splendid 'Nonsense 'Wonderful 'John's .corning 'Susan's ,knocking at the .door 'Ten 'Two 'Five 'Eight 'Six 'Half 'This 'Which I Fifty 'pounds 

I Seventy 'five One and a 'half It was im 'possible I could have 'cried They were in a 'terrible 'mess I'll see you on 'Thursday 'night It's 'just 'after 'midnight There were 'too 'many 'people .there 'Why did you 'tell him he was 'wrong? It .wasn't 'half as 'difficult as I 'thought it ,would be You can I phone me at 'any 'time of the 'day or 'night I .waited .almost 'twenty-lfive 'minutes for the I wretched, man . 

beginning is low, and there is a step at the stressed syllable of each important word. 

Similarly, Are you marti ed? would be: 

• • 

•

* Are you * married? 
. 

Notice that the stressed syllable of the last important word IS low and 

that the voice Jumps up to the unstressed syllable. And notice too that in 

Have you posted it to him? we have: 

• 

*Have you *posted it to him? 
. 
. 

where again the stressed syllable of the last Important word IS low and 

each followinO' unstressed syllable is a little higher, the last one of all being on the s~me fairly high note as in the p~ev~ous ex~mples. 

Once again there may be stressed words within the rise, but they are 

not felt to be important: 

•

. . 

• 

• 

• 

• 

•

• 

*Have you been at *work to*day, *John? 

Work is the last important word, and although today and John are stressed they behave just like the unstressed syllables of the last example and are not considered important by the speaker. 

Practise with the following: 

• 

• • 

• 

*Forty of them 

*Forty 

7.3 The first rising tune - the Glide-Up 

• • • 

• 

• 

• 

• • • 

• 

• 

• 
A 


*Forty of them were *there 
. 
. 

The first syllable must be low, and the last syllable fauly high; 

concentrate on these and let any syllables between these points take care of themselves. How you get from the low to the higher ?-ote ~t the end doesn't matter, but be sure that you start low and end fairly high (not 

very high ~) . 

Now try the rise on one syllable: 

The Glide-Up isjust like the Glide-Down except that it ends with a rise in the voice instead of a fall. Both important and unimportant words before the rise are treated exactly as in the Glide-Down. An example is But IS it true that you're changing your job? 

• 

But *is it *true that you're *changing your *job? 

The last important word isjob and here the voice rises from a low pitch to one just above the middle of the voice. Apart from this the tune is the same as in the Glide-Down: the unstressed syllable at the 

/ 

/

*Eight 

*Six 

*Two 

*Five 
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If necessary sing the two notes as if there were two syllables and then gradually speed up and stop singing. Notice that the rise is slower on a long syllable like *Two or *Five, quicker on *Eight where the diphthong is shortened, and quickest on *Six where the vowel is shortest. 

Now try adding other important words before the rise; say them as you did in the Glide-Down: 

• 

• 

• • 

• • • 

• • 

• 


I was *only *trying to *help. 
. 
. 

We call it the T dke-Offbecause, like an aeroplane takmg off. It 

starts by running along at a low level and finally rises into the air .. 

The rise, as in the Glide-Up, either takes place on one syllable, like 

help, or it is spread over several syllables: 

•

• 

\I • 

• • • 

•

• 

• 

• 

• 

• 

• 

Are there *two of them? 
*Can you be *here by *five? 

And get the voice down low for the beginning of the rise. 

In the simpler intonation marking, we use (,) before the stressed syllable of the last important word to show where the rise starts and (0) before any stressed syllable within the rise. The other marks are the same as for the Glide-Down. So the examples used in this section are marked as follows: 


I was *only *trying to *help him w~th it. 
. 

Before the rise any stressed word IS felt to be Importa?t, even ~hough 

there is no change of pitch. All the syllables before the nse are said?n the same low pitch as the beginning of the rise; they must not be higher than this, or you will have a Glide-Up instead of ~ Take-Off. 

Practise the following and concentrate on keepmg the syllables up to and including the beginning of the rise on the same low pitch: 

But lis it I true that you're I changing your ,job? I Are you ,married? 'Have you ,posted it to him? 'Have you 'been at ,work to-day, 'John? ,Forty ,Forty ol them ,Furty of them were "there ,Two ,Five ,Eight ,Six 'Are there ,two of them? 'Can you be 'here by ,five? . 

• 

• 

• 

It *was. 

I was *trying. 

• 

o 

After the Glide-Down and the Glide-Up we have the Take-Off; this also ends with a rise in the voice, like the Glide-Up, but any words and syllables before the rise are low. An example is: 


• 
•• •• • 

You *didn't *really *hurt your*self. 

In the simpler intonation marking the rise has the same mark as before (,), any stressed syllables after this have (.), and any stressed syllables before it have C). SO our examples are marked: 

I was ,only I trying to ,help I was ,only I trying to ,help him with itl! It ,was I was ,trying I You. didn't I really ,hurt your' self . 

Practise the following examples and be sure to keep the syllables before the rise low: 

[You ,liked it \1 You en,joyed it I You were en,joying it I.didn't ,hurt you IN o-one' s ,stopping y~ul I It was .'perfectly • u~der ,stand​able I wasn't ex pecting him at ,SIX o.clock in the ,mommg )1 .didn't ,~h;nk he'd ,mind me ,borrowing it for a ,~hile \IIYou 

I shouldn't have ,given him .all that ,money, you -silly -boy ]. 

7.5 The falling-rising tune - the Dive 

Compare these with the fuller marking on the previous pages, then write out the fuller marking for the examples below and finally practise them carefully: 

'Who's ,that? 'Don't be ,long 'Give it to ,me I'm 'just ,coming Is I anything the ,matter? Can I anyone' tell me the }ime? I was 

I onl y I trying to ,help You can I see it a' gain to ,morrow He's 'perfectly 'capable of'looking I after him,self I I told him I was Ivery 'pleased to ,see him I 'shan't be 'any 'later than I ,usually °am 'Did you 'say it was your ,twentieth -birthday to-day? 'Could I 'borrow 'this ,book for a -day or ·two? 'Would you I mind ifI 'brought my ,mother-in-'law to 'see you? . 

7.4 

The second rising tune - the Take-Off 

The last of our tunes that you must learn is the Dive. In its shortest 

II6 \ 
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form this consists of a fall from rather high to low and then a rise to about the middle of the voice. 

'That was ,nice 

'That, wasn't I very ,friendly 

Other intonation marks are the same as for the Glide-Down and Gl1de-lJp' 

I She was 'quite "kind 

I 'may be 'able to 'come on "Monday 

Also: 

She ,said she was 'quite 'pleased a,bout it 

Start practising on three syllables: fall on the first, keep the second 

low and rise on the third. Do it slowly and sing them if necessary: 


'She .won't ,help 
'I .don't ,know 


'That's .no ,good 
'That was ,nice 


'John can ,come 
'This is ,mine 

*Five 
*Why? 
*Soon 

This fall-rise is connected with the stressed syllable of the last important word, like the fall and the rise of the other tunes. But it is only completed on one syllable if that syllable is final in the group. If there is one or several syllables following, the fall and the rise are separated: 

\./ 

\. r 

\ ... »: 

*Twenty 
*Seventy 
*Seventy of them 

The fall is on the stressed syllable of the last important word and the rise on the last syllable of all. In the following examples: 

Notice that when the first syllable has a short vowel there may be a jump down to the next syllable rather than a fall. Compare: 

• 

• • 

• • 

• 

• 

*That was *nice. 
*That *wasn't *very *friendly. 

there are stressed (but not important) words following the fall; in that case the rise at the end IS from the last of the stressed syllables. 

Words or syllables before the fall are said in the same way as for the Glide Down and Glide-Up. Examples: 

• 

• 

• • 

• • • 

• 

\../ 

'She .won't ,help. 
'That's .no ,good. 

When you are sure that you have the fall followed by the rise, speed up gradually to normal speed. Then try examples with two syllables, falling on the first (orjumping down from it) and rising on the second . 

Remember to start quite high: 


'You ,can 
"Tuesday 


'I,can't 
"Friday 


'John ,does 
"Sunday 


'That's ,nice 
"April 


'Pat ,came 
"August 

"Eighty "Sixty 

• 

• • 

She was *quite *kind. 

• 

I *may be *able to *come on *Monday. 

Notice that the fall of the fall-rise is always from a fairly high note. If the stressed syllable of the last important word is final in the group. or if it is followed only by unstressed syllables, we put (",) before it in the simpler intonation marking, so: 

"Pive "Sevenry 

"'Why? 
"'Soon 

I "Seventy of them 

"Twenty 

Next try the Dive on one syllable. Do it very slowly at first on three 

notes: high low high: 


"'Two I 
I "Four 


l"'Nine 
VMe 


"'You 
I"'Soon] 


"Please 
"Try 

But if the fall is followed by one or more stressed syllables we mark the fall WIth (') and we put (,) before the last stressed syllable of all; any other stressed syllables have C) before them. So: 

Then gradually speed up and stop singing. Now try with short vowels: 

JI8 
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1r"Ten "Sing 

!I"'Bad "Good j"'Ann 

The voicing of the final consonant will help you with those the rising part of the Dive is on the final consonant, so use it. 

More difficult are the short vowels followed by consonants with no voice, but you may lengthen the vowel a little to give you time to make both the fall and the rise: 

VHiml vComc 

lIvLong ["'Bob 

1 It was 'quite 'good 

I 'liked it 'very 'much 

I 'wouldn't 'mind 'seeing it a 'gain!. 

2 If the statement is intended to be soothing or encouraging use the 

Glide-Up: 

I 'shan't be ,long I '[ohn'll be 'here ,soon\ 

I 'won't 'drive 'too ,fast (so don't worry). 

	S 
	"Six 
	"'Which 
	3 

	
	"'This 
	"'That 
	S 

	
	"'What 
	"'Us 
	

	
	"Stop 
	"'Yes 
	


If the statement is a grumble, use the Take-Off: 

I .didn't ,hurt you (so why make all that fu~~?) 

You .can't .possibly .do ,that (you ought to know better) I ,did (grumbling contradIction). 

Always be sure that you start high, go low and fmish higher. Now some longer examples, which are easier, rather like a fall followed by a Take-Off. Keep the syllables after the fall down low until you reach 

the rise: 

J ~,
'I .couldn't ,help it 'Someone's ,got to ,do it 

'Mary would ,probably ,tell you 'John ,came .horne to ,day 

'"Several1people have .told me they ,thought it .looked ,pretty 

N ow try adding other words before the fall-rise: 

(~I
'Don't tworry 'Don't be "late 

You 'mustn't "lose it 

You can 'have It for a 'couple of" days 'Try 'not to 'break ,that 

I 'went up to 'London by '"car to ,day 

'John 'told me he was 'going on '"holiday .next ,week 

I 'hear there's 'been a 'great 'deal of '"trouble a,bout ,that I 

4 If the statement is not complete but leading to a following word- 

group, use the Dive: 

I "looked at him (and recognized him at once) She 'took the "car I (and drove to London) 

When'ever he 'comes to "visit us I (he tries to borrow money). 

5 If the statement is intended as a questIon use the Glide-Up: 

You ,like it? You 'can't ,go? 

He 'doesn't' want to ,lend you it? 

6 For statements which show reservations on the part of the speaker and which might be followed by but ... or by you must admit ur I must admit use the Dive: 

He's'<generous (but I don't trust him) He's "handsome (you must admit) 

I I could 'take you 'there to'<morrow] (but not today) [ 'like your that (I must admit) 

It 'wasn't a 'very 'nice 'thing to "'dol (you must admit). 

I Use the Glide-Down for statements which are complete and definite: 

7 If the statement IS a correction of what someone else has said, use the Dive: 

(He's forty-five) 'Porry'<six 

(I like him a lot) You '"used to ,like him 

(I can't do it) You 'can't do it '"that ,way. 

7.6 How to use the tunes 

Statements 
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8 If the statement is a warning, use the Dive: 

You'll be "late 

I 'shan't I tell you a'"'gain 

I You I rnustn' t 'shake it .too ,much . 

Yes-No questions (questions answerable by Yes or No) 

9 If the statement has two parts, of which the first is more important than the second, use the Dive, with the fall at the end of the first part and the rise at the end of the second: 

I 'went to 'London on ,Monday 

You can 'keep it if you .really ,want it He was 'very 'well when I .last ,saw him I'm 'very 'comfortable ,thank you . 

13 For short questions used as responses, like Did you?, Has she?, etc., me the Glide-Down: 

(John's on holiday) I 'Is he? 

(I went to the theatre last night) I 'Did you? 1. 

14 For all other Yes-No questions use the Glide-Up: 'Have you ,seen him -yet? 1 

'Did 'John 'post 'that ,letter? 


'C I 
. ? 

an ,see It .. 

10 Use the Glide-Up if you want to show as much interest in the other 

person as in the subject: 

'How's your ,daughter? 

'When are you' coming to ,see us? 'When did you get 'back from ,holiday? I 

Notice that the Glide-Up is also used for repetition-questions of this type: 

(Have you seen him yet?) I Have I ,seen him ·yet? I (Will you help me?) 'will I ,help youj'[. 

Wh-questions (containing Which, What, Who, etc.) 

Tag-questions (short Yes-No questions added on to statements or commands) 

12 For repetition-questions, when you are repeating someone else's question or when you want the other person to repeat some infor​mation, use the Take-Off: 

,When did I ·go? (Or where?) 

I,Why? (Because I wanted to) 

(I arrived at ten 0' clock) ,When? I (It took me two hours) ,How ·long? 

(John told me to do it) ,Who -told you to ·do it? 1. 

Notice that in examples like the last three, where the other person is being asked to repeat information, the rise begins on the wh-word. 

15 For tag-questions after commands, use the Take-Off: 'Come over 'here ,will you? 

'Let's have some 'music I ,shall we? 

'Hold 'this for me I ,would you? . 

16 If neither the statement nor the tag-question have the word not in them, use the Take-Off: 

You 'liked it ,did you? 

They'd 'like some 'more I ,would theyr]. 

17 Where the word not occurs in either the statement or the tag​question use the Glide-Down to force the other person to agree with you: 

It's 'cold to.day I 'isn't it? (Forcing the answer Yes.) It was a Ivery 'good 'film 'wasn't it? I 

You, won' t ,worry 'will you? (Forcing the answer No ) He 'can't 'really "help it I 'can he? . 

18 When you don't want the other person to agree with you, but to give his opinion, use the Take-Off: 

You're 'corning to 'tea with us ,aren't you?1 

11 Use the Glide-Down if you want the question to sound more business-like and interested in the subject, and also for one-word questions (unless they are repetition-questions, see 12): 

'Why did you I change your 'mind? 

'Who on 'earth was 'that? I 

'Which? . 
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You I weren't 'here on ,Wednesday ,were you? He .didn't .look ,ill I ,did he? . 

Commands 

19 If you want the command to sound pleading, more a request than an order, use the Dive, with the fall on Do or Don't if they occur, or on the main verb if not, and the rise at the end: 

'Shutthe ,window 

'Do have some .more ,tea? I 'Send it as .soon as you ,can 'Don't ,make me ,angry 

Notice commands with only one important word: ..... Try 

..... Take it 

' ..... Lend it to them . 

20 For strong commands use the Glide-Down: 

IlJon't be a 'stupid 'idiot 

'Take your 'feet off the 'chair 'Corne and have 'dinner with us 'Have some 'cheese. 

Exclamations 

21 For strong exclamations use the Glide-Down: 'Good 'Heavens! 

I How extra 'ordinary! What a Ivery 'pretty 'dress! 'Nonsense! 

'Splendid! . 

Remember that Thank you comes in this class when it expresses real gratitude: 

'Thank you 

1 Thank you Ivery 'much. 

22 For greetings and for saying goodbye use the Glide-Up: 

I Good ,morning 'Hul,lo 
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'Good/bye] 

I Good ,night]_ 

23 If the exclamation is questioning use the Take-Off: ,Oh? 

,Really? I 

,Well? . 

24 For exclamations which refer to something not very exciting or 

unexpected, use the Glide-Up: 

,Thank you 

,Good 

'All/right 

'Good ,luck . 

The 24 rules given here for using the tunes will help you to choose a tune which is suitable for whatever you want to say. This does not mean that Enghsh speakers always follow these rules; if you listen carefully to their intonation (as you must !) you will notice that they often use tunes which are not recommended here for a statement or command, etc. You must try to find out what tunes they use and when, and just what they mean when they do it. But if you study the rules carefully and use the tunes accordingly you will at least be using them in an English way, even though you will not have the same variety or flexibility in their use that an English speaker has. This will only come with careful, regular listening and imitation. Don't be afraid to imitate what you hear, whether it is sounds or rhythm or intonation, even though it may sound funny to you at first. It won't sound half as funny to an English ear as it does to you, and in any case you'll soon get used 

to it! 

7.7 

Exercises 

(Do not look at the answers on p. 136 until you have completed all 

these exercises.) 

I Practise again all the examples given in this chapter. Be sure that you understand the relation between the short and the long way of showing the intonation. 

2 Transcribe the following conversation phonetically; divide it into word groups and rhythm units and then underline the important 

words: 
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Can you recommend somewhere for a holiday? 

What an odd coincidence! I wasjust going to tell you about our 

holiday! 

Really? Whe;:n: did yOu go? The South of France again? No, this time we went to Ireland! 

Oh, you went to Ireland, did you? You were thinking about it the 

last time we met. 

Oh yes, I mentioned it to you, didn't I? You were thinking of Belfast, weren't you? Dublin. But we didn't go there in the end. Didn't you? Where did you go? 

Whnd To Galway. 

That's on the West coast, isn't it? Was the weather good? Reasonably good. 

Tell me about the prices there, would you? 

They weren't too had. You should go there and try it. But you 

ought to go soon. Summer's nearly over! 

It isn't over yet. But thank you very much for your advice. Good luck. Have a good time. 

Thank you. Goodbye. 

3 Study the rules for using the tunes and then rearrange them so that all the rules concerning the Glide-Down are brought together; and similarly with those concerning the Glide-Up, the Take-Off and the Dive. 

4 Using the rules, mark the intonation of each word group in the conversation in 2. After you have fmished the whole conversation check your marking carefully with the answer on p. 136 and notice any differences. Then practise saying each part of it separately unttl you are satisfied that it is correct, and finally put the parts together so that you can say the whole thing fluently, rhythmically, and with English sounds and intonation. 

Conversational passages for practice 

126 

Conversational passages 

Conversational passages 

I \IlIEI1
 '&zts a.nars ,sju:t al'haevQt 'sl:nJt bl,n: [ ,hzvaJ 

I\'nau Its&a'f'3:s 'tarrn alv'Wj:nJt ,zktSah ar'aunh 'gotlt a,baut In: .derz a ,gau [ur-larkrt ,du:ju: 

'vert 'mAtS 'drdju: I hZVlt 'spejh .merd 'o: 'drdju: 'bant 'of &a'pegll 

al'hzdlt'meld\ ar'verr 'reah .bar a ,sju:t I saual'9:>:t ard'hsevrt 'tellad anarrn'kwart 'pli:zdwl&lt 

IlaISud'91I)ksaullts'ven 'hznsam 'rnerar 'crsk 'wea ju:,gotlt I 

\ &a'selm 'plers azal'got mar-lcrstwxn I'namtl:n 'jlaz a,gau 'namttrn tilazl\ dsjur'rtah 'rnlrn ta,telml:lju:'hzvnt 'heed a'sjutt Isms ,&en 

'&aets .rart ar'daont 'ofn 'wear a,sju:t [ur.sl: I sau&el'tend ta'larst a'lol) 'talm 

I'namtl:n '[raz IZ's3:tQh a'lol) "tarm I an'lrvan Ifju:'daunt 'wea&am 

.mxt] j:>:r'auldwAn 'rnxstav 'la:stJd"'welj 'au It'dld &elldId a vert 'god 'd30bonJt ,wot waz&aonelm av&aotella 

'flhpsQ rts'kwart a '5m:>:1 ,JoP I'ralt at&I:'end av'kll) .strlrt] 'al,nault 'ra:&ar a'Izbl ,Iukll) .plers] arv'neva bl:n"'m&ea ar'wudnt 'k:J:ht"'IaebI batIt'lz';lt'verx"'modQ arad 'rnrt hau~eva I 

&eIa'ven a'blald311) an.terk a'grert 'dl:1 av'trAbll 

'sao atkan '51: 31'9II)k 311'gau a'IolJ&ea ar-nlrd a.n] u: ,5jU:t I'au I 

'bar &a'wel 'wot s:>:t aV'pralsIz da&eI,tJa:d3 'prrtr 'ri rznebl ,rIah 'aIS waz'ertr 'paundz '&aets .not .beed al'911)k arl'Iek 'm&ea ta'moraul 

'jes 'du:j'menlan 'mal 'nelm Ifju:,1aIk!lt'waunt 'durem "'ha:m I arut'rnart 'du: sam-god aIv'd3AS 'perd mar-btl] 

I \IlIEI ~ That's a nice suit. I haven't seen it before, have I? 

No. It's the first time I've worn it, actually. I only got it about four 

days ago. You like it, do you? 

Very much. Did you have it specially made, or did you buy it off 

the peg? 

I had it made. I very rarely buy a suit, so I thought I'd have it 

tailored, and I'm quite pleased with it. 

I should think so. It's very handsome. May I ask where you got it? The same place as I got my last one, nineteen years ago. 

Nineteen years? DD you really mean to tell me you haven't had a 

suit since then? 

That's right. I don't often wear a suit, you see, so they tend to last 

along time. 

Nineteen years is certainly a long time; and even if you don't wear 

them much, your old one must have lasted well. os, it did. They did a very good job on it. What was the name of the tailor? 

Philipson. It's quite a small shop right at the end of King Street. 

I know it. Rather a shabby-looking place. I've never been in there. 

I wouldn't call it shabby, but it isn't very modem, I admit. However, they're very obliging, and take a great deal of trouble. 

So I can see. I think I'll go along there. I need a new suit, Oh, by the 

way, what sort of prices do they charge? 

Pretty reasonable, really. This was eighty pounds. That's not bad. I think I'll look in there tomorrow. 

Yes, do. Mention my name if you like. It won't do any harm, and it might do some good. I've just paid my bill. 
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(..-> Iar'nlrd a'kxp] av' J3:tS 'gret 'terali:n ,pli:z 

l's3:tnll,s3: all'd3AS 'getsxrn 'aut 'wudju: 'rnarnd 'terknj a,si:t 

fara-rnrnrt ar'[crnt bI,IOI) 

'nau 'daunt br.tu: ,101) ar'heevnt 'vert 'rnxt] 'taIm 'vert r gud "S3: 'hIaz a.nars ,J3:t wi:'sel a 'lot aV,oIswAn 

-durju: .nae 'jes Itsoals:>:tav 'stall ar.wnnt batar'crst fa'grel 'OISIZ 'P3:p! 

.parpl-sa: 'Juab .nnt rts'wnt 'wi: k:>:I'stlva 'blu: weht'loks 'p3:pl ta.ml: 'emweI ard'lark 'sAm9II) a'Irt] les 'braIt 'rno: 'lark oa'wAn arm 'weartl) 

'au 'ocet .so rt aV,grel ar heevnt 'slm 'ocet fa'jIaz ar'bortrt 'hI a I 'srks 'mAn9s a gau 

drdju: .rrah "S3: It mxstavblrn 'auld 'stok wel'sl: rfjurv'strl gnt'enr 'left ,wtlju: 

'0: .jes 'hla wi: 0: arm 'sort a.baot 03 .. dASt "S3: keenarIendjur a ,hcel)katJi:f 

'nao .. 9cel)kju: all sa .varv 'jes 'ocet .luks .. beta 'heevju: a'nAoawAn 

,1aIkIt 

alma frerd 'not .S3: Its' probabh oa lo:st moa 'kAntn 'au :>:I,raIt arlterkrr 'haumAtJ'IzIt 

'twelv 'paundz .S3: rtweza'verr 'gud 'J3:t mrts.tarrn arjod '9Il)k .sao at twelv ,paundz 'kzenar 'pel bar.tjek 's3:tnb IS3: ju:'hceva,tJekko:d 

'jes al'hcev 

an wudju: 'd3AS 'potja: nerrn ana'dres onoa .beek 

arkan'nevar xndasteend ,ocet IIf oa'tJek waz'nau"'gud ard'pot 

3'fols .neIm an3,dres['wudt;1t Au: 

j:l:'d3~ukII) ,S3:r I af'b:s ar nsetjarah a'sjurrn j:>:'tJek IZ'gud I 'vert 'trAstll) .ovju: It'IZ aza.rneetar av Jcekt 

Izoear'enI911) 'els [ur.nlrd ,S3: \,taIZ .soks .. vests 

ar.daont ,911)k -ssu 1,9cel)kju: 'gud .. m:>:ml) 

'god .der ,S3: I 

( ..-> II need a couple of shirts. Grey terylene, please. 

Certainly, sir. I'll just get some out. Would you mind taking a seat 

for a minute. I shan't be long. 

No, don't be too long. I haven't very much time. 

Very good, SIr. Here's a nice shirt; we sell a lot of this one. 

Do you, now? Yes, it's the sort of style I want, but I asked for grey. 

This is purple. 

Purple, sir? Surely not. It's what we call silver-blue. 

Well, it looks purple to me. Anyway, I'd like something a little less 

bright, more like the one I'm wearing. 

oi, that sort of grey. I haven't seen that for years. I bought it here, six months ago. 

Did you really, sir? It must have been old stock. Well, see if you've still got any left, WIll you? 

Ah, yes, here we are. I'm sorry about the dust, sir. Can I lend you a 

handkerchief? 

No, thank you, I'll survive. Yes, that looks better. Have you another 

one like it? 

I'm afraid not, SIr. It's probably the last in the country. 

Oh, all right. I'll take it. How much is it? 

Twelve pounds, sir. It was a very good shirt in its time 

I should think so, at twelve pounds. Can I pay by cheque? Certainly, sir. You have a cheque card? 

Yes, I have. 

And would you just put your name and address on the back? 

I can never understand that. If the cheque was no good, I'd put a 

false name and address, wouldn't you? 

You're joking, sir, of course. I naturally assume your cheque is good. 

Very trusting of you. It is, as a matter of fact. 

Is there anything else you need, sir? Ties, socks, vests? I don't think so, thank you. Good morning. 

Good day, sir. 
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Conversational passages 

I aK> I
1 'j:>:r a ,ga:dnar I 'a:ntju: da'[umeo 'em9IIJ a'baot IbUI ,hZIZ 

a'bant ,wot 'bIZI,IIZIZ woton'3:9 a'oeI I 

'I 'au aI'9:>:tju:d 'nau oeIa 'haus ,pla:nts aIv'd3Asbi:n 'givQwAn I barrnar'srstar anal wont ta'nau 'han taluk'a:ftant 

alma frerd ar'deunt 'nau .rnxt] a,baut .haos ,pla:nts batarv'gnt 

a 'buk .sxmwea oatl malt ,help lets 'si: 'a: .jes -hrar It,IZ oa'kear av'haus .plcrnts 'm: 'ozt .leks ,ju:sf! 

daj u: heepan ta'nae oa ,1ztIn -nermavrt 

arrna'frerd ardaunt 'bIZI 'Iulz oi:,aunh .nerrn arv.hsrd I 'wnt dazrt.'Iuk .lark 

welxts,got a ro:oa 'w:>:tan '1UkllJ "stern 'vert I pel! ,gri:n ~n'fealr 'sm:>:I'pIlJk 'flaoaz 

'hac rneru 'petlz 

'god -grerjas arv'neva 'kauntIdoam 'f:>:r :>:'falv arsa ,pauzl oela'ra:oa lark 'warld 'rauz petlz 

arl lokxp IblZI IhZI Inoi:'Indeks oel'mel ,glVItl 'jes I 'hlar It,IZ peld3 namtr 'elt 'oear IZ,OiEtlt 

mal 'W3:d 'OiEts a ,blgwAn 'rnamz sonlr 'got 'WAn 'stem I an'ozt 'si:mz ta hzev 'dllzl;'z batar 8IIJk Itsoa serrn VWAn 

weloeI'lalk "lart bat'nnt 'hi:t 'w:>:taoam lwei InOavSAma I bat'not 'verr ' rnxt] In 'WInta an ozts a'baet ':>:1 'au I 'ozts ,ra:oa .nars] rt'sez rhra oatoa'd33:man .nerrnfarrt l,mi:nz m'dxstrras I'hzaba9 'rnxt] 'grsenda oan'blzlvhzl 

aI'8Irjk ard 'ra:oa hiEva'blZI 'lUI mrnar.haos I oana run'dxstrras l"hzaba9 bat'8zIJ kju: 'vert 'mAtJ I arm yen -grertf] tu:ju: I przps arlblr'erb] ta'ki:plt a'lalv ,nau ar jU:3ualI 'hsev adr'zurstras r.fekt nn.plc.nts 

1 arjod'aonh 'w:>:tarxt 'wxns a'mAn9 .nao] xn'trl oa'sprIlJ 1 'Aoa,walz jurl'probablr -krlrt I 

I 'gud I all 'du: OiEt '8iErjks a 'gen I 

I ~ 1
You're a gardener, aren't you? Do you know anything about Busy 

Lizzies? 

About what? Busy Lizzies? What on earth are they? 

oi., T thought you'd know. They're house-plants; I've just been given one, by my sister, and I want to know how to look after it. 

I'm afraid I don't know much about house-plants, but I've got a 

book somewhere that might help. Let's see. Ah, yes, here it is. 'The Care of House-plants' . Mm, that looks useful. 

Do you happen to know the Latin name of it ? 

I'm afraid I don't. Busy Lizzie's the only name I've heard. What does it look like? 

Well, it's got a rather watery-looking stem, very pale green, and 

fairly small pink flowers. 

How many petals? 

Good gracious, I've never counted them. Four or five, I suppose. 

They're rather like wild rose petals. 

I'll look up Busy Lizzy in the index. They may give it. Yes, here it is. 

Page ninety-eight. There, is that it? 

My word, that's a big one! Mine's only got one stem, and that 

seems to have dozens. But I think it's the same one. 

Well they like lIght, but not heat; water them well in the summer, but not very much in winter. And that's about all. Oh, that's rather nice; it says here that the German name for it means Industrious Elizabeth! Much grander than Busy Lizzie. 

I think I'd rather have a Busy Lizzie in my house than an Industrious Elizabeth. But thank you very much, I'm very grateful to you. Perhaps I'll be able to keep it alive now. I usually have a disastrous effect on 

plants. 

I should only water it once a month now, until the spring. Otherwise, 

you'll probably kill it. 

Good. I'll do that. Thanks again. 
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Answers to exercises 

Chapter 3 (p, 63) 

I You should concentrate on the phoneme difficulties first. 

Chapter 5 (p.89) 

1 write, 3 lr, ar, t/; through, 3 /9, r, ui]; measure, 4 1m, e, 3, al; six, 4 Is, I, k, s/; half, 3 Ih, cr, i]; where, 2 Iw, eal; one, 3 Iw, A, n/;.first, 4 If, 3:, S, t/; voice, 3 [v, :>1, s]; castle, 4/k, a:, s, II; scissors, sis, I, z, a, z/; should, 3 II, o, d/;judge, 3 /d3, A, d31 ,father, 4 (f, a:, a, al; lamb, 3/1, z, mi. 

2 Some examples are :for,four,fore fJ:; see, sea si:; sent, scent, cent sent; 

sole, soul saul; choose, chews tjurz; herd, heard hard; meet, meat, mete m i:t; too, to, two t u: ; sIght, site salt. 

3 rart, 9ru:, me3a, srks, hntf, wea, WAn, fs.st, V:>IS, ka:sl, SIZaz, [ud, d3Ad3, fa:aa, leern. 

meet, met, mi:t, melt, malt, kot, kxt, kart, 11k, luk, bard, bord, laod, laud, bJIZ, bc.z, beaz, IIa, [ua, knpa, grtm, tIa:d3, sOl), farv, Wla, tru:9, [elae, ple3a, halau, 

4 mAaa, fa:8a separate 1m, A, f, ai]. 

4 beeg, beek ; kxb, kxp: ha:v, ha:f; log, 10k; kard, kort : pul, puJ; lutz, lu:s; s3:d3, ssrt]': serv, self; rarz, rats: d3JIZ, d3JIS (joyce); ksud, kaut ; hauz (vb.), haus (n.); fraz, fras ; skeaz, skeas; buaz (boors). buas (Bourse). 

Chapter 1 (p. 12) 

Chapter 6 (p.10S) 

Chapter 2 (p, 22) 

1,6,8 alv*nl:dId sam*nju: *buk *Ielvz fara*lolJ *taIm sau*djuarIlJ maI*holadI aldl*saIdId ta*tcekl aa*d30b mal*self *not 8atalm*ven *kleva wlamal*hzndz batlt*dldnt *si:m *tu: *dlflklt anazaldJ:I*redI *sed aatwi:*kudr;Jt a*f):d ta*gau a*wel al*9J:t rtad bl*pru:dQt *not ta*spend *mAnI *hceVIlJlt *dAn pra*feJana1l al*b):t aa*wud ataa*laukl *hcendl 

*kra:ft *JoP anaIhced*plentl av*skru:z batal*faund 8atmaI*auld *SJ: wltJadbi:n*left bl*hamd baIaa*pri:vlas *aunar avaa*haus *woz';lt *gud l*nAf analdl*saIdId ta*baI a*nju:wAn *ozt wazmaI*f3:st ml*stelk maI*sekand wazta*g;m taaa*blgIst *alan *mAlJgar m*IAndan an*a:sk fara*sJ: [u :d*9IlJk Itwaz*slmpi *wudl;'lt [u: ta*baI a*s): I batIt*IZl;'lt al*sed taaa*mzn bl*halnd 8a*kaunta al*wont a*s): hi:waza*naIs *mcen an*dIdlz *best fa*mi: *jess3: I *wot *kaxnd av*sJ: *au a*s): fa*kAtll) *wud *jess3: batwi:hcev*flf*ti:n *dlfrant *kamdz fa*dlfrant *d30bz I 

*wot dldju:*wontlt *fJ: auk*splemd a*baut mal*buk 

*Jelvz an*felt lalkan*Ignarant *fu:1 xna*w3:ld av*eksp3:ts wltIwaz*tru: hi:*sJ: 8atalwaza*novls anwaz*ven *kalnd hi:*tauldmi: *wot alIud*ni:d anad*valzdmi: ta*hcev a*leldlz *salz *i:zla ta*mcenId3 faaabl*gmas3: hi:*woz';lt *bi:11J *na:stl *d31\st *helpful analwaz*greltful *tuam hi:*:dsau *sauldmi: a*buk on*wudw~:k fa*sku~1 *b)IZ analvbi:r'l*ri: dIIJIt wlo*grelt *mtrast oa*nekst *talm aImon*holadI alJl*meik a*sta:t onoa*Jelvz . 

2 oeI *kelm ta oa *dJ: 8ea wa *tu: av oam *wot a [u: sa*pralzd CEt [lrz az *auld az 8a *hllz [I: hCEZ an *AlJk! an a *kAZr:' aIJI bl: *CElJgrx *hu:1 *mi:t rrn at oi: *ea *pJ:t 

2 Complete obstruction (glottal stop); vibration (voice); and open position (breath). 

4 You cannot sing a voiceless sound; tune depends on variations in the frequency of vibrations of the vocal cords, and voiceless sounds have no vibrations, 

5 It allows the breath stream to pass into the nasal cavity, or prevents 

it. 

10 The tongue moves from a low to a high front position for/all, from a low back to a high front position for/)I,/and from a low to a high back position for [sis]. 

12 The side teeth gently bite the "ide" of the tongue because the sides are touching the sides of the palate and the side teeth. 
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*al *wIl *wots 3: *faun *nAmba *wot dez *oret *mceta I 

ar d *Ialk sam *ti: wei *melk *SAm *wots *d30n *kAm 6:1 far IZ *s:>: oat ju: *boraud *wot kan ar *du: *m:>: oan *aI *kren hi: waz *pli:zd *WOZr;tt i: av *kJ:s i: *woz *wen am ar *gaullJ ta *get It arm *not *Jua arv *telkan It fram oa *Jelf *jes ar *9::>:t ju: *hred oeId :>:I*redl *red It bat *sau ad *aI 

3 Have, some, for, a. To, the. That, am, but, not, and, as, had, that, not, to, would, be, to. The, at, the, and, of, but, that, had, the, of, the, not, and, to, a. Was, to, to, the, and, for, a. 

Would, was, to, a. But, not. To, the, the, a. Was, a, and, his. Of. A, for. But, for. And, an, a, of, was. That, was, a, and, was. And, to, a. To, for, the. Not, and, was, him. A, for, and, have. The, am, shall, a, the. 

7 hren(d)z, rtabbt prurdnt, spen(d) oa rnxru, dxm prsfejanah, hrendlkra:f(t)Jop, ar hseb plentr, ar faun(d) oat, aul(d) s:>:, wrt] eb bl in, lef(t) brharn (d) bar, wozr)k god, f3:s(t) rnrsterk, wudr;ttJu:, brhamtd) oa kaunta, bes(t) fa mi:, wok kamd, dIfralJk kam(d)z, taul(d) rnlr, advalz(d) mi:, wozmp bi:IlJ, helpf], grertf], saul(d) mir, neks(t) tarrn, 

oeI'w3:nt1tu: .. beed (2) ju:Jud'gau1oea (1)lan'tr3nt(1)\ batju:l:>:t talgau"'su:n (8) 'sxmaz 'mall 'auva (1) 

ItIIZr;tt ,auva ..jet (3) bat'9aelJkju: 'vert 'mAtJfaj:>:rad'vals (21 ) 

'god )Ak (24) 'hceva ,gud .. tarrn (19) '9aelJkju: (21) 'gud .. bar (22) 

3 Glide-Down: Rules I, II, 13, 17,20,21. 

Glide-Up: Rules 2,5, 10, 14,22,24. Take-Off: Rules 3, 12, IS, 16, 18,23. Dive: Rules 4,6,7,8,9,19. 

Chapter 7 (p.12S) 

2,4 The number in brackets after each word group is the number of the rule which has been used to select an appropriate tune. 

I U&J)
 ksenju: reka'rnend sxrnwea fara .. holadr (14) 

wntan'nd kaU'InSldans (21) alwaztd3As IgauIIJ ta telju: a'baet 

'::ma ,holadl (1) 

.rralr (23) lwea dldju:,gau (10) oa1sau9 av ,fra:ns a'gen (5) 'nau (1) 'OIS r tarm (4) wi:'went tur-araland (1) 

'au (21) [u r'went tui-arsland (1) ,dIdju: (16) ju:wa'9IlJkllJ a .. bauere (4) I Cla'la:s .tarm wi:,met (1) 

1 'au 'jes (1) ar'menjsndrt .tur] u: (1) I 'dIdr;ttaI (17) ju:wa'91IJkIIJ avbel'fa:st (1) ,w3:ntju: (18) 

.... dxblm (7) batwi:'dldr;tt 'gauoear moi: r end (9) 'dldntju: (13) Iwea 'dldju: ,gau (11) 

.. wea (12) ta'g:>:lweI (1) 

'orets onoa'west 'kaust (1) ,IZQtIt (18) IWOZ oa ,weoa ·gud (14) 

'ri:znablI .gud (6) 

'telmi: a'baot oa'praIslz Icea (20) I,wudju: (15) 
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Appendix t 

The difficulties of English pronunciation for speakers of Arabic, Cantonese, French, German, H~ndl and Spanish 

On the following pages are very short summaries of the main difficulties in English pronunciation fc speakers of six major languages (Arabic, Cantonese, French, German, Hindi and Spanish). Some of the con​sonants and vowels are referred to as equivalent in English and the 

other language, but you must understand that this does not mean that you need not bother with these sounds. It means that these sounds are independent in the language concerned, that they are a useful starting​point for acquiring the correct English sound and that they will probably not cause any misunderstanding if they are used in English. 

In some cases an equivalent sound may be very different from the English one, e.g. the tongue-tip roll or tap for Irl in Arabic and Spanish, but English listeners will nevertheless recognize it as [r], Sometimes, also, the equivalent of the English sound is not the one which first comes to mind (or which is most often used by the learner), but it is there and can be found. An example is I AI for French speakers: they usually use a vowel which is quite foreign to English (the vowel in Fr. reuf'egg') when the vowel in Fr. patte 'paw' would be very much nearer. 

The main difficulties are listed and speakers of these languages are advised to pay special attention to those parts of this book which deal with these difficulties, but do not assume that these are the only difficulties; for everyone, including the many readers whose languages are not discussed here, the only reliable guide is a critical ear and, if possible, a good teacher. 

DIFFICUL TIES 

I If! and Iv I may be confused, If I being used for both, but Iv I may 2 occur in Arabic in borrowed names. 

181 and 181 occur independently in some forms of Arabic (Iraqui, Saudi Arabian, Kuwaiti, etc.) but not in Egyptian Arabic, where they are replaced by lsi and [t]. 

3 131 occurs in Arabic only in borrowed words and is often replaced 

by either III or [z]. 

4 tvt and Ibl are confused, Ibl being used for both. S It I and Idl are dental stops in Arabic. 

6 
Stops are not generally exploded in final position in Arabic and the strong stops are often unaspirated. 

7 ItJI and Id31 may be confused, ItSI being used for both, though in practice Id31 does not usually give difficulty. 

8 
IfJl does not occur independently in Arabic and is replaced by IfJkl or IfJg/. 

9 
Irl is a tongue-tip roll or tap in Arabic and is often used before consonants and before a pause. 

10 III occurs in both its clear and dark forms in Arabic, but they are distributed differently and may sometimes be interchanged in English. 

Sequences of three or more consonants do not occur in many forms of Arabic and careful attention must be paid to these, especially in order to prevent the occurrence of a vowel to break up the consonant sequence. 

Vowels 

EQUIV ALENTS 

Ii:, e, ee, cr, :»:, u, ur, a, ar, au, :»1/. 

Consonants 

DIFFI CUL TIES 

I /1/ and lei are confused, /e/ being used for both. 

2 leel and 10:1 are not entirely independent in Arabic and there is 

danger of replacing one by the other in some places. 

3 111.1 and 101 are confused, an intermediate vowel being used for both. 4 10:1 is not always made long. and is then confused with/Alar /0/. 

S 13:/ is replaced by a vowel of the IA/ or lei type followed by Arabic lt]. 6 leII is replaced by the usually non-diphthongal vowel in Arabic 

bert 'house'. 

7 /aul is replaced by the non-diphthongal vowel in Arabic rnorz 'bananas', and this may cause confusion with English 1:»:/. 

Arabic (Cairo colloquial) 

EQUIV ALENTS 

If, s, z, J, h, t, k, b, d, g, tJ, m, n, I, j, w, r], 
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Cantonese 

8 IIa, ea, ual are replaced by the nearest vowel sound Ii:, er, u:1 + Arabic [t]. 

6 The difference between long and short vowels and the variations of vowel length caused by the following consonant and by rhythm grouping are very difficult and need special care. 

Cantonese is a tone language in which each syllable has a fixed pitch pattern. On the whole this does not make English intonation more difficult than it is for speakers of other languages, but it does affect the rhythm and particular attention should be paid to this. 

Cantonese 

Consonants 

EQ UIV ALENTS 

If, s, h, p, t, k, b, d, g, tJ, rn, n, I), j, ve]. 

DIFFICULTIES 

1 No weak fricnon sounds (Iv, a, z, 3/) occur. 

2 Iv I is replaced by Iw I in initial position and by If I in final position. 3 181 and jaj are replaced either by jtj and jdj or by Iff. 

4 [z, I, 31 are all replaced by [z]. 

5 jb, d, gl do not occur finally in Cantonese and are confused with 

Ip, t, k/· 

6 jp, t, kj are not exploded in final position. 

7 ItII and Id31 are confused, jtSI being used for both. 

8 jlj, Inl and Irl are confused in some or all positions, jlj (often nasa​lized) being used for all three. Before consonants and finally III is replaced by I u t]. 

The only consonants which occur fmally in Cantonese are Ip, t, k, m, n, 1)1; the English final consonants and the differences among them need great care. Consonant sequences do not occur in Cantonese, and the English sequences, particularly the final ones, also require a great deal of practice. 

French 

Consonants 

EQUIVALENTS 

If, v, s, z, J, 3, p, t, k, b, d, g, I, m, n, j, w, r/./tII and Id3/, although they have no equivalents in normal French words, do not cause difficulty. 

DIFFI CUL TIES 

1 181 and 101 do not occur in French and are replaced by lsi and [z], or less commonly by If I and jv I. 

2 Ihl does not occur in French and is omitted in English. 

3 Ip, t, kl are generally not aspirated in French, which may lead to confusion with Ib, d I gl in English. 

4 It I and Idl are dental stops in French. 

5 IIJI does not occur in French and is replaced in English by the con​sonant at the end ofFrenchgaglle 'earns'. 

6 III in French is always clear. 

7 Irl in French is usually a weak, voiced, uvular friction or glide 

sound. 

Although sequences offour fmal consonants do not occur in French and sequences of three are rare, English consonant sequences cause little difficulty except when 18,0, h, IJI are concerned. 

Vowels 

EQUIVALENTS 

Ii:, A, a:, U:, 3:, a, er, au, ar, au, )1, ra, ea, tse], 

DIFFICULTIES 

I li:1 and III are confused; sometimes li:1 is used for both and some​times III, depending on what follows. 

2 lei and I~I are confused, an intermediate vowel being used for both; the same vowel also replaces leII before consonants. 

3 101 and 1):1 are confused, an intermediate vowel being used for both. 4 lu:/ and /u/ are confused; sometimes lu:1 is used for both and some​times lui depending on what follows. 

5 /3:/ and /al usually have lip-rounding. /al is often replaced by other vowels because of the spelling. 

Vowels 

EQUIV ALENTS 

Ii:, e, A, a:, 0, ur, a, ar, auj./)II has no obvious equivalent in French but causes no difficulty. 

DIFFICULTIES 

I li:j and /11 are confused, li:1 being used for both. 2 I~j and IAI are confused, /Aj being used for both. 

3 101 is often pronounced in a way that makes it sound like English jAj. 
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German 

4 1):1 is replaced by the vowel + [t] in Frenchforme 'shape', when there is a letter r in the spelling, or by the vowel in French beau 'beautiful', when there is no r. 

5 raul is replaced by the non-diphthongal vowel in Fn::nch beau, which causes confusion with 1):/. 

6 lu:1 and luI are confused, lu:1 being used for both. 

7 13:1 is replaced by the lip-rounded vowel + {rl in French heute 'hour'. 

8 leII is replaced by the non-diphthongal vowel in Frenchgai 'gay'. 9 Ila, ea, ual are replaced by the vowel + Irl in French lire 'read', 

terre' earth', lourd 'heavy'. 

10 ral is often replaced by other vowels because of the spelling. 

Vowels are usually short in French, compared with English, and care must be taken to make the long vowels of English long enough. 

Each syllable in French has approximately the same length and the same stress. English rhythm based on the stressed syllable and the resulting variations of syllable length cause great difficulty and must be given special attention, together with weak forms of words, which do not exist in French. 

English consonant sequences cause no difficulty except when 19, a, wI are concerned or when Ib, d, g, d3, v, Z, 31 are part of a [mal sequence. 

Vowels 

EQUIV ALENTS 

Ii:, I, e, A, a:, 0, '0, u:, a, ar, au, )1/· 

DIFFICUL TIES 

I 191 and lal do not occur in German and are replaced by /sl and [z]. 

2 Ib, d, g, d3, v, z, 31 do not occur in final position in German, but the corresponding strong consonants Ip, t, k, t], f, 5, II do, which causes confusion between the two sets in English, the strong consonants being used for both. 

3 13/ and Id31 occur only in borrowed words in German and they may be replaced by III and Iti/. 

4 The sequen.ce IrJgl does not occur in Germ:m and is replaced in 

English by simple Irj/. 

5 III in German is always clear. 

6 Iw / and Iv I are confused, Iv I being used for both. 

7 Irl in German is either a weak, voiced, uvular friction sound or a tongue-tip trill. 

DIFFICULTIES 

I leI and liEl are confused, lei being used for both. 

2 1):1 is replaced by the vowel + Irl of German Dorf'town' when there is a letter r in the spelling, or by the vowel of German Sohn 'son' when there is no r. 

3 laul is replaced by the non-diphthongal vowel of German Sohn, which causes confusion between 1):1 and lau/· 

4 13 =1 is replaced by the lip-rounded vowel + I r I of German Dorfer 


, 
, 

towns . 

5 Non-final lal is usually too like English 11/, and final/a! usually too 

like English /0/. 

6 lell is replaced by the non-diphthongal vowel in German See 'lake'. 7 [i», ea, ual are replaced by thevowel+./r/ of German vier 'four', 

Herr' gentleman' , and Uhr' clock' . 

German has long and short vowels as in English, but the influence of following consonants is not so great and care must be taken in particular to shorten the long vowels when they are followed by strong consonants. 

A stressed vowel at the beginning of a word and sometimes within 

a word is preceded by a glottal stop. This must be avoided in English for the sake of smoothness. 

German 

Consonants 

EQUIVALENTS 

If, v, 5, z.], 3, h, P t, k, b, d, g, t], d3, m, n, I), I, j, r]. 

Hindi 

Consonants 

EQUIVALENTS 

Is, z, I. h. p, t, k, b, d, g, t], d3. m, n, I, j, t]. 

DIFFICULTIES 

I If I and Ipl are confused, Ipl being used for both. 

2 191 and lal are replaced by dental stops, which causes confusion 

with It I and jd/. 

3 Izl is sometimes replaced by Id31 or Idzl· 
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Hindi 

4 {3{ and {z{ are confused,{z{ (or sometimes {d3{ or Idzn being used for both. 

5 Itt and {d{ are made with the extreme edge of the tongue-tip curled back to a point just behind the alveolar ridge. These retroflex sounds colour the whole speech and should be avoided. 

6 {p, e, k{ are often made with no aspiration even though the aspirated consonants occur in Hindi; this may cause confusion with {b, d, u. 7 {ll{ may occur in final position, but between vowels it is always replaced by nu- 

8 II{ is always clear in Hindi. 

9 Iwl and Ivl are confused, an intermediate sound being used for both. 

10 {rl is of tell like the English sound in initial position, but elsewhere is a tongue-tip trill or tap. 

I I Final consonants are often followed by lal when they should not be, causing confusion between e.g. bit and bitter. 

general. There is also difficulty in identifying the important words on which tune shape partly depends. 

Spanish 

Consonants 

Vowels 

EQUIVALENTS 

If, 8,5, h, p, t, k, g, e], m, n, I, I, w, r]. 

DIFFI CUL TIES 

I Ivl and {bl are confused; sometimes Ibl replaces Iv{ and sometimes the reverse./bl must be a complete stop in all positions, and Ivl a lip-teeth friction sound. 

2 {al and {dl are confused; sometimes Idl (a very dental variety) replaces {al and sometimes the reverse.{dl must be a complete alveolar stop in all positions, and lal a dental friction sound. 

3 Ig{ is often replaced by a similar friction sound; this does not generally lead to misunderstanding but should be avoided; Ig/ must be a complete stop in all positions. 

4 lsi and Izl are confused, lsI usually being used for both, though only Izl occurs before voiced consonants. lsi before other con​sonants is very weak and in Latin American Spanish is often replaced by Ih/. 

5 131 occurs in Argentinian Spanish but not elsewhere and both III and 

131 are then replaced by lsi· 

6 Id31 and ItII are confused, ItII being used for both. 

7 In Latin American Spanish Ihl is usually acceptable for English. In Peninsular Spanish Ihl is replaced by a strong voiceless friction sound made between the back of the tongue and the soft palate. This does not cause confusion, but gives a disagreeable effect, and the mouth friction must be avoided. 

8 It I is very dental in Spanish. 

9 Illi docs not occur independently in Spanish and is replaced by Inl 

or lag/. 

10 III is always clear in Spanish. 

II [r] in Spanish is a tongue-tip roll or tap. 12 Ip, t, kl are not aspirated in Spanish, 

Consonant sequences in Spanish consist of an initial stop or If/+/r, I, wI or Ijf. Other initial consonants may be followed only by {jl or Iw/· Many of the English initial sequences and almost all fmal sequences are very difficult and need much practice. 

EQUIV ALENTS 

Ii:, I, z, A,a:, u, ur, a, ar, sis]. 1')11 has no obvious equrvalent in Hindi but causes no difficulty. 

DIFFI CUL TIES 

I lei is replaced by either Izi or [es]. 2 la:, 0, '):1 are confused. 

3 13:1 is replaced by IA/+Hindi lr]. 

4 lal in final position is often a shortened form of [at], and in all POSltlons may be replaced by other vowels because of the spellmg. 5 leII is replaced by the non-diphthongal vowel in Hindi rei 'train', and as this vowel is often quite short it may be confused with English lei. 

6 lavl is replaced by the non-diphthongal vowel in Hindi log 'people'. 7 Ila, ea, val are replaced by li:Ar, exr, uu«]. 

The English long vowels are made much too short by Hindi speakers, especially in final position. and care must be taken to lengthen them considerably whenever they are fully long in English. 

Rhythm in Hindi is more like that of French than English. There is much less variation oflength and stress and no grouping of syllables into rhythm units as in English. The wrong syllable of a word is often stressed and great care must be taken with this and with rhythm in 
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Appendix 1 : Difficulties 

DIFFI CUL TIES 

1 {i:{ and III are confused, the replacement being a vowel usually more like {i:{ than {I{. 

2 {~{, {A{ and {a:/ (if there is no letter r in the spelling) are all confused, IAI being used for all three. Where r occurs in the spelling, la:1 is replaced by the vowel + Ir I of Spanish casta' map' . 

3 10/, laul and 1):1 (if there is no letter r in the spelling) are all confused, a vowd intermediate between 101 and 1):1 being used fur all three. Where r occurs in the spelling 1):1 is replaced by the vowel+/r/ of Spanish porque 'because'. 

4 lu:1 and lui are confused, the replacement being a vowel usually more like lu:1 than lui. 

5 13:1 is replaced by the vowel + [r] of Spanish ser 'be'. 

6 lal is usually replaced by some other vowel suggested by the spelling (with [r] added if the spelling has r). 

7 {la, ea, ual are replaced by the vowel j- Irl of Spanish ir 'go', ser 'be', duro 'hard'. 

8 There is no distinction between long and short vowels in Spanish, and all vowels have the same length as the English short vowels. 

Special attention must be given to lengthening the long vowels. 

Rhythm in Spanish is like that of French or Hindi. Stressed syllables occur, but each syllable has approximately the same length and there is none of the variation in length which results in English from the grouping of syllables into rhythm units. Special attention must be given to this, to the use of lal in weak syllables and to the weak forms of unstressed words, which do not occur in Spanish. 

Appendix 2 ~oo.oo. Useful materials for further stud)t) ~~: ~ ~g .. ~ .... ooo.~oo OGOGooo .oo~ooo 

BRITISH COUN~ MOSCOW J 

\ Vowels- 

~~EQU[VALENTS 

Ii:) e, A. 0, ut, er, ar, au, )1/. 

Textbooks 

Gimson, A. C. An Introduction to the Pronunciation of English. 

Edward Arnold, 1970 

Jones, D. An Outline of English Phonetics. Cambridge University Press. 

9th edn, 1975 

Jones, D. English Pronouncing Dictionary, Dent, 14th edn, 1977 Kenyon,]. S. AmeTlcan Pronunciation. Wahr, loth edn, 1958 MacCarthy, P. A. D. The Teaching of Pronunciation. Cambridge 

University Press, 1978 

O'Connor.], D. and Arnold, G. F. Intonation of Colloquial Etlglish. 

Longman, 1973 (with recording) 

Roach, P. English Phonetics and Phonology. Cambndge University Press, 1983 

Practice books (with recordings) 

Arnold, G. F. and Gimson, A. C. English Pronunciation Practice. 

University of London Press, 1973 

Baker, A. Introducing English Pronunciation. Cambridge University 

Press, 1982 

Baker, A. Siup or Sheep? Cambridge University Press, znd edn, 

1981 

Baker, A. Tree or Three? Cambridge University Press, 1981 

Barnard, G. 1. and McKay, P. S. Practice in Spoken English. 

Macmillan, 1963 

Gimson, A. C. A Practical Course of English Pronunciation. Edward 

Arnold, 1975 

Hill, 1. A. Drills and Tests in English Sounds. Longman, 1967 Mortimer, C. Elements of Pronunciation. Cambndge University 

Press, 1985 

Trim.]. 1. M. English Pronunciation Illustrated. Cambridge University 

Press, 1975 
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Appendix 2: Useful materials 

I 

Phonetic readers (with intonation marking and recordings) 

Glossary 

O'Connor.], D. Phonetic Drill Reader. Cambridge University Press, 1973 

O'Connor,]. D. Advanced Phonetic Reader. Cambridge University 

Press, 1971 

alveolar ridge: see palate. 

aspiration: short period after the explosion of /p, t, k/ when air leaves the mouth without voice. 

consonant: one of a set of sounds in which air from the lungs is seriously obstructed in the mouth, and which occur in similar positions in words. 

diphthong: a smooth glide from one vowel position to another, the whole glide acting like one of the long, simple vowels. 

Dive: the falling rising tune in intonation. 

friction consonants: sounds made by narrowing the air passage until the 

air is interfered with and causes friction. 

GliJI'-Down' the falling tune in intonation Glide-Up: one of the two rising tunes. 

gliding consonants: consonants with no stop or friction which have a rapid glide to a vowel. 

glottal stop: air from the lungs is compressed below the closed vocal cords and then bursts out with an explosion. 

glottis: the space between the vocal cords. 

intonation: the patterns of pitch on word groups which give informa​tion about the speaker's feelings. 

larynx: structure at the top of the wind-pipe from the lungs, which contains the vocal cords. 

lateral consonant: a consonant (11/) in which the tongue-tip blocks the centre of the mouth and air goes over the sides of the tongue. 

lateral explosion: the release of /t/ or Id/, when followed by III, by lowering only the sides of the tongue, causing the compressed air to burst out over the sides. 

nasal consonant: a consonant in which the mouth is blocked and all the air goes out through the nose. 

nasal explosion: the release of a stop consonant by lowering the soft palate, causing the compressed air to burst out through the nose. nasalized vowel: a vowel in which the soft palate is lowered and air goes out through both the mouth and the nose. 
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Glossary 

palate: the roof of the mouth, divided into the soft palate at the back, the hard palate in the middle, and the alveolar ridge,just behind the teeth. phoneme: a set of similar sounds which contrasts with other such sets to differentiate words. 

phonemic transcription: the representation of each phoneme by a single symbol. 

Received Pronunciation: that kind of pronunciation which is used by many educated speakers, particularly in south-east England. Sometimes called B.B.C. English. 

rhythm unit: one stressed syllable which may have unstressed syllables before and/or after it. 

stop consonants: consonants in which tht> air j •• completely blocked and therefore compressed and released with an explosion. 

stress: greater effort on a syllable or syllables in a word or longer utterance than on the other syllables. 

stress group: the stressed syllable and any syllable(s) which follow it in a rhythm unit. 

strong consonant: a consonant in which air is pushed out by the lungs with considerable force. 

strongform: see UJpak form 

syllabic consonant: normally a syllable contains a vowel; sometimes In/ or /1/ replace the vowel they are then syllabics (e. g. in rrtn, rnrdl). syllable: a unit consisting of one vowel or syllabic consonant which may be preceded and/or followed by a consonant or consonants. 

Take-Off: the second rising tune in intonation. 

tongue: when the tongue is at rest, the back is under the soft palate, the front under the hard palate, and the blade under the alveolar ridge. The tip is the part right at the front of the blade. 

vocal cords: bands of elastic tissue in the larynx which can vibrate, causing voice, can allow free passage of the air, for voiceless sounds, and can completely stop the air-flow, giving the glottal stop. 

voice: musical note generated by vibration of the vocal cords. Voiced sounds have this vibration (e.g. 1m, I, a:/), voiceless sounds do not (e.g./p, s, tIl). 

vowel: one of a set of voiced sounds in which air leaves the mouth with no interference and which occur in similar positions in words. 

weak consonants: consonants in which air is pushed out by the lungs with little force. 

weakform: certain words are pronounced differently when they are not stressed. This unstressed pronunciation is the weak form, and the stressed pronunciation is the strong form. 
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